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:Foreword

This Teacher's Guide presents some of the basic considezations
necessary _for classroom implementation of a public school program
for autistic and seriously emotionally disturbed children. It
reflects the experience and most successful and essential elements
of the Orange County School District program as an ESLA Title
VI-B project.

This guide include4, descriptive information about typical
seriously cmotiorally disturbed students',bahavior, and management
technicues for use in the classroom. Ih addition, basic ideas
concerning classroom organization, scheduling, teaching procedures,
and in-service training are presented.

The major vortion of the guide is devoted to the Developmental
Sequence Objectives and the Assessment Sheets, _which prolYTtle
behavioralobjectives for six major skill areas: Behavioral Skills,
Social Skills, iiotor Skills, Self-Help Skills, Visual Skills and
Receptive Language Development Skills and Expressive Language
Developmdnt Skills.

Replicae record-keeping devices are included for recording
etueent progress-in social and behavioral skills, as well as,
in curriculum - related academic readiness skills.

1'
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I. ORIENTATIO:4

A. The Role of a Teacher of SIM Children

Tile responsibilitiet of a teacher of seriously emotionally
disturbed children are similar, in some ways, to those of a
Teejular or special class teacher. Organizing a classroom,
selecting and planning curriculum, evaluating student progress,
and confering with parents are-all familiar proceuures.
Dpwever, the role of a seriously emotionally disturbed class-
room teacher 13 special in many 'significant ways. The behaviors
characteristic of seriously emotionally disturbed children
-1e.e special demands and require knowledge of and application
of seecial techniTues and approaches on the part of the teacher
ancl his/her aides. Al personnel teaching in the classroom
must be proficient in he following behavior modification
teaching

\

1. Colledtiilg data and-record -keeping
2. Signalling responses

:)ehavior with reinforcers and approximations
Chilnincpbehaviors

5. Pzeinci, resoonsas
G. Reinforcig behaviors
7. Lmaintainihr behaviors

These skills arc explained-in the section on behavioral
management stratcgiesi The remainder of this section is
=aligned to intro-Luce the teacher to some of-tile unieue needs
of a classroo,a program for seriously emotionally disturbed
children.

Diacnostic Caee2ories of Seriously Emotionally Disturbed
Cnildrne

k

2aeh child referred to the program is usually referred
-:ith Gore tyle of diagnostic label or a multitude of labels
including: *autistic, scnizophrenic, symbiotic, psychotic,
neurotic, functionally mentally retarded, and/or neurologically
handicapped. These labels are attempts to both describe the
symptoms and to classify the presumed causes of certain sets
of behaviors ouserved in these children.

Autism, which is charaoterized.by avoidance of interpersonal
contact, bizarre mannerisms and little or no speech, is generally
thought to be a neurologically or organically based disorder,
resulting in lack of development of normal attachment in the
very early stages of an infant's life. (For more detailed
description see Appendix A.) Schizophrclnia, which is often
characterized by avoidance of eye contact, bizarre language
and regression from previous leveli of :levelopment is Lelieved
to he uaseu on confusion of the cognitive processes. Symbiosis,
or overdependence, is characterized by extreme dependency,
clinging, passivity and ,overly affectionate behavior. In

the nermal attachment formed beUreen infant and
rother is prolonged for an abnormally long time, and the child
does not progress throuyh subsequent stages of developing
independence from the mother; 1,
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4e,.as educators, cannot be overly concerned with the
precieeness and discreteness of the categories of emotional
disorders. Research is still continuing in tne diagnoStic
area and also in the area of causation. There are multiple
hypotheses concerning causation of these disorders. ';(pme

theories base the_dlsorders primarily on organic factors,

the
cheiAcal or hormonal imbalances in the body influencing

the develop.aent of the child. 'Others postulate that the causes
are Yrimarily experiential, with the emotional and behavioral
disorder-.; _;,eing the result of early environmental influences
on tne chi1J. rlhere is evidence to support both theories, and
30-.2 hypothesize that the disorders stem fro: a combination
of these on,;anic and environmental factors.

..ttom:ts to diagnose emotional disorders with greater
pre:c.i.f.:ion an, to determine causation. are im7:ortant pursuits.
o,'-::ver, as e-ucators, we must be concerned with the general
charae:zeriszies and behaviors which are common to the children,
Ie,ardless of the diagnostic 4bel. riaile it is doubtful
t:tat T7e, as e...ucators can eliminate the causes, we can
noeifv,or eli:linate sOme of tie basic sy-nptonatic behaviors.
In tlis ;-.anner, l'e can assist the child in developing more

_ vi&ble modes c2 social interaction and enable him to participate
in hou.e anu sc_leol act.vities aidust what is considered normal
society. 7or this _ea on, general behaviors are outlined
wntas_same. typical of oir cnildren and Tinich can be coped with by
utilizing an interUisc plinary psycho-ed,:cational treatment
-Tor:ram.

C. Behaviors
C:il lam Severe Lmotionally Disturbed

It has been found useful to consider certain aspects of
-these :Denaviors as reflections of negativism toward
the envi-:onnent an reQistance to participation in normal
social interaction. :lecativisr, for our purposes, is not
necessari.I.,y 4 hostile or,aggreasive rejection of the world,
but sirpply a lac:: of positive involvement. This may Jo caused
,Da.rtly by actual perceptual and behavioral deficiencies and/
or may reflect envimon4:ent on his own 'terns. This negativism
or lack of involvement manifests itself in attempts to ignore,
screen out or in some way avoid.responding to people,
objects and evants in the environment. Some of the most common
behaviors are described below.

bac': of -appropriate body orientation

Ono of the behaviors most characteristic of our chilaren
refusul or reluctance to orient the body towards /other

L,eo_,1e. This usually involves keeping the head, to-so and/
or entire bodi turned away froL, human interaction. This
behavior is one of the -lost effective means of avoi ing
cr disengP.girig 'aum,ftn ecntaf.:t.

'7 2.



Avoidance of eye contact

Eye contact is a finer aspect of body orientation. :lany
of our children will avoid making eye contact with a person or
object even though they may orient the head and face toward the
person or object. Establishing eye contact to person is one of
the essential steps in development of abilibty to interact
appropriately and responsively to others. Establishing eye
contact to task is a necessary prerequisite for learning.

Lack of physical equilibrium

Eyperactivity, extreme passivity, rigidity and tenseness
are extremes of body state which all people may exhibit at
certain times. iiany of our children exhibit one or another of
,these extremes as their normal body state. For example, a
severely emotionally disturbed child may sit limply and do
nothing all day, or he may remain in a state of constant, com-
pulsive activity throughout the day; Such a.child does snot
demonstrate the ability to function within the normal range of
physical states. Ho tends to fixate on the extreme polarities
of behavior. riffs ;?hysical state doss riot reflect appropriate
responses to his environment.

Lack of emotional equilibrium

Tahtrums or fits of rage, an abnormal degree of detachment,
over affection and hysterical or inappropriate laughter are all
'examples of extreme emotional states. 'A child who remains in
one of these states for long periods of time or who enters these
frecuently lacks emotional equilibrium of the body, lack of
emotional eauilibruim interferes with normal responsiveness to
the environment.

:Rtpetitive and bizarre mannerisms or speech

Examples of behaviors in this category' include:

Flicking the fingers and hands in front of the eyes
Rhythmic rocking back and forth or from side to side
Walking on tip toe all the time
Striking oneself rhythmically and repeatedly
abnormal fixation on particular objects
Disturbed reaction to changes in environment
Repeating qhe word or sound over and over again
Echolalia (child mechanically echoes words he hears)

Actions such as these can absorb a child's total attention
and serve to interfere with, or completely block out, his
perception of, and response to, other stimuli.

Little or,no speech

Complete lack of speech or severely limited or peculir
use of'vocabulary is common in our children. This characteristic
also mirrors a lack of involvement with the environment.

8 3'



II. BEHAVIORAL :!ATAGI.," H.,',HT STRATEGIES

A basic nremise of this Program is that seriously emotionally
disturbed children can grow and develop into Productive citizens
only if they are taught to achieve minimum_standards of socially
accepted behavior. These requirements. _must be carefully_defined
and developed in extremely small steps. Furthermore, the firm
refusal to accept undesirable behavior with the application of
predetermined consequences is Asential. At the same time, the
shaping of incomatible alternative behaviors using behavior
management strategies, must be taking place through the day. In
each learning center, reinforcement of desirable behaviors must
be consistent to achieve desirable social and behavioral growth.
Section VI-A of this guide contains the Developmental Dehavioral
Objectives and the Developmental Socialization Objectives,
accompanied by the Assessment-Checklist for assessing and recording
the achievement of these behaviors.

A. Assessment of Student Behavior

.0na of the basic goals of t1 program is to increase
appropriate behaviors while at the sane time decreasing and finally
eliminating problem behaviors. Appropriate behaviors to be
increased are found in ne curriculum 'section of the book
(Behavioral Assessment and Socialization Assessment). Problem
behaviors are those behaviors which interfere with establisning
'positive relationships with others and/or reduce the child's
ability to learn good behaviors. These behaviors can be divided
into two main types, destructive behaviors and ritualistic
behaviors. Destructive behaviors the children typically engage
in,inclade the follcAng

1. 2-9nring or hitting head or face.
2. Biting or scratching.
3. Throwing tantrums.
4. Hitting, biting scratching or kicking other people.
3, Getting ,into things (emptying cabinets or packages,

playing in bathroom water, scattering books and records).
G. Tearing materials or objects that belong to other

people.
The children are 'frequently observed engaging in the following
ritualistic behaviors:

e 1: Rocking.
2. Spinning like a top.
3. Spinning objP!cts.
4. Fixating on fingers or shiny objects,
3. Flopping arms and/pr hands.
6. Twisting face into strange expressions.
7. Folding himself in strange postures (covering head or

eves with hands or arms, twisting head).
O. 1.-emanding certain arrangement of objects (furniture,

books, records, kitchen equipment).

9



For each problem behaVior, there is an appropriate
alternative behavie which can he taught and which will eventually
replace the problem\ 1, vior. For example, a child cannot spin
objects, if his han , folded together in his lap or on the
table. However, while a ternative behaviors are being learned,

__problem behaviors must be managed.

Before choosing a method for coping with a problem behavior,,
analyze and record the child's reaction to certain concequences.
If these cosaquences have not deterred behavior in the past, they
are probably not effective now. The following reactions to
consequences should be analyzed

*1. Child's response to physical punishment.
12. Child's'resnonse to verbal punishment (scolding).
3. Child's response to "time-out" (isolation or removal

from setting).
4. Child's resnonse to ignoring (acting as if the behavior

had not occurred),

If the child responds to the consequences by continuing.
the behavior or by increasing the behavior, the methods are not
being applied appropriately or consistently. The person applying
the consequences may be inadvertently.rewarding the child through
verbalizing. Thy consecuences may not follow the behavior fast
enough, or the child may be controlling the entire situation.
Proper application of intervention methods is discussed in a
later section. Mee Intervention in Section Behavior Intervention
b e1)

Following careful assessment of 1pprqprilte and problem
behaviors, and assessment of child's responses to consequences,
goals for the individual child are established.

APD. Goals for Studdht Behavior

The overall goal of the program is to enable these children
to transfer to another special class placement (E.!1.R. or E.D.)/or
to a vocational placement. The specific criteria which willsbV
use to determinc a child's readiness for transfer out of the
program are as follows;

1. Relates to others in a meaningful manner.
2. Communicates 707.1. enough to express thOughts realiStically

and to allo: participation in academic tasks.
3, Sustains attention to an academic or pre-vocational

task for at least 15 minutes.
4. Controls his own actions adequately.
5. Cooperates with requests and follows instructions.
6. Participates in croup activities.
.7. Indicates desire to perform academic tasks.
3. Demonstrates-adequate gross and fine motor development.
9. Demonstrates academic and learning readiness skills

'ix on at least a first grade level. r
4

10. Functions successfully when integrated for short periods
of time into transition, special class or vocational
program, for full time placement.

*Please note that this method of coping with behaviors is not
recommended for use in a public school setting. This method is
not used in,the Orange County School District program. 5.
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;The section which follows offers some general guidelines
or strategies utilizing behavior modification techniques for
coping with the behavior of emotionally disturbed children in
a c'assroom setting. (Refers to Appendix B Behavior flodification
Int tvention nodal) For the teacher the major concern in
wor ing -effectively with these children is to seek ways of
teaching positive behaviors while eliminating or reducing the
interfering behavidrs. The interfering behaviors are those
which maintain the/avoidance of interaction with other human
beings, and the 1 'ck of involvement with the world around them.

:
The basic Premise of this program's behavior modification
approach is that eduction of a child's undesirable behaviors
is achieved by constant intervention measures which enlarge
his repertoire of desirable or normal behaviors. TAhen a child
develops new behaviors that increase his positive interaction
with all aspects of his environment, and those behaviors are
maintained through reinforcementl he is learning to developed
alternatives to his bizarre and asocial behaviors.'

As
seriously
should be

1.

2.

3.

4

teachers or teacher aides work with and relate to a
emotionally disturbed student, these three general aims
kept in mind;
Reducing the child's negativism and resistance to
interaction,
Increasing his capacity for and desire to participate
in accepted foths of social interaction, and
Increasing his receptiveness and capacity for learning.

1

C. Behavioral Intervention :lodel *

_An educational program based on a behavior modification
model has at least three gda1s which are

1, To increase the number of tasks the child learns or
to help tlfe child acquire skill in the performance o
certain taskt. (The tasks the child is to learn or
the skills the child is to acquire, should be specified
by-an educational prescriptive program),

2. To maintain the child',skillful perfoimance after
his performance has reached some criterion of task
mastery, and

3. To accomplish the first and second goals in an efficient
manner, that is with a minimum number of inputs.

The inputs that produce change include time spent in acquiring
the skill (the number of minutes working on a certain skill area),
certain procedures for which the teachei is responsible,- materials
(objects to which the child makes responses - puzzles, blocks,
pictures) and tasks presented (models to imitate, manipulatives
to work). The behaviors that the teacher is.directly responsible
for include'

* This section of the guide was developed in consultation with
Dr. :Iatthew Israel, Director of Behavior Research Institute
and Dr. L:artin Kozloff, Professor at Boston University.

6.
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1. Providing occasions for 'the child to resportd (chances
to imitate certain models, chances to answer certain
questions, chances to discriminate squares and circles).

2. Prompting (movements of the teachers, verbal or physical,
which are supposed to help a child wilt a respofise once
an occasion has been given).

3. Reinforcing (movements of the teacher, which foklow
a response and which are supposed to strengthen it).

There is a certain behavioral learning process that leads
to the achievementof the educational goals. (See Figure 1,
liodel of the Behavioral Learning Process) ',Before much learning
of any positive kind.takes place, the child must acquire sow
of the Behavior Skills in Level A. (See Developmental Behavioral
Objectives in Curriculum Section) Certain inputs provided by
theiteacher will strengthen the behavioral skills. Giving the
child occasions, prompts and reinforcememts foricorrect responses
should in time increase and strengthen the skills. Once a
repertoire of positive interaction 'responses has been established,
the child should be given many occasions, to respond to tasks in
the other skill areas. Occasions, plus prompts, plus reinforcement
will increase the Overall Range or Volume of Good Behavior (the
overall rate of\ behavicirs that can be shaped into highly skilled
performance). At first, the responses will not be perfect.
They 'will be rough approximations of the behavior that is expected.
(Tasks Learned). These rough approximations (preliminary criteriqn)

when
us how to fade the prompts, when to fade thq,prompts and,

when to give differential reinforcements-to closer approximations.
of the perfected behavior. Certain performance will meet our
criterion for calling a task learned. (Terminal criterion) Once
a task has been. learned, the skilled performance must be'maintained
by giving the child practice., This task should be chained
other tasks and occasions for the task should be provided .ir...:Lja
variety of situations.

Continuous evaluation to provide feedback to the teacher
is an essential element of the process. Evaluation will tell
you the extent to which you are reaching your goals. In relation
to Coal One of a program, you should know both how many tasks
the child is learning or has learned at any point in time and
how fast he is learning new tasks. The amount of learning and
the rate of learning are the first elements of the process to
be ''evaluated.'

Maintenance of skilled performance is the next essential
element to be evaluated. (After terminal criterion for a certain
task has been reached, what percentage of occasions will-be
followed by a correct, unprompted response?).,

The last consideration is the rate of input that is
required to produce tasks learned and to maintain skilled
performance. Ik other words, how much time, and how many occasions:
does it take to 1,:j.Toduce and later Nintain,,a certain amount or
rate of learning and performance of tasks. If the first learned



FIGURE 1
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,

,

ask required five thousand occasions and three.hulildred
-r inforcements to be produced and it is still requiring lot
amount,of 3.nput, the learning process is not becoming more
efficient. The entire program should be analyzed carefully, if
evaluation shows that the process is not being accomplished in
an efficient manner.

,

There are three major,components of the Behavior Moclificaticn
Intervention Model. (See Appendix B) Analysis, intervention, and
evaluation will be discussed at length in the remainder of this
section. The model illustrates the continuing process of assessing,
planning, applying and evaluating which is essential in a program
utilizing behavioi. mo4ificatiortechniques.

Analysis

In accordance with the goals of the rogram, the behaviors
of the child are assessed immediately upon entering. the program.
Information' from assessment records during the identification
process, parent records and the educational plan. should assist
in this process. Based on recommendations of the educational
plan, target ,behaviors are selected. These behaviors are possible
behaviors for modification; either positive behaviors to be
increased,.or negative behaviors to be decreased. /

If the behavior-' ifs to be decreased, an instructional -

objective is written with an appropriate intervention technique.
Terminal criterion must be established for the behavior. If
the procedure involves cfevezopittg incompatible alternative responses,
the child's behavior must be anall4ed more carefully to determine
suitable responses in his repertoire of behaviors. Reinforcers
to be applied or withheld should be determined: Primary reinforcers
increase behavior more rapidly than natural reinforcers, however,
deprivation of other foods, as well as'satiation level, shOuld
be considered. AlSo primary reinforcers are not always available -
and should always be paired with natural reinforcertfor conditioning
'purposes. The design usually within subject (child) at'this point is
determined and the reinforcement schedule with intervention
procedures is selected. The observation schedule and recording
technique are noted and the base rate is obtained.

If the selected target behaviors are to be increased,
assessment of task performance in each skill area is accomplished.
The target behayior at the appropriate task level, following
careful task analysis, is selected and instructional ohjectives
are written for each behavior selected for modification.
Appropriate reinforcers to be administered are selected and the
design usually within subject at this level, is noted. Preliminary
and terminal criterion, reinforcement s3chedules, and intervention
Procedures, are determined ,and noted. The observation schedule
and recordingtephnique are established and the base rate is
obtained. * Jv
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After base, rates are obt&ined,on the behaviors, new
terminal criterion may be established. For a task that does not
require discrimination, for example toilet training, the task
can be defined as learned when the child accomplishes the task
one time perfecply"and without any prompts.:. (See Appendix C,
Toilet Training Procedure)., However, for a task which does
require choices. (motor imitation, puzzles), a task may be defined
as learned when it has been accomplished four times interspersed
with other tasks.

Before each work session, list all tasks to be
presented on response)sheet. Following the work session, be
sure to add any other tasks that were actually worked on. During
the work session, all responses both correct'and prompted_ and
the number of minutes worked should be carefully noted or response
sheets,

Intervention

Intervention includes all the processes to be utiiized
in changing the child's behavior in a teaching setting. Aftlx
the base rate for the behavior has been determined, the appronriate
intervention techniques are applied and the resulting behavior
change is recorded.

All behavior (negative or positive) is reinforced either
directly, naturally, or inadvertently; therefore in orden to change
behavior,, the desired behavior must,be reinforce- consistently
with an appropriate reinforcer. This is the purpose for estab-
lishing a reinforcement schedule. It has been determined that
if a behavior is continuously reinforced after it is learned,
the rate at which the behavior occurs will decrease and will be
dependent on the amount and rate of reinforcement. It is essential
to establisL an intermittent reinforcement schedule once
preliminary criterion is reached, in order to ensure the continued
increase in the desired behavior. Here is an example of the
-necessity of changing from a continuous reinforcement schedule to

, an intermittent schedule: After ilrs. Jones decided to increase
Jim's eye contact using n and il's (primary reinforcers), she
established a 'ease rate and began her program. Each time he
established eye contact with her, he was immediately reinforced
with one piece of candy, preceded with the natural reward ("Good
looking at me, Jim-). Hrs. Jones charted Jim's behaviof and
noted that his eve contact was increasing during their ten minute
work session. On'the fourth day of charting, she noted that
his number of responses was the same as the day before, thifty-
five per ten minute. session. She also noted that he was no
longer establishing eye contact throWout the day, even though
he was verbally reinforced for it. Jim's performance the next
day at the work session had decreased, thirty eye contacts
per session. An intermittent reinforcement schedule was
established because if was felt that the behavibr was learned
'(Jim knew what he needed to do to get a piece of candy) and
his satiation level had been reached. On the intermittent
schedule, Jim had to make eye contact three times before he
was given an and :! His mother also decided to switch reinforce s,
as candy was not gocd for his teeth. On the following days,

10



.... Jim's responses increased to forty eye contacts per,session
and he did not reach satiation. level with the cereal. :Irs. Jones
then switched to a variable schedule and changed to the natural
reinforcer (praise) when she noted that-he established,eye contact
when the bowl of cereal was nowhere in sight. She then ,selected
a new target behavior and continued to maintain his eye contact
behavior with a variable reinforcement schedule.*

Reinforcement chedules can be continuous or intermittent.
There are four types of intermittent schedules for reinforcement,
which,are'

1. Fixed ratio schedule
2. Fixed interval schedule

P 3. Variable ratio schedule
4. Variable interval schedule

The intervention procedures for increasing desired
behatiors'all involve reinforcement of some kind. Simple
reinforcement includes primary reinforcement; using natural
rewards, food rewards, activity rewards or token rewards. Natural
rewards should always be paired with food 'rewards.' Activity
rewards should be substituted for food rewards as soon as the
actpity itself becomes reinforcing to the child. This is also
a type of intrinsic reinforcement, as the child enjoYs th6,,,attii.qty
without any reinforceMent from adults or peers for engagi*in
the activity. For example, a child has learned to put a certain
puzzle together. .tIhile he waslearning this thtkboth primary :

and natural rewards followed each response. _The rewards were
faded out and the child now enjoys completint-thee puzzle on
his own, and chases this activity in his free time.

The use of bell-timers fbr a.fix4a interval' reinforcement
schedule results in another form of primary reinforcenient. On
numerous occasions the child has been reinforced for working
'When the timer rings. After a certain length of time; the sound
Of the bell ringing becomes the reinforcing agent, instead of
the teacher response. Also.at a certain level of development,
the child can be reinforced with tokens on a fixed ratio o'
fixed interval schedule. The tokens are then exchanged for food
reinforcers or activity rewards. When beginning a token system
of reinforcement, the token and the reward must he paired
immediately, until the token itself becomes ,the reinforcer. The
same pairing process should also be-Utilized in establishing a
point system for rewarding the child. A point system using cards
or sheets for recordipg the *points to be exchanged for rewards,
is also useful for charting on-task behaviors of the child.

e
*If iirs. Jones had persisted with her continuous reinforcement
schedule, Jim'q eye contact may have never transferred to other
settings, and she could have noted that Jim would only establish
eye contact when she had an II and II in her hand.

16
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Intervention procedures for increasing desired behaviors
include,

1. Fading with direct assistance,
2. Imitation,
3. Shaping,
4. Discrimination,
5. Generalization, including chaining,
6. Relaxation Therapy,
7. Positive Practice, and
3. Verbalizing the Preciack Principle.

Initatiop cannot be used asan intervention procedure until it
is learned through shaping and fading. Once imitation is achieved,
many-new behaviors can be acquired at a higher rate of learning.

-The intervention procedures for decreasing undesired
behaviors include,

1. Reinforcement of alternative incompatible responses,
2.Ektinction,
3, Deserisitization,
4. Time-out, and
5. Punishment.

Reinforcementof alternative incompatible responses
results in gradual fading of the undesirable behavior. For
example, the undesirable behavior of destruction of materials,
can be faded out with reinforcement of in-seat behavior with
hands folded. In the orocedure of extinction, two major variables
should be considered: the motivation factor, and the work or
effort factor. Following analysis'of the variables the following
techniques can be used to extinguish the-behavior!'

1. Ignoring the behavior
2. Removal of materials
3. RemovAsof reinforcement
4. Removal of the child from the group
5. Over - correction
6. Social deprivation

;tr.

7. Food deprivation
Change of schedule (work)

9. 'hange of materials
10. hange of physical-stimuli in room (Environmental Control)
11. moval of contingency reinforcement (Play time or

free time)
12. hange of reinforcement schedule

nany forms of time-out can be used in a public school
setting. Removing the teacher from the group, removing the child
from the group, isplation with no visual stimuli, a form'of
standing time out, a quasi time-out (child remains in.group, but
is not reinfOrced for any appropriate behaviors for.-a fixed
time interval), and placing the child iwthe time-out,room after
he has been given a choice, are all procedures' useful in reducing
or eliminating undesirable behaviors.

*Medication is not considered an intervention procedure, lhowever,
it sometimes increases desired behaviors.

L.



.0) 4"

II

Punishment or use of aversive stimuli is not advocated
as a procedure to be used in a public school program for
seriously emotionally disturbed children.

Evaluation

'Mille the intervention procedures are being,utilized,
observation and recording instrument (responsg sheets are used
in this program) and-the recording techniques should be specified
before intervention occurs. The reporting technique should be
selected following intervention and the data gathered should be
analyzed. If the procedure was chosen to increase desirable
behavior, whdn preliminary Criterion is reached, an intermittent
reinforcement schedule is selected and the process begins
again (intervention, observation recording, analyzing). When
preliminary criterion for a behavior has been reached, the next
behavior to be modified should be selected and-the entire nrocess
begins again with the new behavior.

Uhen terminal criterion has been reached for decreastffig-
an undesirable behavior, the next behavior to modifie,d should
be identified with the process, starting with the instructional
objective, beginning again.

. Use of a process record sheet by the teacher, will ensure
completionsof the eritireLprocess. (See Figure 2 Process Record
Sheet) The process record sheet can be completed.during weekly
staffings (in-service sessions). The use of charts as a reporting
technique is advocated. Analyzing the charts during staffing
may assist in developing alternative approaches, if the procesS
is not resulting in desired behavior change. A simple graph
consisting of percentage of correct responses plottediup the
Side, with days and weeks being plotted across the bottom,
will suffice for specific behavioral skills.

, However, to evaluate progress in a certain skill area, or
to find 'out how efficient' the,whole learning_ process is in relation
to tasks, this simple form of<,that4.invds recommended:

In each learning center using,
a separate response sheet for
each child, list all the dif-
fetent behaviors of the bhilq
(number of tasks learned each
day, number of correct responses,
number of prompted responses,
and number of correct responses
after criterion). Also note
all the behaviors of the teacher
(number of new tasks' presented
each day, number of minutes
in session, prompts, occasions
and reinforcements), if they

13.
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cannot be determined from
the response sheet of the
On a graph, plot the different
behaviors of the child- (up the
side of the graph), against the
different inputs of the teacher
(across the bottom of the graph).
This procedure will evaluate the
progress in that specific skill
area. 4

For an overall evaluation of the amount and rate of learning
'across all the number of tasks pre ented, graph the total number
bf tasks learned against the numbe of minutes, occasions, and
pOmpt.

During the evaluation process, indicate,on the assessment
sheets for the skill area,when criterion for.that objective has )
been achieved. The use of assessment sheets and graphs in
evaAlation definitely eases the evaluation procedure each nine
week4period. Also graphs are an excellent visual aid for use
impotent conferences.

V4se of the behavior modification intervention model as
the k0',to behavior management will result in the reduction or
elimina4on of the resistance mechanisms found. in the repertoire
'of behaViors of the seriously emotionally disturbed child:

a

19
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Target Behavior

FipuRE 2

Process Record Sheet

Student's Name:

Date:

, Teacher's Name:

Task analysis: 1.
2.

3.

4.

5.

6.

"Ifrief au *a 64.

Instructional Objective (2):

Reinforcer (2):

Evaluation Design:

Intervention Pro?edure:

Reinforcement Schedule:

Observation Schedulei

Recording Technique:

Criterion Reached: Yes : No

(If no use a 2nd sheet for alternative
approaches)

) 4,

Comments:

A
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III. CLASSROOn ORGANIZATION AND TEACIMIG PROCEDURES

© Due to the close supervision necessary in-working with
seriously emotionally disturbed children, classroom activities
and schedules for these children must be carefully structured.
Acceptable forms of behavior in the classroom should be carefully
specified and consistently required by all adults working with
the children'. When the child has achieved the criterion of
performance stated in the basic readiness for learning behavioral

If

objectives, he should.be grouped with p ers functioning at his
developmental level in the other skill eas. Ilhether working
in small grfts or large groups, the adu t - student ratio ge
one to three should be maintained. (A ratio of one to two is
ideal, however funding may not allow for_this ratio.) .r1

addition, consistent teaching -procedures are essential in working
with children funotioning at loW developmental levels, as they .

are upset easily by changes in routine. The following section
gives suggestions on structuring group learning situations (Large
group situations and Learning, Centers), teaching procedures to
be used, scheduling, and in-service training needs.

A. Organization of Physical Environment

The aim in structuring all group situations in a cladsroom
serving seriously-emotionally disturbed children is to provide
an environment that will help students tearn to imitate and.
practice behavioral skills appropriate to group situations. As
the students increase their self control and independent task
performance, the need for eye and body contact with teachers and
teacher aides diminishes. As this occurs, students can be inte-

., .grated into group situations with a larger student-teacher ratio.
The overall (pal in structuring group learning situations is to
increase the student's capacity to interact successfully in the
type of group learning situations which exist in a classroom-
for emotionally disturbed, or in other exceptional education
ments.

In structuring learning situations for a classroom serviilg
seriously emotionally disturbed children, basic behavior shaping
of learning.readiness skills (behavioral) must be accomplished in
a one-to-one instructional setting. Once the child has successfully
mastered these skills, an'adult-student ratio.of 1:2 or 1:3'is
recommended. Large group situations, with adult student ratios
of lA or 1 :6, should be established for the _students functioning
in the transitipaal level of development. (See Developmental
Levels in Currictlum) Figure 3 outlines some recommended gtounings
of students and teachers for Learning Center activities.

21
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FIGURE I

Sample Group Learning Situations

Key: k Teacher

= Student

= Teacher Aide

Samli Group - Instruction with teacher or teadher aide

Teacher or Teacher Aide Roles
Directed teaching or shaping
Demonstrating skills
Uodeling Behavior-
Reinforcing Behavior.

Student Roles
Responding to instruction
Imitating behavior and skills
Practicing behavior skills 1:1

I.

T or
TAt

A 4/\,

1:2

46.+ Large Group - by Presentation by Teacher

Teacher Roles
Directed teaching
Demonstrating skills
Modeling Behavior
Reinforcing Behavior

Teacher Aide Roles
Imitating skills
Modeling Behavior
Physical or verbal prompting

of student response
Reinforcing Behavior *

Student Roles
Imitating Behavior and Skills
Practicing Behavior and Skills

T

17.
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The term "Learning Center" refers to the particular lo4ation
which is the established setting for instruction in a particular
skill area. For example, the Learning Center for Visual Skills
may be in the back of the room 'behind a room divider and the
child associates that tbcation with visual perception activities.
It is recommended in the early stages of development that each
Learning Center b.r separated visually (and auditorily, as much
as possible) from each of the other Learnirig Centers. LiMiting
the amount of visual and /auditory stimuli for these children is
essential, in order to maintain their focus on the instructor
(teacher or teacher aide). Portable room dividers or moveable
cubicles can be 4sed for reduction of visual stimuli. Carpeting
or rugs, strategiallv located, (near exits orAotor activity
areas) aid in red4ctien of auditory stimuli. The partitions can
be removed, as the\children .earn to cone with interfering
visual or auditory timuli.

B. Diagnostic Teaching-Uodel

The role of a t acher of seriously emotionally disturbed
children involves utilizing a basic diagnostic teaching model
for ensuring continuous growth and sequential development of
the child. Following this basic diagnostic teaching model (See
704gure 4) is essential for establishment-of an educational
program, which will assist in the managemerst of the behavior of
the children and will encourage sequential development of the
child. 21anagdment and control of a child's behavior should
always be aimed, at involving, Aim in positive interaction and
in activities which help him 'develop social, behavioral and
cognitive skills. The classroom must be well organized and
carefully structured to provide him with experiences and activities
which will benefit him and help him progress toward more normal
forms of behavior.

.4

This basic diagnostic teaching _model is applicable to both
preservice and inservice training of teachers and teacher aides.
The following eight teacher competencies are required to carry
out the model:

1. Ability to identify characteristics of individual
children that indicate special teaching or management

-procedures.
2. Ability to specify relevant educational objectives

for individual children.
3. Ability to select appropriate techniques for effective

clasSrpom management.
4. Ability to choose and utilize specialized strategies

for children with'widely varying behavioral and
learning,dharacteristics.

5. Ability to choose and utilize special maarialS in
ass() 'ation with specific_ strategies.

,6. Ab. ity:to identify and use appropriate evaluation
rocedures.

7. Ability to draw-upon existing sources of information
regarding specialized strategies and materials.

. .3. Ability to consult with available resource persons
for assistance.
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FIGURE 4

Basic Diagnostic Tdaching

IIdentify Relevant
Characteristics of Child

ti

odel

0 Relevant
Characteristics

Ident.

a

YES

.Specify Instructional I No rObictive
Objectives

Nt.

'\_.xpropriate

YES

Select Instructional NO __,-----1;ategy
Strategy and Management Appropriate

Procedure

4/

Select\Instructional
Materials

NO

Instruct child using
Strategy and Materials

Evaluate Child's
Performance

Did Child aerla---,00

4/ YES

Repeat SeqUence

I/ YES

Try again. Seek help

4

from -resource person.

*If all the above seem to be appropriate, this is a required
step.
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In-establishing an educational progra ways follow the
developmental sequence, both in skill areas a in the developmental
levels. Following achievement of basic Readiness for Learning
Behavioral Objectives, the child should be directed in academic
readiness activities in a developmental step-by-step fashion.
Breaking up a desired behavior or activity into a series of
small steps is a process essential to development of skills in
seriously emotionally disturbed children. Nany of these children
are arrested at early stages of development and/or have somehow
missed certain stages. This spotty or incomplete development
shows up. in skill deficiencies, ,such as being unable to hop,run
and jump.

The purpose in breaking down these desired behaviors into
tapir comp ;1 - is to 'discover at what point a c ild's developmental
_chap). bFeaks down in relation to a particular ski j11 and to be
able to develop that skill in s ages. For example, if you want
a child to learn to skip, you m t make sure that he can alternate
right and left foot in walking, can puff all his weight on one
foot at a time and canhop. If any one-of these activities presents
problems for him, he needs practice in them before you attempt
to teach him to skip. In relation to the same idea of sequence,
you must determine whether o not a child discriminates between
different sounds before youAttempt to have him pronounce words.
He,mdst be able to sit at a desk and hold a pencil correctly
before the can learn to write.

In determining the sequence of steps involved in developing
particular skills, these basic lines of progression shouldbe
kept foremost in your mind:

1. Progression is from use of large muscles to use of
small muscles. ',Large or gross physical skills must
always be developed before skills involvi0 finer muscle
coozdination. The ability to walk along a straight -.-.

`line should be developed before_a child is asked to ,-

tface a straight line with his finger.
2. l'grecsion is from activity on a physical level to

_acIt-;.vrty on a cognitive level. 'Skill and competence-
in functioning on a motor or physical level should_
alvays be devleoped before ippproching an activity at
a conceptual or cognitive level.

Y)
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C. Learning Centers

Development of behavioral, social and language skills is
a proce3s that continues throughout the day in all classroom
activities and in personal interactions. However, curriculum -
related,skills from the skill areas of visual, motor, self-help,
receptive language and expressing language are acquired more
readily in small group leanbing situations, called Leaning Centers.

t

As previously stated, the Learning Centers are locations
established for, instructi=on in a particular skill area.

. .

D9pending cn the skills being developed, a center may be an
enclosed, cubicle with electrical outlets and listening stations,
a small group of desks, an area filled with musical instruments,
or a completely carpeted room with equipment for gross motor
activities. A Learning Center within the classroom is limited
to one teacher or teacher aide; end two or three students at a
time.

The classroo could conceivably have from one to five
\K,earning Centers,de endent upon the number of teaching personnel,,
Available, the amount of space in the classroom, and the number
and developmental levels of_the students. Students participate\
in-the activities at each specific learning center for a time
period of,from twenty tto twenty-five minutes.

In the learning centers, the students work on legons
developed from the curriculum objectives and with academic -

readiness programs which are designed to build and strengthen
skills in a particular readiness area. At all learning centers,
tha,instruction follows a sequence of developmental activity
levels, which helps the hild build skills in progressive
developmental order.

1. Setting Up a Learning-Center

Each Learning Center Mould focus on one of, the basic
skill areas included in the curriculum. It_is_ns)t necessary
to establish Learning Centers for behavioral and socialization
skills, as these skills are mastered within the structure of
the Learning Centers. A Learning Center devoted to receptive
language skills can be termed the auditory skill center for
children functioning at ,:w levels developmentally. These children
should also receive one -to -one instruction, in both receptive
and expressive language skills, from a language therapist.

Children functioning at more advanced levels developMentally
(achie ment of objectives at Level C in visual, auditory and
motor skit -yeas) shouLJ be grouped in Learning Centers
focusing on basic r?adir.u, mat, writi an language (including
rccept:',A: nd exprerse).

2L
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, To set up a Learning Center, choOse'one of the skill

. areas then refer to the Curriculum Saption. After careful
study of theobjectives in that skillWarea, to gain ideas
concerning the kind of materials needed, refer to theilatdrials,
List (Appendix G) whtch lists some manipulative objects by ,k11.1

'area groupings.

As a general rule, presenting a lesson to students at
a Learning Center requires the f llowing materiali:

(a) Curriculum card for s cific lesson being taught
(Appendix D)

(b) Student response sheet (Section V, Figure 11 A & B)
(c) Equipment necessary for the lesson` Materials should'

be on desk or table and within reach:of students who
exhibit required self-control)

,(d). Additional equipment and materials appropriate"to the
skill area ( It is recommended that these materials
be stored on an overhead shelf, out of sight and
reach oft-the studenti. It is important to have them

, readily available to the teacher, so thatthe prepared
lesson may be expanded or modified according to
student needs and behavior).

(e) Appropriate reinforcers (tokens, food, equipment,
for activities, point sheet)

2. Arranging Learning Centers in the Classroom
-iermizy

A Learning Center will operate with only one teacher
or aide serving two or threestadents at a time, during the
same time period. Students will be functioning at different
levels developmentally and it is necessary to provide appropriate

$
.

learning situations to meet their needs.

Learning Centers should be located far enough away from
.each-other-ko alleviate distractions (both visual and auditory).
If more than one claSsroom is available, locate the Learning
Centers for the students functioning at a higher level in a
different room from .the Learning Centers for the students
functioning, at a lower level.

The number"of Learning Centers operating concurrently will
depend upon the number of classroom staff members. However, all "2

Learning Centers should be equipped and ready or use at any
time. The audio-visual equipment, manipulative objects, books,
reeOrs, tapes, and other appropriate materials should always
be easily accessible to any teacher or teacher aide who may
work at the Learning Center.

Ae, A suggested model for arranging Learning Centers, usiri4
two classroom, isillustrated in Figure 5. This, model is based
on having two basic "sets" 3f Learning Centers, and also shows
the rotat..;(an of.studerts from one Cantor to the next Centpr,_

S

' 22.



Ney

t

FIGURE 5

learning Center Rotation Charts

= 30 minute group instructiOh

- 1-1 instr c ion
with Lani,,u ge
Therapist

Receptive Language
Ski

4

Fine Motor

\\
Skills'

1-1

Langudge
InstructiOh

/

1. Self-help Skills Visual Skills

!Language Skills Read n 'Skills

, Math Skills \,.14-iiting Skills
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The academicReadineSs Learning Centers are established
to meet the needs of children functioning at developmental age
levels from eighteen months to fivesyears. Each Learning
Center focuses on only one major skill area If possible, the
children should be scheduled for daily instruction in a Speech
Learning Center with a speech or language therapist. If this
is not,feasible, teachers and teacher aides should participate
in regularly scheduled in-service training sessions with a
speech therapist. The children who are functioning on a advanced
level (21i years to 5 years developmentally) should receive
instruction based on academic readiness programs, in'addition
to the curriculum lessons based on the sequential objectives
in-each skill area of the curriculum.

The academically oriented Learning Cent s are established
to meet the needs of children functioning at a ,evelopmental
age level of five years or more. Each Learning Center in this
classroom focuses on the specific skills the student needs to
develop in that academic area. Eaterials in these centers
will vary, as these are totally individualizeecenters. However,
academic programs and/or curriculum materials will be appropriate
for use in a regular or emotionally disturbed classroom.

3. Grouping Students for Successful Achievement at Learning
Centers

Each Learning Centeegroup should never include more
time. Students who function at thethan three students at on

Asame developmental level socially and behaviorally should be
e:

grouped together. ghile evalUating children, both initially and
weekly, consider the following aspects of behavior for possible
groupings,

Self - awareness wand Body control
Achievenemt of learning readiness skills
Performance in,one-to-one structure
Performance in one-to-two structure
Performance in large group situation

I

Self-directivenass and body control in movement oriented activities

tYhat degree of guidance does the child require to perform
the following tasks

Transition from bus to room?
Transition from one Lea'rning Centert' 'another?
Involvement in a small group/ activit 7'
Involvement in a large group activity?
Transition to outside for recreation?
Transition from classroom to another room in the school?
Transition from room back to bus?

24.
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4ttention Span . .

Eye contact to person demonstrating skill
Sustained eye-contact to person, places and objects in
teaching session

Appropriate response'to task by completing task when
verbally prompted

Social awareness in classroom setting

Child evidences' social interaction to an adequate
degree, with consistepcy4nd quality through exhibiting
the following characteristics:

, Appropriate facial expressions
Appropriate.body gestures
Adequate large muscle control
Adequate small muscle control
'Appropriate oral language

4. Teaching Procedure at the Learning-Centers

The basic teaching procedure at each Learning Center
remains the same despite the difference in the skills being
taught or the developmental level of the child. Always use
this same basic procedure:

Step 1: Demonstration: Show the student exactly what
the task entails (wittf`aag&opriate verbaliaztionY

Step 2: Imitation: The student imitates teacher's
performance of the task. (This step includes
physical prompting and fading, if necessary.
Reinforce preliminary criterion if achieved at
this step)

Step 3: Practice: The student practices the newly
learned task (with prompting and fading) and
achieves terminal criterion (no Prompt) with
intermittent reinforcement during final period
of .skill acquisition.

Step 4: Chaining:- Terminal Criterion is maintained by..,
chaining the task to other tasks in different
settings at different occasions and with different
peddle.
Example: After student achieves skill of making
m-am-m sound,he is required to make the sound at
home, in the cafeteria, and on the playground.
At the same time, he is learning to chain an
additional sound to the m to form new sounds
m-o, m-e.

25.
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The flow chart in Figure 6 illustrates this basic procedure in
more detail. The teacher :rust model distinctly each task the
student is to achieve, and assist him physically or verbally
in imitating the task performance with continuous reinforcement
of correct responses. The student must then be helped to
practice the same task in a variety of creative ways until he
has reached 75% accuracy without prompts. The"task should be
"chained to new tasks with the same behavior being required in

,,other settings, for maintenance, with intermittent reinforcem9t.

The role of the teacher as model, demonstrator, assistant,
reinforcing agent, and observer does not change as the student
advances through the developmental sequence leVels. The degree
and intensity of prompting, reinforcing and physical assistance
required by the teacher does decrease as the student begins
to transfer learning to new situations and as his perceptual
abilities and interaction patterns increase.

17hen a new object is introduced to'the student, it should
be-named, described and used in,an appropriate and meaningful
acti4ty. For example, if.the new object is a spoon, the first
step is to show the student the spoon, name, it, describe its
characteristics and demonstrate the different ways it can be
used'(stirring, eating, measuring). If the studentis young
chronologically, he should be given ample time to explore and
examine the object. After' satisfying his natural curiosity
during, this phase (using the first three steps), the student

41.6 will begin to learn the proper respect and care of the object
as he discovers where, when and why it is used appropriately.'
The student should always use the object appropriately in real
situations_ before this task is chained to other tasks or
transferred to other settings (sorting knives, forks and spoons
into pileS or identifying a missing item in a table setting).

4

In addition to previously stated roles, the teacher of
-severly emotionally disturbed children should keep in mind
the following guidelines while teaching in Learning Center
setting:

Acting as a Model

At all times the teacher must be aware that his/her behavior
is serving as a model for the students to imitate.", Your "affect"
should be alert, pleasant, and sincere. The body posture you
maintain, sitting or standing, should show the purpose of the
activity you are involved in - whether it is watching, listening,
playing or, working. Empathy, concern or interest should be
conveyed through body language. Your voice should. remain
soft, yet firm and should be low-.pitched. You shquld also
maintain eye-contact to both the student and the materials
with which you are working. T,Then visitors enter the classroom,
continue the activities in the Lealp:i.ng Center.
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FIGURE 6

Teaching Procedure at Learning Centers
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Keeping Students' Attention

It is essential to gain and maintain the attention of the
students in the Learning Center by sitting or standing close
enough to them to make body contact if it is needed. However,
as the students begin to work independently, gradually increase
the distance between you and the students to allow them to gain
confidence in the independent task. You should maintain
independent on-task behavior with a gentle pat pn the shoulder
of the student or verbally, with "Good working, Tim".

Physical contact is an important tool to use in teaching
severely emotionally disturbed children. When working with a
child who does not speak, physical contact may well be the
most important communication technique that can be used with
that child. However, keep in mind that some children may
respond negatively to .physical contact. Also remember to pair
verbal reinforcement with physical contact, so that eventually
the verbal phrases will eventually become the reinforcer. The
following techniques are effective ways of using body contact
to guide toe student's attention back to the task at hand:

Touching the student's chine or cheek with your hand can
help to guide hip head back to eye contact with you or
the task.

A pat on the shoulder, the nudge of.your knee, or'a gentle
squeeze of the student's hand can allhelp show the child
that you are interested and aware of what he is doing.

Reinforcing Appropriate Behavior

When you are reinforcing behavior, you must reinforce the
appropriate behavior very rabidly. Many of the students may finisli
a task and may engage immediately in inappropriate or self-
stimulating behavior. If you are using pod reinforcerS, give
the child verbal praise and the food reinforcer two to three
seconds following the appropriate response.. If you do not
reinforce rapidly, you may be inadvertently rewarding an
inappropriate behavior. For'example, you are working on
sustained eye .contact to person, and the child has given you
eye contact for five seconds'. Tale he is giving you eye contact,
you should have the reinforcer in your hand. Upon completion
of the count to five, before the child can avert his gaze, say.
"Good looking, Bob" and nop the reinforcer into his mouth. If
you are, maintaining eye contact with him, and then turn away to
reach for your reinforcer, you may have lost the child's attention.
If you reward him at this point, his behavior of looking away
from you will increase. It is better not to reinforce him at
all, than to reinforce the inapnrobriate behavior.
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'Working with Students at Different Performance Leveld

While working with two or three students at a Learning
Center, you will find that one student often learns to perform
a task more rapidly than the others. Therefore, the students
will not be working with the same degree of comnetence,' or
at the same tasks simultaneously. This situation requires a:,
great degree of alertness and flexibility on the part of the'
teacher.

You.may find that you will be directing and reinfOrcing.,
two children while another works independently on a more advanced
task. (Be sure to Maintain his behavior with intermittent
verbal reinforcement) You may also be applying intervention
techniques to a child who is "acting -out" or refusing to cooerate,
while .attempting to assist other students who are practicing a
task they havebeen attending to Figure 7, Learning Center
Work Skills, outlines the possible teaching situations that
evolve during a Learning Center activity period. The ideal
situation for learning is the last one shown - where all three ,

children are working independently with the teacher's supervision.

Observing your Studentp

While operating a Learning Center, carefully observe
the students performance and be sure to maintain their interest
in the task aelland with intermittent reinforcement. ;If you
see the students attention is wandering, physically prompt him
through completion of the task and then predent him with new
objects or a new' task. During a twenty minute period a student
may require six to eight different tasks to- help maintain his
interest and attention span. You can also discourage negative
behavior by arranging the tasks to be presented in various orders.
You may present a task he enjoys first, then a new, more difficult
task, followed by another task he enjoys. You may also present
a\task requiring a short amount oftime to complete, followed
by a task which requires a more lengthy completion time, with
a task requiring a short amount of time for Completion being
offered next, as a reward.

Recorded observation of student performance in the Learning
Center is the clearest measure of student progress. Many of
the children may be functioning at a pre-academic level and
cannot be evaluated by standard testing procedures. Therefere,
the major evaluation method for assessing progress must be )
through daily observation and recording at the Learning Centers.
Daily, the teacher or teacher aide should record student
performance on the response sheets. (Refer to Section V,

Recording Sturient Progress) The data recorded on the response
-sheets can than be transferred to charts to assess on-going
progress and rate of learning of the individual student.
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KeYtt

0

Teacher

= Student

Figure 7

Learning Center Work Skills

DT = Directed Teaching, usng
demonstration-imildtion
practice technique

R = Responding to Directed
TeaoRi64-

WI w/s = Working Independently
with supervision (close
supervision)

si.

S .

S

Teacher is using Directed
Teaching with_all three student,
They all need the demonstration ,

and explanation of the teacher's,
example.

2.

One student works on his own.
The teacher continues Dir9cted
Teaching with the other two
students at Learning Cent ?r.

Two students are working on
their own. Teacher is able
to work intensively with
other remaining student
who still needs her help with
task.

4.

ts

I k.:/5

s 1

fri

All three students,are wOiking
independently. Teacher is able
to work intensively with any of
the three students on a xew,
more difficult skill.

1

5 30.



5. Rotation of Student Groups Between Learning Centers

The amount of time in the daily schedule alloted for
Learning Center activity periods will depend on the number of
Learning Centers onerating at one time. For example, if there
are four Learning Centers being used simultaneously by four
groupsof children, the schedule should allow for four Learning
Center activity periods of twenty to twenty -five minutes each.
Five minute rotation periods should be scheduled between
each pair of activity periods.

Establish a set clockwise or counter-clockwise pattern .

for moving from one Learning Center to another. Frequent changes
of any type result in unneoessary confusion, anprahension,.and
frustration for severely-emotionally disturbed students: It
is easier for elese students to remember where to go and ho"i
to behave during a rotation' period if the direction of movement
remains constant. (See Figure 5, LearningiCenter Rotation Charts)

It is of equal importance to establish a quiet sipal,
such as ringing a bell to signify the following changes in the
Learning Center activity.

First Signal; (Five minutes prior to end'Of.activity period)

This means it is ti6.6 for the teacher-Or teacher, aide
to record performance, which has not been Previously noted, on
response sheets and to record points on student checklists,,
(for students who are reinforced with a token system); Students
should begin to clean up the work area, put away materials,
and then show that they are ready, to rotate to the next_Learning
Center by practicing "Good Sitting` (term referriM to sitting
in chair with feet on the floor, knees together, back ,,traight,
hands folded in lap or on table and lips closed).

Sepond Signal: (End of Learni

This indicates that it
to the next Learning Center.)-S
under desks and walk to next C
clockwise or clockwise movemen

g Center activity period)

time for the students to move
udents stand, place chairs
ter in the established counter-
pattern. Upon-reaching the next

Learning Center, each student practices "Good Sitting" in his
assigned chair and waits for instructions from the teacher or.
teacher aide at the new Learning Center.

Host of the students will require many teacher demonstra-
tions and some physical prompting to learn the correct movement
patterns and the responses to the signals.



D. Daily Schedule'

It is the responsibility of the entire core staff to
create a workable, daily schedule for the, program. Figure 9-A,
Sample Daily Schedule, is one example of a daily schedule shown
in chart form. Figure expagds the chart form into a weekly
schedule which can be posted on 1 bulletin board to assist the
volunteers and substitutes serving the program. Figure 9,
Detailed Sample Daily Schedule, outlines in greater detail the
types of activities that might be associated with each part .

of the schedule in Figure 8-A and B.

Mile formulating the daily schedule, duty and duty-free
times for every teacher and teacher aide must be carefully
scheduled. If at all'possible, an adult - student ratio of
1,3 should be maintained throughout the day, including lunch,
gross thotor time and recreation time.

Time siaould be allotted for after school meetings of the
core staff. :ieetings may be de'Goted to in-service training,
problem - solving conferences, goal - setting for students,
program evaluation, and curriculum planning and preparation.

3 2,



Figure 8A

Sample Daily Schedule

TIME LOCATION

8:15- 8:30

ROOM 1 1 ROOM 2
1

GROSS MOTOR
ROOM

PLAYGROUND

Arriving and
preparing
for work

Arriving
and
preparing
for work

8:30- 9:00

Small Group
activity
(Learning
Centers)

Small Group
activity
(Learing
Center)`

9:00- 9:30

Small Group
activity

(Learning
Center)

Small Group
activity'

(Learning
Center)

9:30-10:00
Small Group
activity

(Learning
Center)

Small Group
activity,

(Learning
Center)

I .

,

10:00-10:30

.

Small Group
activity

(Learning
Center)

.

Small Group
activity

(Learning
.Center)

10:30-10:45 Large Group
activity

- , i

Large Group
act ivity j

1

10:45-11:15
Lunch
(cafeteria
or room)

Lunch
(cafeteria)

11:15,12:00
, h

Large Group
activity

.,

Small Group
activities
(model
students)

12:00-12:30
J,

Large Group
activity

Large 'Group
activity

.

12:30- 1:15
Large Group
activity
Ousic)

Large Group
activity
(art)

1:15- 2:00
,Large Grou

1... _

activity
(roods)

Large Group
activity
(Pre-vocational) 33. 38



Figure 8B 'Weekly:Classroom SChedule

Loreen Fred Sam
8:30- 9:00 Charlie

:like
Curtis
Doug

David Ha.
Joseph

Natalie I Marilyn
Willie Brad
Coleman Dorrie

David
Roger
Danny

9:00- 9:30

9:30-10:00

Doug
Curtis
David G.
David ILA.

David Hol
David G.
Roger
Danny

Ben
latt
Dorrie
Brad

Brad
Dorrie
Ben
Matt

David, Ha.
Joseph
Willie
Coleman

Ailee

Charlie
Doug
Curtis

10:00-10:30 Roger
Danny

10:30-10:45 GROSS
TOR

XERCISES

A ike
Charlie

GROSS
MOTOR
EXERCISES

Willie
Coleman

IDIITATION,

David Ha.
Joseph

BREAK

Brad
Dorrie`'

IMITATION

David Hol
David Q.

BREAK

Carl
Ben
Matt
Will
Cole
Davi
Jose
Ben
Matt

IJIITA

10:45-11:15 CAFETERIA ROOM BREAK ROOM BREAK R00121 CAFE

CAFETERIA !

GROUP

Charlie'
Danny
Doug
:tike
David G.

Brad
David Hol
Roger
CurtIs

-

/-

ROOT
Dorrie
Hatt
David Ha.
Coleman

Will
Ben
Jose

11:15-12:00 pREAX BREAK

Recreation
idon. & Wed.
Gross Notor
Tue. & Thr.

12.00-12:30 Cndep.
ask

.0.1-

RECREATION

, Roger
Willie
David G
Curtis '

annY

/
Indep.
Ta&

GROSS O. RECREATION GROSS U. GROS

David-Hol
Mike
Charlie
Doug
Brad

MuSid

Dorrie
Dross Uotor David Ha.
Non. & Joseph
Recreation

\
Coleman

Tue. &

Nusic Music Indep. BRE
Task

J.



Figure 8B 'Weekly.Classroom SChedule
mit

A,

Fred Sam
i

Natalie Marilyn David
I

Carlee
'

Andre"Curtis
Doug

David Ha.
Joseph

Willie
Coleman

Brad
Dorrie

Roger
Danny

Ben ,

Matt

,.
David Hol. I
David G.David Hot-

David G.
Ben
Matt

Brad
Dorrie

Dayid Ha.
Joseph
Willie

; Coleman

',like

Charlie
Doug
Curtis

Willie
Coleman
David Ha.
Joseph

Roger
,

Danny
Charlie
mike

1.
Roger
Danny

Dorrie
Brad

Ben
Matt

Mike
Charlie

Willie David Ha.
Coleman, Joseph

Brad
Dorrie

David Hol
David T.

Ben
Matt

Curti d

DougQ

GROSS
MOTOR
EXERCISES

(
IMITATION BREAK

.

IMITATION BREAK IMITATION GROSS
noToR
'EXERCISES1 A ROOM BREAK R0011 BREAK ROOki CAFETERIA ROOii TO CAF.

' Charlie
Danny
Doug -

Mike .
David G.

brad
David HO..
Roger

.

Curtis
--- .-

/-
/

ROOT.1 ,/

-.

Dorrie
llatt

David Ha.
Coleman

----

Walie
Ben
Joseph

.

1

lb

BREAK RECREATION GROSS H. RECREATION GROSS U.
.

GROSS N. REC. & CROSS
FOLL07 SA;:iIiI, 1

GROUP....................__

, Roger
Willie
David G.
Curtis
,berly:. .4._Brad

........

David Hol
Mike ,

Charlie
Doug

'

gross Motor
Ion. & T9ed.4.

Recreation k\Tue. & Thu

.. -

Dorrie
David Ha:-
Joseph
Coleman

7
Ben
Matt

.

N

Indep. Music =Music
Task

Music
-

Indep.
Task

BREAK BREAlk

a



Figure 3B continued

Honda?
0

.
,

k,
FIELD TRIPS - 011LY ON AVAILABLE MONDAYS

ART MUSIC , PREVOCATIONiFOODS
.

Natalie* 1 Sam*
Fred 1 Loreen
David 1 Carlee
Uarilyn [ Andre"

Fred*
Natalie
David
ilaTilyn

Loreen*
Sam
Carlee
Andre"

FIRST WEEK

Tuesday
12;30- 1:15 Group A Group B
1.15- 2:00 Group B Group A

1ednesday
12:30 1:15 Group Group

It-----droup A Group B1415 - 2:00

Thursday
12'30- 1:15 Group A Group B 4
1:15- 200 ( Group B !Group A

SECOND WEEK
Tuesday
12.30- 1.15 Group GrOup A
1:13- 1:00 Grow? A Group

:lednesday
12:30- 1415 Group A Group B

2d)0 Group B Group A

Thursday
12430- 1:15 Group B ' Group A
1415-12.00 Group A Group B

.-

WI

4(4



Figure 9B continu2d

I FIELD TRIPS OALY ON AVAILABLE ilONDAYS

iiUSIC 71 PREVOCATION
I

Sam* 1 Fred* 'Loreen*
Loreen '! Natalie Sam
Carlee ,David Ciarlee
Andre H

-

arilyn !Andre"

71-7
FIRST WEEK

Group B

Group A

Group A

Group B

Grout B Group A

SECOND WEEK

Group A r---1Group

Group 3 Group A

Gkoup A
Group A Group B

SECOND WEEK
March 10
:larch 31
April 14
April 23
E ay 12
Hay 26

FIRST WEEK
March 17
April 7
April 21
Hay 5
June 2

Group A Group B
rallie Curtis
Nike David G.
David Ho,Doug
Roger Brad
Charlie David Ha.
Dorrie Dannx
Jose Il Matt
Ben Coleman



Figure 8 B - Continued

J

,

TILIE Loreen Fred . Sam Natalie
1

narilyn David Car:

200- 2.45 PLANNING PLANNING PLANNING, PLANNIUG
i

Tlaiting for Bus- - -
!

1

--c-

7.7ednesday
9430-10-3ke and Charlie SHOP

2,00- 2:30 FiLte and Doug - work Program

12?30-. 2.!00 tonday and Friday when no Field Trips are scheduled.

Verbal Signing Body Verbal Signing Verbal Bod
ImiImitation

Verbal Signing Body Imitation

Charlie' Danny Uillie Joseph
'aike Roger Coleman Brad
Doug DaVid G. Ben Dorri
Carcis David Ha. Tiatt
David Eol..

4/3



Figure 8 g Continued

Fred Sam Natalie-
,

liarilyn David Carlee Andreu

PLANUING

_

PLANNING PLANNING
i

TAaiting for Bus-
!

1

- - - - - -- - - -

d Charlie SHOP

d Doug - r?ork Program

and Friday when no Field Trips are scheduled.

Signing Body Verbal Signing Verbal Body Body
,"Imitation Imitation Imitation

Signing

Danny
Roger
David G.
David Ha.

Body Imitation

Uillie Joseph
Coleman Brad
ten Dorri
tiatt

L

°Er



I Figure 9

Detailed Sample,Daily Schedule for
Two Classroom srx.D. Program

TIME

8:15- 8:30

8:30- 9:00

LOCATION ACTIVITY

Room 1 1. Entering the room

IP
.F 2. Greeting teacher verbally and non-

verbally
3. Getting ready for work, hanging up

coats, putting lunch away
4. Independent task at table

Room- 1 Fine Motor Activity Center:
Template Tracing at chalkboard

Visual Skills Center: Visual recognition
and naming of real objects

Receptive Language Center: Auditory
discrimination of concealed sound

A source ,

Self-Help Skill Center: Backward
chaining of. undressing (shirt)

8:30r 9:00 Room 2 Math Center: Concept of telling time, -y

hour and half-hour

Reading Center: heading for, comprehension
(single sentence with picture clud)

Writing Center: Cursive writing beginning
hump letters (H & N Cruikshank sequence)

Language Center: Verbal expression of
--sequence of events

9:00- 9:30 Room 1 Similar to earlier Learning Center
_Activity- different level dependent
on students

9:00- 9:30' Room 2 Similar to ear er Learning Center
Activity -different level dependent
on students

.
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Figure 9 Continued

TIME 'LOCATION ATIVITY

1

9:30-10:00 Dom 1

I

Simi: ar to earlier Learning Center
tivity - different level dependent

o students

9:30-10:00 !Room 2 Simil r to earlier Learning Center
ivity - different level dependent

on students

10:00-10:30 Room 1
,

Similar to earlier Learning Center
Activity - different level dependent
on students

10:00-10:30 Room 2 .

1

Similar to earlier Learning Center
Activity - different level dependent
on students

10:30-10:45 Room 1. 1. Gross Rotor Imitation'Exercises
i 2. Independent task prior to lunch

3. Washing hands for lunch

1840-10:45 I: on 2 1. Gross Motor Body Exercises
2. Washingfrhands, fol,lowed,by "Good

Sitting"
3. Lining up to go to cafeteria

t

10:45-11;15 Room 1 1. Setting table
2. Basic self-help feeding and drinking

skills -

10:45-11:15 Cafeteriadl. Walking in line to cafeteria
12.- Setting table.
'3. Learning appropriate4courtesy

words and skills in caffteria

1

?.1:15-12:00 Gross
Hotor

'Performing standing position exercises ,

.in rhythm to music
Rooff'



Figure 9 Contiqued

.

TIME
.

LOCATION ,

ACTIVITY

11:15-12:00 Play
ground

Individual and Small Group Activities:
1. Use of toys and equipment
2. Ball games
3, Appropriate use of play ground

...

equipment

;
.

12:00-12:30 Room 1 1. Sitting quietly in'physiCal relaxation
2. Watching and responding to selected

,
film with music-

r2:00-12:30 Room 2'
..

1. Relating to visual stimuli
and verbal commands

2. Independent task activities (puzzle
and manipulative materials)

1

12:30 -,1:15 Room 1 Large group activity (circle-game)

1

"Musical Chairs" game with all students
responding to the music. Physical and
verbal prompts may be used

.

,

12:30-1z15 Room 2 Art Activity (Collage from magazine
1

pictures)
' 1. Preparing work area - putting4own

, newspapers on table, gathering
all equipment and materials to

.

be used. I

4 2. Making collage - tearing paper,
positioning on background, basting

3. Cleaning up wbrk area .

112:30- 1:15 Room 2 Pre-vodation Activities:
.

1. Collating papers at table
2. Working outdoors in garden - watering

and weeding ,,,.$

3. Sweeping - backward chaining of task

1:15- 2:00 Room 1 Foods Activity (Preparing a Salad)
1.. Preparing for activity - washing

hands, gathering ingredients, and
. utensils

2. Preparing food - washing, peeling,
cutting and mixing

;

3. Eating prepared food - proper feeding
i skills an manners

4. Cleaning -up rea 0 39.



411
E. In-Service Training Process

The coordinator of the program is responsible for directing
the overall in-service training for the program staff. This
includes making arrangements for speech therapists, physicians,
psychologists, and other specialists to provide in-service
,sessiOns for teachers and teacher aides. In-service training for,
teacher aides and students models should be conducted primarily
by the teacher. Figure 10, In-Service Training. Process, outlines,
the main steps in this process.

The three main areas of focus in training teacher aides
are as follows:

1. instruction in effective behavior modification
intervention strategies,

2. Instruction in Learning Center teaching procedures,
and

3. instruction in correct use of response sheets.
All three areas involve the same in-service training procedures.
All areas invqlve initial training, parallel teaching, and
evaluation whiCh includes regularly scheduled on-going evaluation
interaction and feedback..

Figure'10-

INITIAL TRAINING PROCEDURES

TRAINER
(coordinator, psychologist

and/or teacher)

TRAINEE,
(teacher and/or
teacher aide)

f

Introdtction of program:,

1. Description of children.
(Slides, video-tape or
actual children preferred)

2.-Goals of the program
3. Job definintion
4. Curriculum

A

Attention to, and study of,
program introduction

40.
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TRAINER
Figure 10 Continued

TRAINEE
Demonstration of classroom.
and Learning Center procedures

Without student)

1. Physical set-up B
2. Directed teaching

procedure
(Signal-- Dehavior
Consequence-}---1 -

3. Role of trainee as
demonstrator, observer,
helper and recorder of
student progress.

.---...

.c.. ,

Attention to, and study of,
trainer demonstration' of

, classroom and Learning .

Center procedures

.

Demonstration of procedures C
with student (If school
is not in session, parent
will usually volunteer
their child)

v.""

Attention to; and study Of,
demonstration(including .. -

charting of behaviors, if
reel-tared)

.

;

Parallel Teaching
r';' D

1. Trainer demonstrates°
r specific learning series

with student at Learning
Center

2. Trainer gives materials
to trainee.

3. Tainer begins teachqg .

second student * .

,

1. Trainee observes, ,

questions, and records

..,_ . ..

2. Trainee takes Over larning
series with first .

student. (Trainer is
close at hand in case,
problem arises) ,

Evaluative Interaction . E

f

Evaluatille Interaction
.

Observation of Trainee
performance -

. ,

(managing entire group
situation) (Notes
should be made) '

Implementation g- procedgres
with entire group ,(Trainer

l can make suggedtions, if
necessary, during work .

\ session)
,I

.

4,

Evaluation Interadtion G
-

Evaluative Interaction
- ,

Continued observation and
superVision of trainee
nerformance
It Should consist of at lea
of situations
Should consist of at least five hours for reinforcement',
of trainee, both by OtudgnVanginer,

F Contin rowth in
implementation of
rocedures

t five hours to insure variance



.EATURES OF THE CURRICULUM

-\

Cu iculum is understood to be a course of study. .As such,
the Deve dpmental Sequence Curriculum represents areas of
learning, nd sequences to be learned within the areas, which
produce'th apeutic growth. This course of study should result
in greater festiveness and, comfort for the seriously
emotionally sturbed youth. in his natural environments, /both at
home and schoo

The purpose in developing a sequential curriculum is to
provide a bro$outline to guide the teacher in' planning
appropriate%sgluences of instruction for the individual child.

The current version of the Developmental Sequence Curriculum
containd six basic skill areas: Ennavior, Socialization, Motor,
Self-Help, Visual, and Language. These areas are proving adequate
to encompass the varied presenting problems of the selitously
emotionally disturbed child. The academic portion offthe
curriculum, relevant to the :children,' needs,, is currently
being constructed. By,assessing the chila's developmental level,
establishing goals within each area and following the outlined
Sequences, the teacher can facilitate growth of cognitive,
affective and sensorimotor abilities, while reducing interfering
,behavior. t?ith the aid of the curriculum, the teacher actively
assists the child in the assimilation -of selected'experiences
designed to facilitate the emergence of constructive'behaviors.
Educational materials and behavior,. modification techniques are
the vehicles fdr implementing therocess.

The curriculum outlined here has four major features
I which can be utilized in evaluating any academic program for
use with seriously emotionally disturbed children:

1) Requires teacher - directed assessment with on-the-spot
observation of student performanCe.

2) Provides a structured approach to content area.,
3) Involves meaningful use of and interaction with

manipulatives.
4) Requires, individual', small group, or large group

learnihg situations, based on the child's assessed
developmental level, enabling interaction with peers.

The importance'of on going observation and evaluation of
student progress cannot be over emphasizes. Through assessing

, the.child's response, both in terms of task mastery criteria
and motivation, the teacher can.decide when to proceed to the
next phase, when to reassess materials and procedures and even
which components to reassess. Dere importantly, if the learning
has ceased at a certain level, the teacher should be able to
determine the lack of development and revise the vehicles for
implementing

4 2 .
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I

In working with children-who exhibit gaps in the normal
developmental sequence of both psycholOgical and cognitive
development, it is essential to continuously evaluate progress
in the child's, developmental learning process. Through use
of behavior modification proced -s described earlier' in
combination with the curricului in this section, the need
for continuous feedback anclobse -tion of student performance
will be satisfied.

A. Skill Afeas

The curriculum ocuses on ttie six basic Skill Areas in
which most seriousl, emotionally disturbed children demonstrate
a need for ins t.tion: Behavioral Skills, Socialization Skills,
rotor Skills, Self-Help Skills, Visual Skills and Language Skills
Tooth Receptivp and Expressive).

Behavioral Skills

Before a seriously emotionally disturbed child can benefit
from a teaching setting`, he must respond to his environment
successfully. He must evidence growth in his interaction patterns
with both objects and persons. This is the curcial starting
point in his education. In order to function in his environment,
he must react to stimuli and must interact with others approprirlo.
ately to have his needs met. Activities which 'stress behavioral
skills must be an integral part of every day's activities.
The entire staff should always reinforce appropriate
learning behaviors and maintain such behaviors once criteria
ha8 been, met..

1 Socialization'Skills

The child nustzrearn-th3eirdividual skills required by
society, in order to become an accepted functioning member
of the community. \These skills or behaviors must be taught,
as transfer of concepts from,one environment,or setting to
another'is not a known strength of such children. Throughout
the day, in different.settings,the child must be taught the
social behaviors or skills that are expected by society. In
order to respond to his total environment with success, self-

% confidence must be built with positive reinforcement of
appropriate interaction patterns. Behaviors in both structured
and unstructured environirents must remain socially acceptable.
Established non-acceptable means of having needs met should
be replaced with acceptable forms of communication.

51
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Motor Skills

Gaining an awareness of one's own body (size, parts. and
mobility) 4,a prerequisite for relating to and.imitating the
movements of other persons. All children experience this
developmental process as they grow. Before a child can imitate
speechof adults; he must be able to imitate mouth positions
and must be interacting with others in mea ingful ways.
Developmentally, a baby displays aspects of body knowledge
and awareness of his relationship to his e ironment before
he imitates the gestures or expressions of others. Adequate
development of both gross motor and fine motor skills is a
necessary requirement for successful interactionvith the gnviropmunt..
Once basic motor control is evidenced, imitation training is

nextext essential developmental sequence.

Aspects of body knowledge and awareness which shouldbe
emphasized la working with seriously emotionally disturbed
children are as follows: .

1. Awareness of body position in space
.2. Sense of direction
3. Sense of two sides of body (coordinating movements on

the right and left sides of the bOdy)
4. Sense of balance
5. Large muscle, control (Gross Motor Movements)
o.. Small muscle control (Fine Motor Movements)
7. Eye-foot, eye-ha r.,eye-finger coordination (Visual

. Motor Movements
8. Awareness of body position in relation to others

(Imitation Movements)

Self-Help skills

Following mastery of basic skills necessary for learning
,(eye- contact, cooperation with simple requests, etc.) it is
essential to begin teaching the child basic self-help skills.
In order to succeed at these tasks, it is understood that some
basic mastery of motor skills (both fine, and gross) and of
imitation skills,. is essential for success in these activities.
The necessity of teaching a child toileting, feeding, and other
self-help skills does not need to be explained in dept. It.

is sufficient to state that such skills are essential to live
comfortably in one's environment.

Visual Skills

Development of visual skills with seriously emotionally
disturbed children begins at a very basic, low developmental
level. Cuccessful accomplishment of sustained eye-contact to
persons or objects is the most basic aspect of'visual skills
and requires constant reinforcement for establishment. Other
visual skills which build on these elemental skills are as
follows:
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1. Visual discrimination -.recognition of likeness and
difference between various objects in the environment

2. Visual memory - recall of'details of an object's
appearance .

3. Visual sequencing - memory and reproduction of the
order in which objects 'or symbols-appear

4. Visual association - associating objects and symbols
with their meanings

Language Skills

Receptive Language

For purposes of this curriculum,,. auditory skills are
incorporated into the Receptive Language Sequence. Accurate
perception of and response to sounds in the environment are
the essential basis for development of speech skills. * The,
child must achieVe success in responding to his environment
before expressive language instruction is started. Some of
the major facets of receptive language skills are as follows:

1. Auditory discrimination - recognition of likeneses
and differences in sounds atd words

2. Auditory memory - recall of he characteristics and
sequence of sounds and words

3. Auditory sequencing - memory and, reproduction of a
sequence of sounds or words

4. Auditory association - associating sounds with their
meanings

5. Auditory motor - motorical response to verbal sounds
or words.

Expressive

Fundam/ental to development of skills in the Expressive
Language Sequence, is the prior establishment of the same skill:
on a receptive level. Consistent demonstration of the
developmental receptive skills is one of the prerequisites
for determination of readiness for expressive language. Successful .

achievement of imitation'of mouth-position and mouth movement
in motor skills is another requirement for development of r*"

expressive language. Establishment of on-task behavior, through
achievement of all behavioral objectives in Level A,is the final
prerequisite for instruction in expressive language. Some of
the major dimensions of Expressive Language are as follows:

d. Labeling category - naming and defining objects
2. Grammatical category recall of basic functibnal

speech,
3. Sentence structure - including patternedsentences ,

and modifiers
4. Self-initiated sentences
!'). Question structure
6. 2o1i7initiated questions

*T1,roughout the curriculum the term "sounds," refers to gross
environmental sounds, specific environmental soundJ, and speech
sounds within that.sequence fo skill development.
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B. Developmental Sequence Levels.

As the skill areas of the curriculum were applied
successfully with small groups of seriously emotionally disturbed

- children, it became evident that teaching specific behaviors
required specific environmental settings. The four developmental
levels through the skill areas reflect this need for appropriate
emphasis, different techniques, and different materials and

- experiences. To ensure progress through these five stages, certain
techniques, as well as,, environmental and experiental considera-
tions must be included in the instructional program. Progress
through these levels, in each area of the curriculum, will result
in maximum growth of the child.

In individual child may be functioning, in different levels
within each of the curricula. For example, a,,child who achieves
success in visual perception activities may function successfully
in a large group setting (Level C). However, if his self-control
in activities requiring total body movements is poor, a small
group setting (Level B) will be required for instruction

Each child will progress at varying rates throughout the
developmental levels within each curriculum area. The teacher's
role, the amount of intervention required, the amount of .

stimulation in the environment and experiences,needed, as well
as the amount of self-initiated participation changes with each
stage. The following, section beovides a general description of'

tieach developmental level.
.

Level A: Readiness for Learning

The seriously disturbed child entering'the program does not
interact with his environment. He may not engage in any construc-
tive activity and may deek to avoid interaction with any person
by withdral) behaviorsor extremely aggressive behavior.

This first developmental level is intended-to increase his
self-concept through immediate reinforcement of appropriate
interaction sequences. This level focuses on respohding to-adults,
responding to materials, seeking interaction to have needs met,
and responding to natural rewards., During progress through this
level, the child should be reinforced by all adults with whol-_he
comes into ontact throughout-the day for appropriate behay.i.,.:s.
His instruction during this level must be a one-to-one situEsUon
and all stimuli in the environment (auditory,and visual) must be
reduced. Consequences oribinforcements for behavior must be
immediate. Children will move through this level,a' widely varying
rates, and home-school cooperation is essential for total
devdlopment. The major elements at this level are awareness,
attention and response.

Level P.: Small Group ,Skills

nis second lev'el empha zes learning individual ski4sin
all slp-11 areas of the curriculum. It also. includes exploration,
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organization, classroom routine and participation in activities
with veers. The instruction at this level should be in a two-
to-one situation with reduction of most auditory and visual
stimuli. At this level the child may revert back to old coping
behaviors, so maintenance of previously learned skills is
essential. 'Intermittent reinforcement of in-seat or on-task ft )

behavior is essential to relieve the,child's feelings of discomfort,
conflict and insecurity. Once established criterion for the task
is accomplishea reinforcement should become more natidral and should
be on an intermittent schedule. At this level the children do
not see themselves as a Member of a group. Yet the need for simple
groupiexperience6 is essential for further growth in tAe individual
child. This level is a critical one for learning new, appropriate
behaViors and skills. The major elemehts at this level are

__DAK citation in routine and activities, accumulation of new
beh viors,in each skill area, and eXploration of the environmente,,

Lev 1 C: Individual Skills for Large Group Interaction
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This level represents a turnipg point in the environment,
the teacher's role, and in the type of experiences selected for
child's prescriptive program. 01 contrast to Level D where,

ernal control and structure are paramount, this level begins
critical stage of internal controls. At this level, the child

provided with situations and experiences in which to apply
ly mastered skills and concepts. He is,learning to work
ependently and tp tolerate some failure. At this level the
uction of stimuli is minimal, and the instruction can be in
hree-to-one sitiation with the use of timers for independent
k work. Less structure is required to elicit participation. and
group is encouraged to deve14,and maintain its own rules,

ulations and consequences. The child is communicating with
ds to express himself in the group and is,expressing satisfac-.
n of group experiences. He is Utilizing all basic expressive
guage concepts. Uith mastery of this level, the child should

be able to regulate his own behavior with
external controls. Expression of emotion
than a behavioral message. The child has
gr up.

Le el D: Group Skills

decreasing need for
is in a verbal rather
attached value to the

4

When children enter this leVel, their skills and abil es,
hoOever modest, are considered adequate by themsielves and c.hers

all skill areas (including academic work). The goal of '.his
level is to increase the child's capacity to function .effecLively
with peers and adults with the, ordinary-rules, constraints,
freedomsand Consequences children ekperiefice in a regular class-
room set,i4g. At this level the child is .,using words to empress
relationships between behavior and feelings, and is participating
spontaneously and successfully as a group member. At this level
virarfous reinforcement is the essential, and the child is oi;z1nly
seeking assistance in academic work. Remedial work is pursudd,

410
With Ar'W meaning and characteristics of thiS stage

once ofacau mic difficulties and determination to c.-:!rcome

r- r

"4. 4/)`)

.7



them. The classroom setting should resemble a regular class-
room, and the texts and materials used in regular schools are

111 preferred. It is during this level that a child begins integratioh
into another special class setting, and this level is referred to
as a transitional level. t,is essential at this level that the
focus be maintained towar s success in the special class. This
level is the phasing-out and beginning of the seperation process.
This level is mastered when the child lets the teacher know that
he doesn't need to come back anymore. At this point the referring
.teacher and the receiving teacher discuss a plan, for intermittent
support, should it be indicated.

C. Explanation of Assessment Sheets.
' -

arc /

The assessment sheets for.each skill area are a brief listing
of each objective in the Developmental Sequence Curriculum. Each
assessment sheet, for each skill area, has a place for thechild's
name and the observer or theerson evaluating the child's
perfreiiance. The assessment sheets are also divided into the
aevelopmental sequence levels within each skill area. Upon
entrance to the program it is recommended initial assessment of
the chili consist of one teacher engaging the child in, the
activities relevant to the objectives with an observer recording
the child's performance. It is an extremely diffidult-task to
engage the chill in a learning situation and assess his behavioral
characteristics at the same time, especially When he is engaging
in the disruptive and avoidance behaviors typical of.a child
entering the program.

If the child's strongest perceptual mode has not been deter-
mined, an evaluation consisting of a four part sequence, can aid
in this fletermination. The assessment can be divided into four
separate trials for each objective (to be viritten in where time
peroid for assessment now appears). The first trial consists of
the normal set.of directions for the child and is termed Trial 1-
Uo Prompts. The second trial consists of utilizing a visual
prompt to aid the child in performance. This is termed Trial 2-
Visual Prompt. The next trial involves repeating the directions
very slowly and is termed Trail 3-Auditory Prompt. The final,
trail inc des a physical prompt acdeihpained'by the verbal direc.7
ton and i termed Trial 4 Tactile. If the child does not

t e task with any of the prompts7he is physidally
-,vompted through the entire` objective and note is made of
f.,ct. Three successive failures requiring physical promptly , to
c,-Toletion ends the assessment for that skill area.

The following is an example of the perceptual assess.ont of
Behavior Objective A-H.:

Trail 1 - The teacher and child sit in chairs facing each
other. The teacher claps her hands in frc:,: of
her face. If child looks at her, ,Trail 1 2.s _I
marked successfully accomplished. I'



'Trial 2 -,The.'teacher and child
above. Teacher takes
places it in.fromt of
her direction. Trail
accomplished.

remain-in same position as
reinforcer from tray and
her nose. Child looks in
'2 is marked successfully,

Trail 3 - The teacher and child remain in same position as
above. Teacher says, "Look at me." Child looks
at her. Trail 3 is marked successfully
accomplished:

Trail,4 - Teacher and child remain in same position as
above. Teacher looks at child and gently moves
child's head approximately two inches towards her-

. with her hand. If child continues to move his
head, on his own, to establish; eye contact, Trail
4 is marked successfully accomplished.

In the event that a child does complete the task
utilizing any f the four prompts. The teacher should wait until
the child does lock at her and reinforce immediately. The teacher
can also use reinforcer by placing it near Child's_nose and .

gradually bri g it towards examiner's nose until child accidentally
established e e'contact in his tracking of the reinforcer. The
objective is arked not accomplished and the teacher, begins
assessment of the next behavior.

Followi g complete assessmentlin all skill areas, orecriptive
programs for, he skill areas are written and instruction_ begins
at,tie child's functioning level'in each skill area'. ActiVity

s corresponding with objectives in the Gross Uotor Skill :area,
flotor Skill Area, and Self-Help Skill Area, are to be-

mpleted with each child when assessing the behaviors relating
to that objective. The activity checklists are sequentially based
beginning with behaviors appropriate for a'developmental level of
age one to two years for a normal child.

Following initial evaluation of the child, the assessment
sheets, in combination with response sheets used daily in learning
centers, aid the teacher in evaluating and planning the child's
program weekly. The assessment sheets are also used in evaluating
child's progress 'for parent conferences and reports every nine
weeks, and for prescriptive planning for his instru_tion for tfig.'
next nine week period. Daily assessment, weekly aluation and
planning, parent conferences and prescriptive. °grams every
nine weeks are all essential to maintain a constant psychocognitive
assessment of the child's developmental learning process.
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V. rECORDIUG An) REPORTIUG STUDEUT PROGRESS

Student progress in all skill areas is evaluated in each
learning center with the aid of a -response sheet.(See Figure 11A&M-
The students name, tasks to be prese te4 that day at the specifib
learning center and his respopsee carefully noted. This
on- going evaluation provides feedba -to the teachers. and aides
concerning the child's progress thro h the.learning, sequence.

In weekly stuffings, the reS6 se sheets assist the team in
determining problem behaviors which-persist throughout all
learning centers. Also, a problem behavior occuring at one-
specific cent =., which is not evidenced at other centers, can
be eliminat-4, discussion and application of methodS or,,,,-
technigues'f0 successful for eliminating the behavior.. New
skills which h e been established at one learning center can
be transferred to the other centers to aid in further development.
For example: In the language center; the child-is verbally
imitating the word "Yes." This skill should -`be utilized
ipmediately in all centers to ensure transfer of learning.

In planning weekly programe_fór the learning centers,'the
response sheets aid in determining a needed change in materials,
aribunt-of reinforcement needed, new tasks in the same skill to
maintain skill, and increases or decreases in rate of learning
by the individual child. The' response eheets-in combination
iiith activity checklists and assessment sheets assist the teachers
and aides in planning the program for the next week.

Every nine weeks with the aid Of assessment sheets and
activity checklists, student progress reports are completed
and parent conferences are held at school.
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FIGURE 11A&B

Response Sheets for Learning Centers

Figure 11A . is a sample response sheet utilized during teachA-
directed activities.

TEACHERS RESPONSE SHEET , Figure 11A
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Figure 11B is a sample of the response sheet utilized for
independent task completion and teacher-directed activities.
in small group setting.
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-A. Student Progress Report

The atudent Progress Report (See Appendix E) can be used
to record a student's general behavioral progress, and the
academic progress he has shown at the Learning Centers during
a reporting period. The sections of the report to be used--
6epend upon the child's developmental level. The comments entered
on the Student Progress Report should serve as a summary of th
progress recorded on the assessment Checklists for the, various
learning centers. Space is provided for teachers or'ais-

enteroevaluate the child's total progress in each learni I

B. Prescriptive programs

Following evaluation o e child's progress using the -

assessment cl-.ccklists ivity_checklists, progress report, and .

.parent confere prescriptive programs are-written to ensure
continue . owth'hnd progress. .Plans for the program for each

are written by the staff member teaching-theSpecific
Skill area which is listed in, the Prestriptive program Form (See
Appendix F.) The rate of learning of the child and his various
developmental levels in the skill areas are important considera-. .,

tiont in planning the program for the individual child.

- 6

63

5 3 .

om

V



VI. "Developmental Sequence
.objectives and assessment
sheets.

A. Behavioral
B. Socialization
C. ilotor
B. Self-Help
E. Visual
F. Receptive Language
Gc.ExpressivOlLanguage
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Foreword

Developmental Sequence Curriculum

This curriculum reflects the- most successful, aspects of
the total program developed for the Title VI-D project for
seriously emo#onally disturbed children in the Orange County
.Scholl District, Florida. It should be emphasized that this
basicurriculum is meant to be implemented with creative*
acti4ies and materials, and the use of behavior modification .

techrolq es. The materials and resources available in each
schooll, a d district implementing such a program vary to a great
degree. 4t is suggested that activity cards relating to each
objective be created by individual teachers (Examples td be
fothd in appendix). It is intendedthat each objective be

- utilized to develop variations of activities, as well as,
activities tailored to meet the needs of the students and the
classroom environment in which the curriculum is implemented.

\
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1

A. VLVELOP.Z.,,EL'AL MdAVIODAL 3LJLCTIVL

Level h - Readiness for Learning

Goal - To learn skills necessary for teaching setting.'

.11

.1 beontaneous eye contact - Person or object.
(1) ChilL responds to' sensory stimulus by attending to source of

stimulus.
.Jaen Leacher snaes fingers, caild turns head to

source of sound.
:'hen teacher claps handotchil0. turns head to source

of sound.

2. Sustained attentioa to source of stimulus.
(2) Child sustains attention to source of stimulus for'five

seconus or longer (after initial stii,.alua - rese).
1:-.Lar.i_de: After imitial-stimulus, child e to follo34

teacner rinading fingers in'oovements down and
around
ChilU continues to look at Leacher after ,reseonein.,

to sound.

3. ;,ye contact on re,..udst.;
) (3) Child res2onds to verbal coLuaaad 1..47 establishing eye contact.

'Lxamele: ,:hen Leacher says "Jim, look A-----The_4cailLac2D
direr -tly at teacher's eyes.

r4 Chanfie in behavior.
(.) Cnilc-stows what he is doing, turns around or establishes

eye contact when nai,,e is called or con-at-an-1 is given.
is seated staring at floor, teacner says

"time to wowk"'child looks at teacher or objects oil

Cnilu is ;;;laying with stacking disc, teacher says
"Tim, look ati:le," child res2onds ak),:rodriately.

Cooeerates with siL,Jle s?oken requests.
(5) Child responC.s motorically to single verbal commana.

Teacher says, '_close the .poor." Chiluiclo:,as tiia
door.

a'eachersays "Sit A)own." Chili sip klown in cnait.

G. to :7ork at sc.:me task.
(5) Child :.aintain's good sitting rsehavior long enough to earn-

.rewards Ly working at sqme task.
E,:aole: Child will stay pitting witnott. being foiced and

will work with someone on atackin:, bolocks.
Chill will sit and work with someong on his own'

long enou07to comelete single euzzle._

7. 1,,J,2roaches °tilers.
(7) Chia..., co.:es over to (aeigroaches) pedele on recaest or on

ais own.
ChilL 'ants *Jerson to fasten ais ilunts, goes over

to teac"aer and stan'ls in frfOnt of hi:.
Chilt1 is *Jake.: to co:ie over to to ash nis

hands for lunch. Comes without ,,hysical ,:roailt.
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Vo Sliiles ac others.
(8) Child,sniles at otters x7hen greetel, huggeu or cuddled,

xaiseJ Or -heh .c.e is annoyiWther.
'leacher says "Oil, tA4t uas goou work." Child

smiles. A

Chile. is throwing Loterials in the air, teacher
. calls name. Chili.: smiles at teacher.

aesponLs co ,:raise.
(:;) Chift4 snows ehjoyuent of So,:;ial rewards by sJiling,

or ha-iging person.
Chil hx.) done sone good work ahck teacher htkis

.Child laughs, sidles or hugs teacher;
Chili is praised for com;?letin,:f stacking discsu

chi1,1 liegins to take discs off to begin task again.

,.,Duel aaall Crou:

Goal - TO ::uccessfully particiilate in suall grou, activities.

. 1. -essonu..., to cos.isle>,; veral anu ehvironLiental
(1) ...fter acni:inj sone. wotor i_itation skills, child will

chive f.articidation in routine. (Given,pLysical
ihtervention an verbal cues.)
11;xali12121 ;Teacher takes. tJo deces of ,.:azzle and iwts then

. in dace one at a time (leraonstration). She re over
2u741e ,ieces. Then 1-,uts child's naml over one .pu.,vzi,;
1.ece. 2uts )iece in Ihunlle.

'..eacher L;ays to eat" to chil,1 Sitting at
tai)le in front of vlate. Chil_ does not know ti.lau to
do first. 'leacher hanus child fork and chi7ld becjins
co eat .:Lca on plate.

-

2. Active assistahce in seli-he12, skills.
(2) Chil. actively assists in learning .self-hel,. skills sucA as

inC.icatin9 need to use ivathroom (verbal or non verbal)-,
attel::sting to '14t materials back in place, 'attempting to
-lash hands, etc.

Upon entering the classrool.tu cnilu roves towar_l
clothes closet ani7. atter2ts to remove jacket.

Chi l, ig in small groui, settin,ii. he stands ul anu
cu'js at pants or.J.Ises signing to indicate nee,: "to
use bathroo.

,3. In.e*penuenc res,,onsa to .aaterials..
(J) C.1ilu s,ontaneously reacts to wor%, or slay materials ,laceL

on ',1a:,ale. (VerlJal cue nay La used)
'teacher has daced s,aall car on ta_le. Cialu sees ,4

car ant' s:ontaheously picks it u_d, runs it along
tale top, s2ins or Iny other a,p)ro,riate
tovement.
Teac:',er has Ldaced ray-till:.? instruments on talile.

,ichs'u,? tambourine and be5ins to hit or shake
it.

G
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4. Spontaneeds recall of routine.
ChiLl respomis to routine he has previously experienced with-.
out physical prompt (Verbal cue or touch. used).
(Child shoul,-1 lie aware of routine to the extent that he can
move to net Adivszed activit-d with verbal prompt.
1:tait..:1e: Teacher says, "It's*itime for lunch." CiiilU locates

ataself at correct table for eating.
Teacher says, "It's music time." Child moves to

music area without tieing physically moved ,41;-, gather.,

5.. Use of eye contact 'for natural reward. .

(5) Caild makes eye contact as sil,nal to get peaAe tb do thiags
for hirl.
.1au,)1e: Child looks at teacher to :sand him a piece of

put :31e he is working.
Caild wants dome attention. Gives teacher eye

contact as signal for a hug or soave praise for sitting
quietly.

\
Appro'priate use of materials.
(6) Child uses 1Joth work and slay materials aj.pro,1Jriately.

1;xailplo: Child plays with toys showing an awareness of their
function:,(Uammer to be used with poundint; bench,
toy airplane is flown tarough air in,hana,) Le,uoes
not pee toys or Laterials a:, objects to Lie des4oyed.
1.e may engage in pretend slay, bat tais.=qoulu not blr'
appropriate continually.

7. Takes or waits his tura.
(7) without physical intervention, from tae teacher takes

or waits for his turn- (Verbal supgorteor touch is appro-
priate)

Child wants his shack anc_ he wants it immediately.
Ee Le fins to get out of.seat. 'reacher praises -another
child who is Waiting latiently for snack. Guild ,sits
back down and teacaer praise's him for waitia,.

. Self correction of interfering,behaviors in small group activitie..
(bi, Child participates approsraitely in activities at work time,

without physical intervention by teacher. (Verbal support or
touch is appropriate)*
Example: CW.ld gushes. chair away from learning center.

Weachdr exciaiA "Look, at this red scredLriver."
Child moves chair back to table.

Child moves in IghL1 out of chair altering work time.
Teacher begins ustlig primary reinforcement and loude

..praise for child on' task. Child begins to woxk again
completes task with veriial anc.(4hysical support

froft teacher.

:::'Self-correction of interferint behaviors in active group
activities.
(D) Child particIpatecr ap;fopridtely in physically active %

activities suca as dial tii,ie, motor time, music or art with-
out saisical intervention from teacher. (Vernal support or

.-touch ,is a_kro?riate)

*
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9. COdTEMED

Locample: Child is showin resistance to rolling ball to
teacher.( Teacher says, "after you roll the ball to

A . .your swing on the swings."
clan threatens another child Vith his fist after

losing control.,'Tbacher moves between the.two ciiiu-
ren and says, "I know-you wanted to t=:in this game
of musi al chairs,.but after you sit down you may
play tai records.

10. Displays knOvilddge of routines. k- -
(A0) Child s4ontaneously participates in routine without physical

intervention. (Child shows intiative in complying.with
routine.
Bxample: Teacher' says, s"ReaUy to work."` Child raises his

hand to snow he is ready. Sie then folds hands in
la.;>,,and lookS at teacher fdr instructions.
Ilpacher says, "Playtime is, alMost'bver."

Calla finishes listonine, to song. Puts record in
in case, turns off record 01 y9, and begins moving
back to learning center.

11. Verbalizing reason for behavior. -.1*

(11) Child, after losing control and calming ,,own, is able to tell
. reason for inappropriate behavior in an in,Avluual situation.

(Teacher my ask apprOpriate questions) . - .

xample:t Child hits another chile, after he is calmed down,
,. teacher asks him approprikte queStions to find 'reason

for behavior. Child may answer, "John took my pencil.'
Child comes into the room in tYle morning obviously

upset. After child has calmed down, teacher asks
Liaestions and child says, "Bus was late. Uother
brought me in car." -

12. Seeking alternative behaviors towards
,

others when provoked.
(Individual Focus)

X12) chilu'can Laplement alternative behaviors towards, others when
their 3 ilavior is distressi4g,4m. (Individual_ foe's)
(minim terpersonarinteractlion with verbal support f.coli
teacher)
E:campl

,

. One child is verbally or physically annoying ano
child. Child w4o is being annoyed will be able t

1
seleCt and irivlement an appropriate behavior,
as: informing the teacher, removing himself from*,
situation, asking the other Child'to leave him alone.

13. :Iaintainifig Sel4Control. r
(13) Child complies with roue procedures and maintains self -

control. ,(Verbal suAgrt by teacher and classroom structure
support) . , .

, .Examle: Calla actively participates in all classroom group,
activities appxopriately and according to teacher-
established structure (wOrk,art, recreation, music,

Algroap gaLies, etc.) .

her
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14. AppropXlate Response to rhAnge
'-. (14) Child'responds to change in structure ox environment with

.a.ppropriate verLal and body control. .

4. 'r..a.:rt-Lae: Teachers have changed the physical structure of the
room by rearranging room dividers. Upon entering

4
roop, change,is 9plainftd and child goes to learning
Center and 'participates appropriately.
' SuLstitate:teacher is instructing at learning cente.:
chila complies with -group procedures and maintains

_

self-control
't

Level C - Individual skills for Large Grou214teraction.

:oal - '4:o succetlIy nanage in_ividual behavior ilarge Group
'Situations.

1.. Recall of ,roep rules and ;,,rocedures
(1) Child is able to demonstrate or verbally recall his individua

perfomance in relation to grour., rules and
axample: L,e±ore beginnin5 a game, they have played previous:

t-:ac:1,;r 1uesa4ons the group about the rules df the
game. If children are non-verbal, teacher nay ask
two chil.ran to ,emonstrate some of the rules.

3efore leaving the classroom, the children may
review rules for walking through the Iailding.&:_

I':efore beginning a musical activity, the children
ave,enjoyedlprevio,isly, such'as musical chairs; tl

teacher asks 'Ole students/co de.aohstrate tae proce-
, dures.

Cnild nay verbally correct another child who is
not following-appropriate rules. Caild says, "Carti::,
'put .your napkin in sour lap."

Verbal contribution 'Vpkg)roup uoals.00
(2) Chilo,is able to verbalize group expectations of

,procIdures.
1..a:.uple: In a ascussion:of rules for the claps,

smigat rL,..s.,?onu in following ways:
8.oul4 walk Liuietly in the :calls .

.!:.:Snould 'stay in coats on the bus.
Ue should stay in ou chairs at vraups.

3. Verbalization of consequences.
(3) Clild is able to verbalize consequences of ina,..propriate

behavioi-s in group situations.
1:.;:alaple: Teacher asks child, "1.IhatThould happen if

an; tat., c;iilu related correct consequence.
1:,.m (ducstioned about what, is going 'to happen if

child consistently gets out of seat on _the bus, chide:,
may say, "Jo bus *ride," or "iirs. JOLuS Will get Iliad.'

is day.-,reaming and not completing indupenden4-
task. .''.eacher may ask, "Uhat'will happen if ,you and
not finishea with your work when bell rings?" Child
Le: say, "'Jo free time,today."

conduct and
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4. Verbalization of reasons for group-rules.
(4T-Nhild- is able-to give _simple reason for group procedures or

ules.
Teacher may ask theuestion, "Why do we have a

rule about'hitting?" Child may respond:
.Hitting marts"
'Children don't mike to get hit"
Teacher asks acuestion abbot rule for raising your

hand' for help with work. Child may say, "Teacner can
sue your han6." "T'eacher could ,not heare everyone
calltng her name at the same tikle."

S. Verbalizing more ap3:ropriate:behavlpr. (Individual Focus)
(6) Child is able to relate-more'apl-Jropriate ways to5ehave in

a certain situation....
...Exansole: After hitting table to get attention, teacher may

ask child an alternative behavior. Child may say,
"I can raise my sand instead of making noise."
Teacher may have role-playing situation. Teacher

might ask, "After John throws your art work-on the '

floor, what else can you do other than hit him?"
-Child night respond, "I can tell the teacher he is
makinc: me mad."

Ignorina ina,,ropriate behavior- of others and ma taining control.
(G) Child rains fro...1 breaking group rules or eginning

inappropriate behaviors when dthurs ih the group are losing
control. (Verpal sal:port "given by teacher)

This behavior will be accluired.only after physical attention
and verbal support daring crisis situations. Achievement-,
cf.this objective re,2resents a great weal- of self control
by the ih.liviuza child:
Lxamlie: Chile remains in his seat when others are running

arctiind.or fighting.
clild ignores two other children engaged in name

Level - Group,Shilid

Goal To.contribute actively in group situations.

1. Accepting dvistons in group situations.
(1) Chilu,responds approcriately to choices for lead.Irs for grow

actiw2ties. (1;ot being selected or being selected leaeer) ,

',: :ample: Group is beginning a follow-the-loader type game.
The child chosen as assumes his role as leader
al,,,ropriately.- Other childSun assume: their roles
and follow his patn correctly.

2. :n..;aqing in new adltivities preyiousiy :avoided.
(2) Chia,: sponcaneously -darticidtes 4n activities previously

("'ithout teacher promdt)

'71
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(2) CONTINUED
Example: Child previously avoided participation in group

activity involving us:: of rhythm instruments in
.'group activity. Child spontaneously picks 1.1..) in-

strument and -joins in activity.

3. Seeking alternative behaviors towards others.(Group Elbous)
(3) Child can simplement alternative behaviors in situations

affecting others.
/ Example: One child is verbally or physically annong anotAel

Child 1. ho has mastared this objective can select an
appropriate behavior such aa: informing the teacher,
asking the child to stop the behavior,reluoving
.himself from situation.

Child wishes to join ongoing activity. He is able )to
signal his desire to be included (verbally or by,
:3hysical positioning rather than resorting to
inap2ropriate'behavior'qdisrupting orwithdrawing).

Verbalizing 'caude and effect relationships.
(71) Chile is able to describe relationship between his feelings

and behavior (Grou7.) Focus),(problem solving).
Example: uroui, is working in the garden and one child is not

participating. Child expresses his own feelings and-
those of group that result from child's failure to
helpilby stating, "I'm mad and we're all mad because

viEl't hc.12 us pull weeds." Group can then arrive
at ,aecision-and continua activity._

5. Transfer of behavioral Control to other environments.
(5) Cu ld can resvond to suggestions of a new experience or 'of

c..thangain-gnother environment with appropriate verbal and
body control.
Example:, .Teaclier.sagests that child begin having ids readin.

-9rOup in-another class in the schodl; child agrees
and behaves apliropriately in class.
Child follows rule catalAishad by parents (cleanim,

his room weekly, helping tgith chores around the
house).

,t.

as /

61.

'72



.

B
e
h
a
v
i
o
r
a
l
 
A
s
s
e
s
s
m
e
n
t
 
C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e

w
e
e
k
s

2
n
d
 
N
i
n
e

W
e
e
k
s

3
r
d
 
H
i
n
e

W
e
e
k
s ,

4
t
h
 
c
l
i
n
e

i
l
e
e
k
s

-
1
-
3
1
3
1
1
T
a
s

.

-

r

L
e
v
e
l
 
A
 
-
 
R
e
a
d
i
n
e
s
s
 
f
o
p
/
l
e
a
r
n
i
n
g

N
a
m
e

N
.

O
b
s
e
r
v
e
r

.
.

-
C

O
ilI

E
N

T
3

.

1
.
-
,
S
p
o
p
t
a
n
e
o
u
s
 
e
y
e
 
c
o
n
t
a
c
t

P
e
r
s
o
n
 
o
r
 
o
b
j
e
c
t
.

-

.

.

.

.

,

2
.
 
S
u
s
t
a
i
a
e
d
 
a
t
t
e
n
t
i
o
n
 
t
o

s
o
u
r
c
e
 
o
f
 
s
-
0
.
m
u
l
l
i
s
.

3
.
 
E
y
r
e
 
e
 
c
o
n
t
a
c
t
 
o
n
 
r
e
q
u
e
s
t
.

,

4
.
 
C
h
a
n
g
e
 
i
n
 
b
e
h
a
v
i
o
r
 
u
p
o
n

c
o
m
m
a
n
d
.
'

.

.

.
.

.
.
.
_
.

.

.

.

s
i
m
p
l
e

,
`

.

.

.
w
i
t
h

-
s
p
o
k
e
n
,
r
e
q
u
e
s
t
s
,

.

f
.

6
.
 
S
i
t
s
 
t
o
 
w
o
r
k
 
a
t
 
s
o
m
e

t
a
s
k
.

.
 
.

.

.

.

.

7
,
 
_
A
p
p
r
o
a
c
h
e
s
 
o
t
h
e
r
s
.

,

;
.

\

8
.
 
S
m
i
l
e
s
 
a
t
 
o
t
h
e
r
s
.

.

,

.

.

.

4
.
N
R
e
s
p
o
n
d
s
 
t
o
 
p
r
a
i
s
e
.
\

-

:

.
'

I

.



L
'
e
h
a
v
i
o
r
l

C
h
e
c
4
.
i
s
t

i
l
s
t
 
J
i
n
e

r
e
v
e
l

-
 
C
;
t
a
i
l

.
l
e
e
k
s

J
i
n
e

s
e
e
k
s

:
J
a
c
k
s

t
o

'
v
e
r
:
.
.
,
a
2
.
 
a
n
u

I

U
. 2

3,

L
.
 
.
.
:
.
c
t
i
v
e
 
a
s
s
i
s
t
a
n
c
e
 
i
n
 
s
e
l
f
-
l
i
e
l
_

r
e
s
,
.
.
)
o
n
s
e
 
t
o
 
m
a
t
e
r
i
a
l
. 1

.
.
i
.
o
i
l
t
a
n
e
o
u
s
 
r
e
c
a
l
l
 
o
f
 
r
o
u
t
i
n
e
.

r
e
 
.
!
a
r
k
_
.

G
.
 
A
,
?
t
,
r
o
,
J
r
i
a
t
e
 
a
s
e
 
o
f
 
L
l
a
t
e
r
i
a
I
o
.
 
t

)

;1

.
.

7
.
 
:
c
a
l
z
e
s
.
 
o
r
 
w
a
i
t
s

i
s
 
t
u
n
,
.

i
.

i i
.

j
.
 
S
e
l
f
-
c
o
r
r
e
c
t
i
o
n
 
o
f
 
i
n
t
e
r
f
e
r
i
m
j

.

L
i
4
h
a
v
i
o
r
s
 
i
n
 
s
m
a
l
l
 
t
i
r
o
u
p
 
a
c
i
C
i
v
i
t
i
e
s
.

.

I
.

t

:
.
'
,
.
,
p
e
l
f
-
 
c
o
r
r
e
c
t
i
o
n
 
o
f
 
i
n
t
d
r
f
o
r
i
m
j

.
J
e
l
i
a
v
i
o
r
1
4
 
i
n
 
a
c
t
i
v
e
 
;
r
o
t
a
,
-

.
I

a
c
t
i
v
i
t
i
e
s
.

t

1

,
,

.
-

-
-
s
 
k
n
o
l
e
d
c
e
 
o
f
 
r
o
u
t
i
n
e
s
.

,
.
.

l
i
.
.
.
4

w
l
)

.

.
3

.

J
.
.

N
i
.
.
=
r
-
a
l
i
!
_
;
i
n
c
 
r
e
a
c
:
o
n
 
f
o
r
 
!
.
:
e
h
a
v
i
o
r
.

.

.

.

2
.

,
:
.
-
a
k
i
.
.
I
.
,
 
a
i
t
u
r
n
a
t
i
v
e
 
.
.
.
)
c
.
.
.
l
a
v
i
o
r
s

t
o
i
a
.
:
c
o
 
o
:
.
:
_
l
a
r
.

(
I
a
-
i
v
i
d
u
a
l
 
T
o
c
u

.

)

.

#
'

.

'.
-

4

.

1
.
1

,

.

.

i

.

.
.

.

.'
.

.
.



.

B
e
h
a
v
i
o
r
a
l
 
A
s
s
e
s
s
m
e
n
t
 
C
h
e
c
k
l
i
s
t

; i

1
s
t
 
N
i
n
e
:
 
2
n
d
 
N
i
n
e
l

W
e
e
k
s
 
-

;

W
e
e
k
3

'
.

i

l
g
. 3
r
d
 
L
a
n
e

W
e
e
k
s

'
,
t
/
e
e
k
:
.
4
:
.

I
.

_
4
t
h
 
m
i
n
e

I
C
0
1
1
1
3
W
T
S

I

L
e
v
e
l
 
C
 
-
 
I
n
d
i
v
i
 
-
d
u
a
l
 
S
k
i
l
l
s
 
f
o
r

i
i

L
a
r
g
e
 
G
r
o
u
p

1
.
 
R
e
c
a
l
l
 
Q
f
 
9
r
O
u
p
 
r
u
l
e
s
 
a
n
d

p
r
o
c
e
d
u
r
e
s
:

.
-
-

,

, '

2
.
 
V
e
r
b
a
l
 
c
o
n
t
r
i
b
u
t
i
o
n
 
t
o
 
g
r
o
u
p
 
g
o
a
l
s
,

.

,

3
.
 
V
e
r
b
a
l
i
z
a
t
i
o
n
 
o
f
 
c
o
n
s
e
q
u
e
n
c
e
s
.

,
-
.
.
-
,

.

.
I

,
,

4
.
 
V
e
r
b
a
l
i
z
a
t
i
o
n
 
o
f
 
r
e
a
s
o
n
s

.
.
'

f
o
r
 
g
r
o
u
p
 
r
u
l
e
s
.

-

-
,
,

,

I

5
.
 
V
e
r
b
a
l
i
z
i
n
g
 
m
o
r
e
 
a
p
p
r
o
p
r
i
a
t
e

b
e
h
a
v
i
o
r
.

(
I
n
d
i
v
i
d
u
a
l
 
f
o
c
u
s
)

I I

.
-
'

,

.
.
.

.

6
.
 
I
g
n
o
r
i
n
g
 
i
n
a
p
p
r
o
p
r
i
a
t
e
 
b
e
h
a
v
i
o
r

o
f
 
o
t
h
e
r
s
 
a
n
d
 
m
a
i
n
t
a
i
n
i
n
 
c
n
t
r
o
l

.

,

_
 
_
 
_
 
_
 
_

.

.

L
e
v
e
l
 
D
 
-
 
G
r
o
u
p
 
S
k
i
l
l
s

.

-
-
1

.

1
.
,
A
c
c
e
p
t
i
n
g
 
d
e
c
i
s
i
o
n
s
 
i
n
 
g
r
o
u
p

s
i
t
u
a
t
i
o
n
s
,

-

-
-
-
-

2
.
 
E
n
g
a
g
i
n
g
 
i
n
 
n
e
w
 
a
c
t
i
v
i
t
i
e
s

.
p
r
e
v
i
o
u
s
l
y
 
a
v
o
i
d
e
d
.

.
.

.

_
.

.
,

,

_

3
.
 
S
e
e
k
i
n
g
 
a
l
t
e
r
n
a
t
i
v
e
 
b
e
h
a
v
i
o
r
s

t
o
w
a
r
d
s
.
b
t
h
e
r
s
.
(
G
r
o
u
 
F
o
c
u
S
)

,

.
.

4
.
 
V
e
r
b
a
l
i
z
i
n
g
 
c
a
u
l
§
e
 
a
n
d
 
e
f
f
e
c
t

_

r
e
l
a
t
i
o
n
s
h
i
 
s
.

f

.

5
.
 
T
r
a
n
s
f
e
r
 
o
f
 
b
e
h
a
v
i
o
r
a
l
 
c
o
n
t
r
o
l

-

t
o
 
o
t
h
e
r
 
e
n
v
i
r
o
n
m
e
n
t
s
.

-
.

,
.



B. DEVELOPEATAL SOCIALIZATION OBJECTIVES

Level A - Learning headiness Skills
%i;

Goal - To respond appropriately to adults
,

1. tivareness of others
'

(1) Calle demonstrates awareness of others. (.:ay 'use physit
oromet)

.
.

22cample: Chile;, and, teacher are sitting at table and teacher
tarns away from child. Child looks -at teacher.
ildwever, when 'teacher turns back toward child, he
averts his graze:

Child is walking down hall with parent. Teacher
approaches them, child looks up to, Who is cominv.

2: Attention to otner's
(2) Child si+ontaneously attends to .another person's b-

(ooks &t,adult or another child spontaneous y
This behavior may have 'to be observed by. person other

than teacher interacting, with-the children.
Exan,)1,;; TeaCher is teaching one child to stack blocks.

Jecond child observes teacher and child together.

3. Respond.; to name Leing'called
(3) Child responds (either appropriately or inappropr4a;telly) to.

adult calling child's name, (No physical prompt)
Exairdc:: Tdacnclr calls child's name. looks away from

teachar or may look up to teacher.

8. aespon:s-to verbal or nonverbal requests to` cone.
(4) Child r,:spondsadi,:ro,riat:.-ly to atAA;s' verbal or nonverbal

request to come to him, (Cnild physically moves close to
adult)
Lxam,.11e; Teacher says quietly "Come over here by me.' Child

moves next to teacher and allows physical touch.
Teacher signals by holding out her arm to' child

that she wants him to move next to her. Child moves
over by teacher.

3. Coo-?crates- with simple spoken request
(o) Child responds motorioally to single verbal command.,

(Same as r A5)

6. In Om n f/ sim;llc. acts of adults.
(6) Child ithitat-J familiariacts of adu ts. (gestures,

words or activities)
Exatiplc% Teacher reaches under table to pi : up materials;

child copse 3 her bending ovktir":
r ises her hand and says, "Ready to wotk,".

dOo3 thA.: saint;. .

If child ib verbal, child may imitate speech of
te-Icher.



7. Engages in play behaviors.
(7) Child engages in Organizud solitary play activity. '(Direction

from teacner if nucussary.)
Zxam:ae: rides tricycle or pulls wagon.

Child climbs on layground.equipment.
stacks blocks or builds with blocks.

3. ,Seeks interaction-with adults.
(3) Through use of movments, r,;ustures, sounds or verbalization

nild obtains 'desired res'pods from adult: (not for need
satisfaction of hunger or thirst) (verbal cue may be used.)
4:'),a4,4t.le; Chil' takes te.achaes hand and leads hur to Learning

Center.
points to toy on desk, when askea, "Do 'you

want doll?" nods head.

Level B Small Grotp Skills

eoal - TD succ-ssfuily participate in aMall tjroul; activities.
.

4

1. Seek intiraction with peers,
(1) Chile. throuc,h movencntgesLures, sounds, or verbalization

obtains desir3%, rusoonse from another child. (:Jot for need
saiAsfaction Q.E._ 'hunger or tAlirst) (Verbal cut: nay be 'used)
l'..a.m1:)1e: On _)lajground,one cnild is sittin5 in swing, child

.-).k

meetng this objective 'All gestur4..or mov--- chili :: in
ortier to obtain swing.

.4c ,.,-aytime,one child is using Lite aria k;ritc,,
anotaer child.r4ves toward nim pointing At toy, when
t_ach-..r isks, "Do you want to ,:llay?" Child nods

2. Lye Contact and Sound for need satislaction.
Ch±12. eye contact and sound at the same time: ,to OlJtain

r<--IF3ponse. (Verbal Cut: may be t.isud)
IJ.xu44:,le: Child is sitting at center 7,1i1(.! neds to us c bath-

room. lookp'at teacher:and verbalizes some
suund approximiating T- or
Child i- waiting for lunch to bu served. Child

looks, at teacnur makes m-m sound for milk and receives
lunch.

3-=P:.rtici;lates in 1;ar:alel activities with others.
(.) engages sleontanLously in parallel' activities with

.

another (3hi_ld 1.;sin7 similar materials.
E'4-ample: Chilren idoth go to swings and swing next to each

otner,without interactin.
Childrun both play with similar toys, both doing

pu'zzls at t'le same Lime, but not interacting.

4. T:.kes,o,.. waits his
() without JIlisical intervention i6:om the teacher takes

or-wt-it-.5--for his turn. (Vcrbal Suivort or tough is api4opri-
ate) (Sane as Lehavior ;;; ,.17)
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5. Initiates social interaction with peer.
(5) Child (without prompt) begins appropriate minimal movement,

toward another child within the routine of the classroom.
Lxample: Child goes over to join another Child already

engagedin play.
Child wants.to sit by another child.

6. 'Participates in directed sharing activity. .

(6) When verbally directed, child engages in sharing activity.
Examle:: Child gives materials to another child.(Verbal.Cu-).

Chill ,passes cookie to another child at foods time.

7: Cooperation in,playtime activities.
(7) Child :1-sfirt3sipates cooperatively in activity or project with

another chill during playtime. (Verbal support or touch may

is invplved in 'free play situation, on' his
oval seeks interaction with another child and engages
in
Child is building a house; with blocks, another chile.

zits/dawn and begins picking up Idlocks They start
building together alternately.

8. Indicate aware/less of self.
('_) Child slice definit- awareness of s-lf conc,4pt through verbal,

drawings or gestures.
Exarrple: Child looks 'at self-in mirror.

Chill.shows Tleasui-e, by smiling, at Ids o vork.
Child draws human figure drawing clos.

approximation.

). S_eks affection from adult.
(J) Chili s:ontaneodsly seeks af' ionate contac from and adult.

miqp -nters sroom and lifts arms for a hug%
During r.' ation time, child moyes next to teacher

and ort her face.

10. Imitation of worth for response.
1,111 imitate words for gaining desired response from

adult. (Verbal cue needed)
Child wants to use bathroom ;nu sirmals

Teacher prwapts ".;Ithroom." Child tates
.1ppronriately.

Child is lcaviin room'at end of school aay, waves
to teacher. Tcacnor prompts "Good-bye." Cnild
imitates.

* 11. Assihts with chOres,
411) In the classroom, the child activ, y,assists with chores

in the classroom. (Verbal cuss iaay be us ..d)
Preeeding seta tie table for classmates
Pollowing-art tithe, child assists in cleaning work

...reas_nd petting avay ma,terials.

A
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12. Asks for desired response.
(12) Child Uses words to obtain desired response from adult (food,

toys, ixusic,11-1p, going outside) (Verbal prompt may be usod.)
1-..:xalaple: Child wnnt to go outside, s!..:oks teacher,

establishes eye contact.and says, "outside."
Child wants to Jlay record player, asks teacher by

safing, "Rocoru?", "llusic," or "Record player."

Level C - Individual Skills for Large Croup InEtraction.

Goal - To achiuv_ satisfactioh in Large Group Situations.
/

1. Takes or Wa its Turn Joe) Verbal)/
(1)',1ithout verb,Yiemindor from adult, ,takes= or waits :for his

turn.
While lining up to go outsio, child waits quiotl:i

in his chair for his time to get irin line.
In gross rotor act;ivities, child*waits quietly in

lin- to Lave his turn on the balance beam.

2. Shares r activities.
(2) fifth verbal 2romts, child will share materials or

activities with peors.
Example: Child is coloring with box of crayons, another

in.lioates 1.1,24re .,:t-p, ,use the crayons. Child shams
approuiatoly:
Child is on rocking equipment on playgroUnd, anoth-r

chile a,,,pro-Lchus and ,asks to olay.. Child continues
ro4king with considoration for the other ohilU on
the eggipm,t..

)3. Answers simpl.
(3) In a conversation, ,child res:)onds a,vropriately anl'corroctly

to simple questions. o '

Lxamplo: '2uaohor asks,":That is your name ?" Child rosponOs
correctly.

Tcacllor asks, "Ilow are you responds
apro'criately.

4. Ls., of phrases or simple santonces.
(4) In nming, asking,. ,:tescriLing or answering, child W.es phrases

or sim,r,:lo sontcnc-s appropriately.
Ch. I says, "Girum cooki or "Civc me cookie"

in .11ropri.:te situation.
.-

3. Use of Courtesy ords.
Jhen child usks for an,objoct or wants permission to go to
certain :dace, u' es courtesy woras ;:i:yropriately.
"Znample: C;1ild ass s for glass of wator.by shying, "A glass

of w.:cor, 1,,:ease."
Child who nas, finished work anAiwants to haverplay-

tliau, says, "P,, .ay area, ?lease." or "go play, pleaso."

G. Lx:Jrusso3 ,Ireferencufor aotivitius or materials.
Child is -able to sugg,:st (vorballir and with gestures) his
rferenou of materials or activities, at playtiml, to-the

Le usher.

68.
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Level C COUTINUED

6. CONTIME

Eicamule: Child wants to'play ball, instead of follow-the-
leader through playground equipment. He says, "Kick
ball pleaso,"'or picks up kickball and shows it to
teacher with appropriate /verbalization.

Child would prefer to sing instead of participating
in movement ed:ploration music activities. iie'voices
his opinion by saying, "Singing; please."-

7. 'Responds apdropriately to change in act vi ties.
.(7) When another child's suggestion for activity is accepted,

2articipates ap;ropriatf'ly new activity: (Lack of
all inj--,ro()rite behaviors)

8. Cool,-rative z;articil:,ation with !aeer in organized activity.
(3) Chi l..; da ticipates comeratively in an activity with one of

his peerJ, -.luring organized class activities. (Verbal promPt
or touch L. .z, used)

2ExatJtp1:::: C .fi.lkes chocolate milk with classmate.
Ch41,1 mops floor with another,olassmate.

Level D ..7roup Skills

- To participa all group activities.

1. Use of functional szdeech in difErent set ings.
------- (1) Chi' na si describes or asks for things with

haw ppople and in-n q settings.
rare: :ie: Child in supermarket -identifies items 1 has seen

at school, in magazines and on television. .

t Child in doctor's officer names 'and asks for objects
ha has seen in clinic; on television, or in classroom...

rbalizes activity choice--to pcters.
Child is-able to C1003.1 (verbally) an ai,prooriate group
lctivity `for .his peers .
2xample :11ild says, "Lets watch T.V. today at playtime."

Child says, 'Lets draw a picture for the teacher."

3. Engages in =tit activitie's previouslytvoided.
(.) Child .-.3 nt, eously ,lartici:atee in activities he previously

avoi,lcd. (wi bout teacher prompt)
:(3ame as -..ha oral D-2)

, \
4. Vecb-11.imacation of peer' preference. .

(4). Chill verbally indicates preference among membrs of peer

i
;rou, ...he sy51-Z.W-liroersonal characteristics.. ,

Ex1.21-: nill sit.-ates-that he wants to it near Lake because
2i,:: is good at math. ,

t. Chili states :hat he wants to play catch with Bob
because hu.throws well.

80
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Support of peers (verbal or ysical). .

(5) Child isThble to verbally or physidrly. assist ,.nother.child
in a problem situation.

.--

avimple: Child is becoming' upset i Art time because he can -
not hold the paper and pul" he glue on at the same

Ii.w4.
time. Another child says "I'll help"sand holds the
pa,yer for him.

t
6. Develooment of friert<e.,11.),2

(6) Child indicates a*dei7eloping-friundship by preference for
a ,,articular
1-xartplet helps :mother child spontaneously and appro-

riately with a task.
Child shares cookies made at foods time with another

child.

7. Describt,s charact .iatics of .others.
;7) Child r-cogni:es-and verbally describes characteristics of

of.h..!rs.

Ixampleg Chil say, ".Sart is taller than I am, and
can reach

"I don't
e shCTI."

like- Jo.:, he always'grabs my-food."

a
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C. DEVELOPMENTAL MOTOR OBJECTIVES

Level A - Q9.ss Hotor Skills

Goal - To slim more control of body and increase constructive time
, use.

PrevioW to beginning motor activities, child s hould have
achieved fou'r basic behavZors:
a. Spontaneous Eye Contact.
b. Eye contact oh request.

kc. Cooperation with simple reuests.
d. Sits and woiks.at task long enough' to be rewardea.

1. Mastery of,many.ross motor skills1. _
, -

(1) Chili% has skill in many activities using the large muscles
and musclegrobps in arms, back, chest, le,22,and stomach.
(See attached Gross Notox Activity- ; Clw.oktfist)

* .,

2. Engages sporftaneou'sly in gross motor activities.
(2) Child spends much of his free play time engaging in gross

motor activities. (without physical or verbal prompt)
1

3. Cooperates with simple spoken request.
(3) Child responds motorically to single verbal command. (Sam=

as 'Behavior A -5)
. 17

Luvel_A flIj.nt Motor Skills

Goal To gain.mare con-4o1 of smaller muscle groups and
constructive tine use.

1. Eye contact to objects, parts of body. "s.
(1) Child upon verbal command or, with gesture establishes eye

contact tolobjects,or parts of body..-(arms, hands, face,mouth, etc.)
'Exainple: TeacharAws "Zook, at the blocksnand points to

blocks. ORA-responds appropriately.

2. Moves object from One hand to another. .A/2) Child will move an object from one hand to the other without 'help of body, mouth or table. (Verbal or physical promptmay be used)
Example: Child can move ping-ponq bell from one hand to

other with ease.

3. Use o f pincher rasp.
(3) 'Child picksup.small objects using tip'-od thumb and index

finger from al.)ove. (Verbal prompt)
Example: Child can pick up raisin out of dish using thumb ,

and finger.



4. Mastery of Small elotorSkills.
(4) Child, has skill in many activities using- the smaller muscles

and'etuscle groups in hiswrists, hands, fingers and has eye
contact to task. (See attached Fine actor ;..ctivity
Checklist)

3. Cngave spontaneously. in Fine Aotor activitiet.
'5) CI;5,1d spends-much of 1 tiTIC engaging in fine mobil'

activities. (withoat-phys al or verbal prompt)

f

4 Level A - Lotor-Iraitation

Goal - To le;arn to watch and imitate in order to,,rapidly gain
.: .

net.; behaviors.
-,.0. .

;:ter Imitation is ,40, threeapart process. The child must watch
a mc.uel demonstration. He must try to imitate or repeat the model
'immediately. Hisattemats at imitation Must match the model..

Large ,raptor 'imitation follows motor activity 29 on activity.
checklist. , .* :,.i

,

.
,

Fine motor imitation follows achievement of Level B --objective
5 and following activity 11 on Fine 14x5tor ,Activity Checklist.

0.

1. Repeats simile. Small motbr models.
(1) Child correctly imitates simple large notbr movements-now-ff.

to him, (verbal prompt may be used.) .
Example:' ,Chi4d successfully imitates arMs-overhead,

jumping, bending,swinging leg, after model and verbal
'Command "Do this

2. Repeats simple large motor models.
(2) Child correctly imitates simple small motor movements shown

to. him, (verbal prompt.)
Example: After watching model and having tcacher say

"Do this':
AWChild touches object teacher was touching, taps

fingers on table, claps his hands, etc.

3. ,Imitation of object placement. , ,

. (3) Child correctly, copies the placement of objects;' (do not.
veballze directions.) , 1

Example: Teacher builds a.laridde of three blooks., Child
vatcliand copies model:.

.

Teacher puts fork beside p3mte. Child watches and
rats correctly.

. '- -t

4. Imitation of mouth positi and movements.
(4) Child correctly repeats modelt,of.mouth movements and mouth

positions.

.813
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4,. CONTI:NIUE

(4)

-Example: Opening mouth, hutting
fogether, plickeri g mouth
inger over lips, teeth

5. Rationds to complex verbal and env
(5) After achieving,some.motor in

achieve tainimal parbicipatio
verbal and physical prompts

Level B - HOtor Imitation of

uth, chewing, lips
blowing feathers, index

ogether, wiggling tongue, etc.

roamental stimuli.
tation-SkilIST child will

. (Through imitation and with
(Same as Behavior 8-1)

ss Hotor and Siaall Hot° Skills

,Goal - increase the am
increase spontane

I. Imitates Action of adul
(1) correctly r

demonstratef. by
Examp:e: Pat-e

2. Imitates complex
(2) Child ccrrec

Example: S

ant of modeling behaviors and to
ty of reqponses.

ts.
peats imitation games that have been
dults.

cake, peek-a-boo, waving good-bye, etc.

ovements.
ly accomplishes self-help tasks and chores.

ceping the floor, prushing his teeth, setting
tal)le, etc. 0

3. Imitates mo ls without rewards.
(3) Child :umpts to model behaviors without beirig royarded

for h s mitation.

4: Spontan..ous ti,:itgation of Models.
(4) Ch'le. (wi:::lout prompt) spontaneously imitates body movements

o parent; or teachers.
'xample: Child saes brother laying on floor watching

Heasstmos some position on floor. ,

?eacher laughs and throws her arms in the air.
Ch:.1d COTA2S sounds and movements.

Spontaneous-imitation of tasks.
(5) Child spontuecusly imitates chores other'peopl.;, in_,- classroom

or at home, are engaged in without being rewarded.
Example: Teacher is cleaning work taille with paper towels.

Chi13 models her behavior without a prompt or tries,
to qv._ teacher to lut him do it.

5.

§. Imitation of all '_gees of motor models.
(6) In different sAtings, with different persons, child wi:1,

imitate gross notor, fine motor, obj...ct pladement nnd mouth
positions of o-,:ler people.

Chid is in grocery -store with mother, she
jai ii basket. Child imitates behavior.
visitor enters the room, and says hello and puts

harkti eit for handshake. Child imitates mout!1 movundnt
and an movement.

S7



Level C -- Control of Gross Body Moveinents in Group Interaction.

Goal - To improve large muscle control with use of res.

1. Discrimination of differing body moVc..ments in relation to
selected signals
(1) The child will,demonstrate discriMination of body movements

by starting, stopping or slowing movement when sound signals,
visual signals, or commands are given.
Exavia: Child hears teacher say "stop" and halts when

skipping.'
Teacher holds up signiwAikth arrow pointing,to the

right, child moves to the right.
Teacher tells the child to run to the left, child

ti

follows command appropriately.
. ,

2. Visual motor positiohing
(2) Upon seeing outline and pictur-s of body position', child

will match his position in space _to picture,
Exmple: Child is able to move ,through obstaCle course

sucbcasfully.
Child is shown a body outline with arms out. and

, f et together. He copies the'poSition both upright
and laying down.

Child is shown a' picture of a child beginning,to
crawl, child assumes apprpriate position on the

.3. Auditory otor Response.
(3). Child is able tip hear a specific sound rhythm and match his

- exerod.se movements to'the rhythm.
Example: Te-lcher establishes a slow beat on the drum, child'

i6 able to crawl to rhythm.
Teacher;usus rhythm sticks to establish a beat,

child Is able to do jumping' jacks to rhythm.
$

.4. Gross Lotor Exercises.
44) Child is able to control body-movements in exercises in

various positions inspace with continuous visual or auditory
prompts -(luditory-or visual cues to begin).

,PoSitiOns - prone, crawl squat, standing and tumbling.
ExaMple: Chin is able to uck exercise angls in the snow

with all variations of limb movement.
Child is able tp successfully complete oalance*

beag-exercises.

5. Motor sequence memory.
() Child will demonstrate memory of a suguencelbkbody

ments id4ntil16ation cf.eaclihy performance.of,,thg_syquence.
(auditory ani visual)

"Cs

0
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5. CONTINUMID,

410 (41

Bxample: Playing a simple "Hother, May I," child ex9cutes
the following sequence', take four_ baby steps forward,
jump -left and take one giant step..
The teacher shows the child a picture of a boy .

with one foot up, left arm out and removes picture. /
Child imitates picture correctly.

N.

6. Complex motor sequ-ence memory.-
(6) Child is al?le to remembet a complex series of body movements,

41.

such as those in a song and verse game or in a physical
education game.
Example: Child's performance in musical'game of Hokey Pokey

-IR .

is appropriate through sequence.4L
Child is able to participate appropriatejoy in

jumping rope and simple relay races,with,different
movements. ,.(run down, skip back)

Level C - Control of Fine Motor Movements in Group Interaction.

Goal - To improve fine motor skills in daily living and
academic .activities.

4
1. Personal Groothing Task Sequence.

*(1) Child will perform sc.quence of fine motor movements involved
in personal grommina tasks, (without prompt.)

Personal Groaning Tasks
a. Nash and Dry Hands.,
b.'Sjp and Unzip Clakhing.
c. Button and Unbutton Clothing.
d. Brush Teeth.
e. Comb Hair.

P.M

2. Hanipukation sequefice of wrist-hand-finger movements.
(2) Child will perform adequately tasks involving a sequence

of wrist-hand-finger Movements at playtine and at worktime.
Example: Child.articipates appropriately in music activities

such as "Ten Little Indiahs" and "Pease Porridge
Hot."

-

Child plays floor games approptiately such as
jacks', marbles, pick-up sticks.
Child pints seeds in 'garden, waters them and gtAills

Weeds.

;
3 . AA and Craft Manipulation Sequence.

'(.3) Child successfully particir:ates in art -time activities
reqUiring variaus fine motor sequences.
Example: In apt activities child .spreads paste appropriately

on paPLr. and attaches it to another sheet of paper..

,* See Self-Alp Curriculum.

WM,
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3. CONTINUED
(3)

4Example: In art activities, child can crumple, roll, curl,
tear, fold or frifge paper to creatd-a,paper

sculpture.,
In art abtivities, child uses scissors appropriately

and can arrange items on glue-covered paper to
create collage.

4. Food-orientaa manipulation Sequence.
(io) Child succossfully-p6rformsimmy sequences involved in valtime

activities, such as prep5xing, serving, eating and clehning
work area. , _

Examplel Child grasps food in rion-dominant hthad to wash,
, crack, pel, or sheik food in preparation for cooking.

Child gets the,table, placing dishes, silverware
.; ,

.: and napkins in correct places.,
^ .

, 5. Chalkboard SequE-Inc.0- with rhythm.
.

(5) Child traces a model figure on the chalkboard, counting in
rhythm to each stroke using correct posture and group., .

(Verbal Children)
.

Child traces d model figure on the chalkboard coordinating
each stroke with the teacher counting in rhythm. (Non Verbal)

, Example: Child traces a triangle, counting one number for
each stroke. ,

.

Child trades numerals, counting one nunber for each
stroke.)

413

6. Tewlata Motor Sequence with Rhythm (Stylus;
(6) At'a desk, using correct posture and grip, child traces

template figures using a stylus, counting in rhythm to each
stroke. (Verbal Chili) r ,

At a desk, the child' traces a tc.ziplate figaire No 5 with a stylus,
coordinating each stroke with teacher counting in rhythm.
(Non-verbal Child)
Example: Child, trac a circldttem late, clockwise and-

counter clop kwise, each airc e being a count 'of one.

7. Tracing iiotor Sequence Vith Rhythra-Akencil` .c4

(7) At a desk, using correct handwriting p3sturi, and grip, child
trftces a figure on.a worksheet, counting in rhythm to each
stroke. (Verbal Child)
At a desk, thu child traces a figure on a worksheet, coordina-,
tng each stroke with the t.ncliees rhythmi,ccounting.
Exampl<Z7Using a worksheet With dotted lgnes outlining

figures of a square,;*triangle and a circld,
with.a pencil, chIldihythmically draws 'the figures.

. Uriting Mbtor Sequence (aodel on'Paper)
(0) child will demonstrate recall of correct sequence of motor

patterns required fur writing lettrs and numerals, witif a
model on the written page.

9
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J

Example: Child is given a wtiting paper with correct lettei
formation, slant, size, spacing, and alignment on

. the - paper. He is ably to copy letters correctly
to the right Of sample on same paper.

Child is given paper with proper model, child is
able to copy le:ters, pattern or symbolsbelow the
sample on the same page.

9. Copying Notor Sequence. -(?roximal)
p(9) Child will demonstrate ::orrect sequence. of motor patterns

required for copying models from a nearby worksheet. The
copy should match model in shape, size,- spacing slung and
alignment cn page.

10. Copying Motor Sequence. (Distal)
(10) Child will demonstrate Correct sequenc4 of motor patterns

requizycl. lc-YE. copying figures from chalkboard model. Copy
should rinte1 in sha2c!,- alignmunt, ,and slant.

r
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CEVELOPEEUTAL SELF-HELP' ILL OBJECTIIVES
.

.
,

.:'1 "A Readiness fqr Learning

.

Goal - To learn skillp necessirysfor'teaching setting.

- ;-
1. SpontaneouSe cOntact -'Person'or object.

(1) Child responds to 6epsory-sti4lulus by attending to source
of stimulus: (Same:as Behavior.A-1)

-
4 ,

2. Eye contact 'on requst.'
(2) Child responds to verbal command by establiShing eYe.contact-.

(Sames as,Behavior.A-1.1)'

'opperateswith'siMple spoken requests. .

Child responds,motorically*to SitriPle verbal. command. (Same
as Behavior A-5)

.

t
. ...its to Work at some task.

(11.) Child Maintains good'sittin
'rewards b), working -at some tjask. (Same as Behavior A-.,ti)"

5. ilastery Of'Small Uotor Skills..
(5) Child has skill: in many activities using the smaller iauScie

and muscle grouys,in his wrists, hands fingers and, has eye
contact 1,37task. (Same as tine Motor A -4)

behavior long enough to earn

: 4
Level B - Small Group Skills.

Goal To,,succeAfully participate _in small group -4ctiA4itieg.

(1. Active assistance in self-Alelp
(1) child actively assists-in learning self-holp skills, such
, as indicating need to use-bathroom. (Verbal or non-verbal)

(Same"as Behavior 13-2)

Resp nos to corap14 vi a and environmental
Tasks) ,

.

(2) After achieving Some motor imitation skills ohil..1 will aehieve
minimal ?articiration. (Through imitation and wits varbal
and phy%ical prompts.) (Same as Behavior p-1) A

'77Example: ler says 'Prime to eat: to child g at table
, - in r df-plate. Child does not knot, hat to do

first. Peacher hands child forkland child begins to
eat mcat/on plate.

,

1101.

i .

*Plaase see'Self-I .Lp Activity Checklist:0_

109
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Level B -,CONT UED

3. Independent kesponse to materials. (Self - Help)

(3) Child spontaneously reacts to self-help materials placed on
table.
Cxamplet Child see toothbrush on table, puts it to mouth

and begins brushing teeth.
'Child sees soap and washcloth on table, picks them

up ,and moves to sink. Begins wetting wash cloth.
Use all items related to self-help skills.

**4. Spontaneous recall of rout1ac. (Self- Help)
(4) Child responds to self-help routine he has previously experi-,

enced without physical prompt. (Verbal cue or touch may be
used.)
Example: Child sees toothbrush on table, puts toothpaste on

brush at sink area, and begins, brushing "th correct
movement.

5. Engages in many self -help activities. ,
(3) Child spontaneously engajos in many self-help activities

throughouthe eay in appropriate setting's following correct
vrocedures.

. Spontaneous imitation of tasks. (Chores)
(6) Child spontaneously imitates chores other people in classroom

or in home are oLgaged in without being rewarded. (Same
as Eotor Imitation B-5)

**See Sequence of Self7Help Skills.

C - Individual Self-help Skills for Large Group interaction.

Goal ao zuccessfltlly manage in:lividual self-help behavior in
large group situations.

1. Self- imitation of.self-help skills in different setting-8:-
(1) In different settings, with different people, child will

successfully enggc in his repertoire of self- help skills.
Z.,:alap6.u:, At home, child will successfully accomplish

toileting skills without assistance.
On field trip, child will sit at table in restaurant

end eat properly with spoon or fork..

Z. Social" courtesies rclated to self-help skills.
q2) Child will model social courtesies related to self -help stills .

in ,r111 settings.
Example: Child wipes mouth with napkin upon completion

of .neel.

Child takes plate to sir47. or to cart and puts
clisposable items in garbage containers.
After'remosting_ coet by unbuttoning, child hangs

yarment carf.ally on .hook or hanger.

r
99... -
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c
u
p

o
n
 
t
a
b
l
c
,
'
t
h
r
o
w
i
n
g

o
r
 
d
r
o
p
p
i
n
g
 
c
o
n
t
a
i
n
e
r

o
r
 
c
o
n
t
e
n
t
s
,
 
l
a
a
c
i
n
g

f
i
n
g
e
r
 
o
r
 
h
a
n
d
s
 
i
n

c
u
p
,
 
b
l
o
w
i
n
g
 
b
u
b
b
l
e
s
,

0



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
.
3
t

P
a
g
e
 
3

2
.
 
D
r
i
n
k
i
n
g
 
C
O
l
i
T
I
A
U
L
D

1
s
t
 
N
i
n
e
 
2
n
d
 
N
i
n
e
'

V
e
e
k
s

W
e
e
k
s

3
r
d
 
O
i
n
,

,
.
.
t
h
 
N
i
l
,
-

le
ek

s vo
"

p
u
t
t
i
n
g
 
f
o
c
d
,
 
n
a
p
k
i
n
s
,

u
t
c
.
n
s
i
l
s
,
 
c
l
o
t
h
i
n
g
 
o
r
,

e
b
j
e
c
t
s
 
i
n
 
c
u
p
,
 
s
p
i
n
n
i
n
g
-

c
u
p
,
 
s
p
i
t
t
i
n
g
.
u
r
 
g
a
r
g
l
i
n
g

"
c
o
n
t
c
n
t
s
.
,

0
,
A
t
.
 
D
r
i
n
k
s
 
f
r
o
m
 
c
o
n
t
a
i
n
e
r

w
h
e
n
 
h
e
l
d
 
f
o
r
 
h
i
m
.

4
(
c
u
p
 
o
r
 
g
l
a
s
s
)

b
.
 
D
r
i
n
k
s
 
f
r
o
m
 
c
l
a
s
s
 
b
y

s
e
l
f
 
,
u
s
i
n
g
 
t
w
o
 
h
a
n
d
s
.

(
1
)
 
C
h
i
l
d
 
d
r
i
n
k
s
 
f
r
o
m

g
l
a
s
s
.

C
h
i
l
e
s
 
l
i
f
t
s
 
g
l
a
s
s

t
h
e
 
l
a
s
t
 
t
w
o
 
i
n
c
h
e
s

f
r
o
m
,
 
h
i
s
 
m
o
u
t
h
 
a
n
d

r
e
t
u
r
n
s
 
i
t
 
l
a
s
t

i
n
c
h
 
t
o
 
t
a
b
l
e
 
s
u
r
f
a
c
e
.

:
3
)
 
C
h
i
l
d
 
l
i
f
t
s
 
g
a
l
s
s

1

l
a
s
t
 
f
o
u
r
 
i
n
c
h
e
s

t
o
 
m
J
u
t
h
 
a
n
d
 
r
e
t
u
r
n
s

i
t
 
l
a
s
t
 
t
h
r
e
e
 
i
n
c
h
e
s

t
o
 
t
a
b
l
e
 
s
u
r
f
a
c
e
.

(
I
)
 
C
h
i
l
d
 
l
i
f
t
s
 
g
l
a
s
s
 
t
o

m
o
u
t
h
 
a
n
d
 
r
e
t
u
r
n
s
 
i
t

t
o
 
t
a
b
l
e
 
u
n
a
s
s
i
s
t
e
d
.

3
.
 
T
o
i
l
c
.
t
i
n
g

0
O
b
j
e
d
t
i
v
e
 
-
 
C
h
i
l
d
 
w
i
l
l

l
c
c
o
m
o
t
,
:
:
:
 
t
o
 
t
o
i
l
e
t
 
w
h
e
n

-
a
i
m
i
n
a
t
i
o
n
 
i
s
 
i
m
p
e
n
d
i
n
g

1



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

P
a
g
e
 
4

T
o
i
l
e
t
i
n
g
 
C
O
U
T
I
A
U
E
D

1
s
t
.
 
C
l
i
n
e

W
c
e
k
s

2
n
d
 
"
'
l
i
n
e
 
3
r

I
a
n

M
e
e
k
s

U
e
:
A
s
 
'

4
t
h
 
N
i
n
L
,

1
,
:
f
e
e
k
s

C
O
!
 
:
s
.
,
L
L
I
T
S

w
i
t
h
o
u
t
 
b
e
i
n
g
,
 
p
r
o
m
p
t
e
d
,
'

w
i
l
l
 
r
e
m
o
v
e
 
l
o
w
e
r
 
c
l
o
t
h
i
n
g

a
p
p
e
o
p
r
i
a
t
e
l
y
;
 
w
i
l
l
 
s
i
t

a
p
p
r
o
p
r
i
a
t
e
l
y
 
(
u
n
l
e
s
s

m
a
l
e
 
u
r
i
n
a
t
i
n
g
)
;
 
w
i
l
l

u
r
i
n
a
t
e
 
o
r
 
d
e
f
e
c
a
t
e
 
i
n
t
o

t
o
i
l
e
t
 
b
o
w
l
;
 
w
i
l
l
 
w
i
p
e

a
p
p
r
o
p
r
i
a
t
e
l
y
 
u
p
o
n

c
o
m
p
l
e
t
i
o
n
 
o
f
 
e
l
i
m
i
n
a
t
i
o
n

u
s
i
n
g
 
a
o
p
r
o
p
r
i
a
t
e

a
m
o
u
n
t
 
o
f
 
p
a
p
e
r
,
 
w
i
l
l

d
e
p
o
s
i
t
 
p
a
p
e
r
 
i
n
 
t
o
i
l
e
t
;

w
i
l
l
 
f
l
u
s
h

o
i
l
e
t
;
 
w
i
l
l

p
u
l
l
 
u
o
 
u
n
d
e
r
'
 
a
n
t
s
 
a
n
d

p
a
n
t
s
;
 
w
i
l
l
-
w
a

h
a
n
d
s

a
n
d
 
d

t
h
e
m
.

a
.
 
S
i
t
 
o
n
 
t
o
i
l
e
t
 
u
p

5
 
s
e
c
o
n
d
s

Ik
s

-
S
.
 
S
i
t
 
o
n
 
t
o
i
l
e
t
 
u
p

t
o
 
o
n
e
 
m
i
n
u
t
e
.

c
.
 
S
i
t
 
o
n
 
t
o
i
l
e
t
 
3
 
t
o

5
 
m
i
n
u
t
e
s
.

d
.
 
E
l
i
m
i
n
a
t
e
s
 
i
n
 
t
o
i
l
e
t

w
h
e
n
 
t
a
k
e
n
.
'

e
.
 
T
a
k
e
s
 
d
o
w
n
 
p
a
n
t
s

a
n
d
 
e
l
i
m
i
n
a
t
e
s
 
w
h
e
n

o
t
a
k
e
n
.

vv
,

f
.
 
T
a
k
e
s
 
d
o
w
n
 
p
a
n
t
s
,

e
l
i
m
i
n
a
t
e
s
 
i
n
 
t
o
i
l
e
t



S
e
l
f
 
-
h
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

P
a
g
e
 
5

1
s
t
 
W
i
n
e

W
e
e
k
s

2
n
d
 
W
i
n
e

W
e
e
k
s

3
.
 
T
o
i
l
e
t
i
n
g
 
C
O
i
)
T
I
U
U
E
D

C
O
N
T
I
N
U
E
D

p
u
t
s
 
p
a
n
t
s
 
b
a
c
k
 
o
n
.

3
r
d
 
a
i
n
e
l
4
t
k
I
.
J
i
n
e

:
a
u
k
s

t
!
o
c
k
s

C
O
L
I
V
1
1
2
0
1
1
S

g
.
 
W
a
l
k
s
 
t
o
.
 
a
n
d
 
f
r
o
m

b
a
t
h
r
o
o
m
 
u
n
e
s
c
o
r
t
e
d

f
r
o
m
 
a
n
o
t
h
e
r
 
p
a
r
t

o
f
 
h
o
u
s
e
 
o
r
 
s
c
h
o
o
l
.

h
.
 
T
a
k
e
s
 
d
o
w
n
 
p
a
n
t
s
,

e
l
i
m
i
n
a
t
e
s
 
i
n
 
t
o
i
l
e
t
,

f
l
u
s
h
e
s
,
 
a
n
d
 
p
u
t
s

p
a
n
t
s
 
b
a
c
k
 
o
n
.

i
.
 
G
o
e
s
 
t
o
 
t
o
i
l
e
t

o
u
t
 
p
r
o
m
p
t
,
 
r
e
m
o
v
e
s

p
a
n
t
s
,
 
e
l
i
m
i
n
a
t
e
s

.

i
n
 
t
o
i
l
e
t
,
 
f
l
u
s
h
e
s

a
n
d
 
p
u
t
s
 
p
a
n
t
s
 
b
a
c
k

o
n
.

/

j,r
G
o
e
s
 
t
o
'
 
t
o
i
l
e
t
 
w
i
t
h
-

o
u
t
 
p
i
l
o
m
p
t
,
 
r
e
m
o
v
e
s

p
a
n
t
s
,
 
e
l
i
m
i
n
a
t
e
s

i
n
 
t
o
i
l
e
t
,
 
w
i
p
e
s

h
i
m
s
e
l
f
,
 
f
l
u
s
h
e
s
,

a
n
d
 
p
u
t
s
 
p
a
n
t
s
 
b
a
c
k

o
n
.

t
i

4
.
 
B
r
u
s
h
i
n
g
 
t
e
e
t
h

O
b
j
e
c
t
i
v
e
 
-
 
C
h
i
l
d
 
w
i
l
l

a
p
p
l
y
 
a
p
p
r
o
p
r
i
a
t
e
 
a
m
o
u
n
t

o
f
 
t
o
o
t
h
p
a
s
t
e
 
t
o
 
t
o
o
t
h
-

b
r
u
s
h
,
 
b
r
u
s
h
e
s
 
a
l
l

s
u
r
f
a
c
e
s
 
a
p
p
r
o
p
r
i
a
t
e
l
y
,

r
i
n
s
e
s
 
o
u
t
 
m
o
u
t
h
,
 
a
n
d

r
i
n
s
e
 
o
f
f
 
t
o
o
t
h
b
r
u
s
h
,



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

P
a
g
e
 
6

1
s
t
 
b
l
i
n
d

'
l
e
e
k
s

2
n
d
 
c
l
i
n
e

W
e
e
k
s

3
r
d
 
i
i
n
e

e
e
 
c
s

4
.
 
B
r
u
s
h
i
n
g
 
t
e
e
t
h
 
C
O
1
J
T
I
N
U
E
D

a
n
d
 
r
e
t
u
r
n
s
 
t
o
o
t
h
b
r
u
s
h
 
t
o

c
o
n
t
a
i
n
e
r
.

e
,

C
o
m
p
l
e
t
e
'
e
l
i
m
i
n
a
t
i
o
n
 
o
f

i
n
a
p
p
r
o
p
r
i
a
t
e
 
b
e
h
a
v
i
o
r
s

-
s
q
u
e
e
z
i
n
g
 
e
x
c
e
s
s
i
v
e

a
m
o
u
n
t
 
o
f
 
t
o
o
t
h
p
a
s
t
e

o
n
t
o
 
t
o
o
t
h
b
r
u
s
h
,
 
b
i
t
i
n
g

t
u
b
e
 
o
r
 
d
a
m
a
g
i
n
g
 
t
u
b
e
,

s
m
e
a
r
i
n
g
 
t
o
o
t
h
p
a
s
t
e
 
o
n

p
s
i
n
k
 
o
r
 
m
i
r
r
o
r
,
 
s
p
l
a
t
t
e
r
-

i
n
g
 
w
i
t
h
 
t
o
o
t
h
b
r
u
s
h
,

s
w
a
l
l
o
w
i
n
g
 
t
o
o
t
h
p
a
s
t
e
,

g
a
g
g
i
n
g
 
h
i
m
s
e
l
f
 
o
r

-

t
h
r
o
w
i
n
g
 
t
o
o
t
h
b
r
u
s
h
.

a
.
 
A
l
l
o
w
s
 
t
e
e
t
h
 
t
o
 
b
e

b
k
u
s
h
e
d
.

4
t
1
-
1
 
"
d
i
n
e

'
,
-
f
e
e
k
s

b
.
 
B
r
u
s
h
e
s
 
t
e
e
t
h
 
b
u
t

C
7

d
o
e
s
 
n
o
t
 
p
u
t
 
t
o
o
t
h
-

p
a
s
t
e
 
o
n
 
t
o
o
t
h
b
r
u
s
h
.

C
O
/
 
l
i
 
E
.
/
 
.
7
0
T
 
S

(
1
)
 
C
h
i
l
d
 
m
o
v
e

t
o
o
t
h
-

b
r
u
s
h
 
i
n
 
a
n
 
u
p
 
a
n
d

d
o
w
n
 
m
o
t
i
o
n
 
a
c
r
o
s
s

t
h
e
 
f
r
o
n
t
 
o
f
 
h
i
s

t
e
e
t
h
 
(
w
i
t
h

a
s
s
i
s
t
a
n
c
e
.
)

0
)
 
C
h
i
l
d
 
m
o
v
e
s
 
t
o
o
t
h
-

b
r
u
s
h
-
i
n
 
a
n
 
u
p
 
a
n
d

d
o
w
n
 
m
o
t
i
o
n
 
a
c
r
o
s
s

f
r
o
n
t
 
o
f
 
t
e
e
t
h
 
w
i
t
h

l
e
s
s
 
a
s
s
i
s
t
a
n
c
e
.

,)

a.



,
S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

'

N
 
n

P
a
g
e
 
7

I
 
W
e
e
k

4
.
 
b
:
.
B
r
u
s
h
i
n
g
 
t
e
e
t
h
 
C
O
N
T
I
N
U
E

/
(
3
)
 
.
C
h
i
l
d
 
p
l
a
c
e
s
 
t
o
o
t
h

b
r
u
s
h
 
a
g
a
i
n
s
t
 
f
r
o
n
t

s
u
r
f
a
c
e
s
 
o
f
 
t
e
e
t
h

a
n
d
 
m
o
v
e
s
 
i
t
 
i
n

u
p
 
_
a
n
d
 
c
l
o
w
n

m
o
t
i
o
n
 
a
c
r
o
s
s

f
r
o
n
t
 
o
f
 
t
e
e
t
h

=
w
i
t
h
o
u
t
 
a
s
s
i
s
t
a
n
c
e
.

2
n
d
 
N
i
n
e

:
l
e
e
k
s

3
r
d
 
N
i
n
e

W
e

4
t
h
 
N
i
n
e

t
j
e
e
k
s

C
O
i
v
i
k
l
E
A
T
S

(
4
)
 
C
h
i
l
d
 
b
r
u
s
h
e
s
 
a
l
l

f
r
o
n
t
 
s
u
r
f
a
c
e
s

o
f
 
t
e
e
t
h
.

(
5
)
 
C
h
i
l
d
 
b
r
u
s
h
e
s

l
o
w
e
r
'
 
b
i
t
i
n
g

s
u
r
f
a
c
e
s
 
o
f

t
e
e
t
h
.

(
6
)
 
C
h
i
l
d
 
b
r
u
s
h
e
s

u
p
p
e
r
 
b
i
t
i
n
g

s
u
r
f
a
c
e
s
 
o
f

t
e
e
t
h
.

(
7
)
 
C
h
i
l
d
-
b
r
u
s
h
e
s

f
o
u
r
 
b
a
c
k
 
v
e
r
t
i
c
a
l

s
u
r
f
a
c
e
s
 
o
f

t
e
e
t
h
.

4

c
.
 
.
3
r
u
s
h
e
s
 
t
e
e
t
h
 
a
f
t
e
r

p
u
t
t
i
n
g
 
t
o
o
t
h
p
a
s
t
e

o
n
 
t
o
o
t
h
b
r
u
s
h
.



w
e-

r

'
S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

r
-
-

1
s
t
 
N
i
n
e
 
2
n
d
 
W
i
n
e

P
a
g
e
 
8

1
W
e
e
k
s

W
e
e
k
s

3
r
d
 
N
i
n
e

W
e
e
k
s
'

4
t
h
 
W
i
n
e

W
e
e
k
s

C
a
u
t
i
i
i
.
a
4
T
S

4
.
 
c
.
 
B
r
u
s
h
i
n
g
 
T
e
e
t
h
 
C
O
N
T
I
N
U
E
D

(
1
)
 
C
h
i
l
d
 
s
q
u
e
e
z
e
s
 
t
o
o
t
h
-

p
a
s
t
e
 
o
n
t
o
 
h
i
s

t
o
o
t
h
b
r
u
s
h
 
w
i
t
h

a
s
s
i
s
t
a
n
c
e
.

(
2
)

C
h
i
l
d
 
s
q
u
e
e
z
e
s

t
o
o
t
h
p
a
s
t
e
 
f
r
o
m

t
u
b
e
 
a
n

m
o
v
e
s

i
t
 
a
l
o
n
g
 
s
u
r
f
a
c
e
s

o
f
 
t
o
o
t
h
b
r
u
s
h

f
r
o
m
 
o
n
a
e
n
d
 
t
o

t
h
e
 
o
t
h
e
t
.

(
3
)
 
C
h
i
l
d
 
p
i
c
k
s
 
u
p

t
o
o
t
h
b
r
u
s
h
 
w
i
t
h

n
o
n
-
d
o
m
i
n
a
n
t

C
o

h
a
n
d
 
a
n
d
 
a
p
p
l
i
e
s

t
o
o
t
h
p
a
s
t
e
 
t
o
 
t
h
e

t
o
o
t
h
b
r
u
s
h
.

,
5
.
.
 
U
n
d
r
e
s
s
i
n
q
-
-
 
p
a
n
t
s

O
b
j
e
c
t
i
v
0
"
-
 
c
h
i
l
d
 
c
a
n

r
e
m
o
v
e

i
t
s
 
(
w
i
t
h
 
o
r

w
i
t
h
o
u
t
'
 
l
O
t
t
t
o
r
l
s
,
,
 
z
i
p
p
e
r
s

o
r
 
s
n
a
p
s
)
 
,
w
i
t
h
o
u
t

a
s
s
i
s
t
a
n
c
e
 
o
r
 
S
U
p
e
r
v
i
s
i
o
n
.

a
.
 
A
l
l
o
w
s
 
s
o

n
l
'
t
,

t
a
k
e
 
o
f
f

a
n
 
s
.e
 
e
l
s
e
 
t
o

17

1.
%

I
.
 
T
a
k
e
s
 
p
a
n
t
s
 
o
f
f
 
f
r
o
m

a
n
k
l
e
s
.
 
(
N
e
e
d
 
l
o
o
s
e

'
-
'

f
i
t
t
i
n
g
 
b
O
x
e
r
 
s
n
o
i
t
s

t
w
o
 
s
i
z
e
'
s
 
t
o
o
 
l
a
r
g
e
.
)

y



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y

C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e

W
e
e
k
'
s

2
n
d
 
N
i
n
e

p
e
e
k
s

.

,
14

.
_

3
r
d
 
N
i
n
e

'

J
e
p
k
s

1,

'

.

,

4
t
h
-
s
i
n
e

W
e
e
k
s

C
0
1
-
1
1
-
1
E
N
T
S

,

L
u
e
 
9

.

5
.
 
b
.
 
U
n
d
r
e
s
s
i
n
g

C
O
N
T
I
N
U
E
D

(
1
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s
-
l
j
a
n
t
s

.

f
r
o
m
 
o
n
e

.

f
o
o
t
.
'

p
a
n
t
s

a
n
k
l
e
 
a
n
d

A
-

-

.

(
2
)
 
C
h
i
l
d

f
r
o
m
 
b
o
t
h

a
n
d
 
f
e
e
L

r
o
v
e
s

p
a
n
t
s

a
n
k
l
e
s

-

.

-

.
:
-

V )
.

.

,

w

c
.
 
T
a
k
e
s
 
o
f

p
a
n
t
s
 
f
r
o
m

k
n
e
e
s
.

,
.

.

(
1
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s
 
p
a
n
t
s

f
r
o
m
 
c
a
l
v
e
s
 
o
f
 
l
e
g
s
.

.

.
-

.

.
-

(
2
)
 
C
h
i
l
d
r
o
v
e
s

p
a
n
t
s

f
r
i
e
r
&
 
k
n
e
e
s
.

?
)

A

N
,

-
.

d
.
 
T
a
k
e
s
 
o
f
f
 
p
a
n
t
s
 
f
r
o
m

-
-
m
i
d
-
t
h
i
g
h
.

'
.

.
.

e
.
 
T
a
k
e
s
 
o
f
f
 
p
a
n
t
s
 
f
r
o
m

g
r
o
i
n
.

1

.
.
.

.
.

.

,
f
.
 
T
a
k
e
s
 
o
f
f
 
p
a
n
t
s
 
f
r
o
m

.
-

;
w
a
i
s
t
.

.

.
_

.

4
.

.

.
.
.
z
,

6
. 1
-
,

c
:
.

,
,
,
c
°

j
.
1
4
"
-

U
n
d
r
b
s
s
i
n
g
 
-
 
T
-
s
h
i
r
t
 
o
r

d
r
e
s
s

O
b
j
e
c
i
v
e
 
-
 
c
h
i
l
d
 
w
i
l
l

.

r
e
m
o
v
e
 
s
h
i
r
t
,
 
u
n
d
e
r
s
h
i
r
t

a
n
d
 
d
r
e
s
s
 
(
w
i
t
h
o
u
t

-

b
u
t
t
o
n
s
)
 
w
i
t
h
o
u
t

a
s
s
i
s
t
a
n
c
e
.

-

'

.

1

, -
,
-
-

_
,
_

.

,
,

.

-
'

,

.

,



S
e
l
f
 
-
H
e
l
p
,
 
A
c
t
i
v
i
t
y
C
h
e
c
k
l
i
s
t

P
a
g
e
,
1
0

1
s
t
 
N
i
n
e

W
e
e
k
s

6
.
 
u
n
d
r
e
s
§
i
n
g

T
-
s
h
i
r
t
 
o
r

d
r
e
s
s

l
a
.
A
l
l
o
w
s
 
s
o
m
e
o
n
e

e
l
s
e
 
t
o

t
a
k
e
 
o
f
f
 
s
h
i
r
t
.

7

41
1

N
,

2
1
1
(
1
 
N
i
n
e

3
r
1
 
N
i
n
e
 
4
t
h
 
N
i
n
e
t
-

W
e
e
k
s

W
e
e
k
s

W
e
e
k
s

s
C
O
D
I
E
E
N
T
S

m
r,

b
.
 
T
a
k
e
s
 
o
f
f
 
s
h
i
q

f
r
o
m

w
r
i
s
t
.
 
(
N
e
e
d
 
p
u
l
l
-

o
y
e
I
 
'
s
h
i
r
t

o
r
 
d
r
e
s
s
)

c
.
 
t
a
k
e
s
 
o
f
f
 
s
h
i
r
t

f
r
o
m

o
n
e
 
a
r
m
.

(
1
)
 
C
h
i
l
d

r
e
m
o
v
e
s
 
s
h
i
r
t
'

f
r
o
m
 
l
e
f
t
 
e
l
b
o
w
.

(
2
)
 
C
h
i
l
d

r
e
m
o
v
e
s
 
s
h
i
r
t

f
r
o
m
 
l
e
f
t
 
s
h
o
u
l
d
e
r

d
.
 
T
a
k
e
s
 
s
h
i
r
t

o
f
f
 
f
r
o
m

b
o
t
h
 
a
r
m
s
.

e
.
 
T
a
k
e
s
 
s
h
i
r
t
 
o
f
f

f
r
o
m

h
e
a
d
 
a
n
d
 
b
o
t
h

a
r
m
s
.

f
.
 
T
a
k
e
o
f
f

s
h
i
r
t

u
n
a
s
s
i
s
t
e
d
.

(
i
)
'
C
h
i
d
 
p
u
l
l
s

t
h
e

s
h
i
r
t
 
u
p
 
u
n
d
e
r
 
h
i
s

a
r
m
s
 
w
h
e
n
 
h
e
m
 
.
1
,
s
_

a
t
 
c
h
e
s
t
 
l
e
v
e
l
.
?

(
2
)
 
C
h
i
l
d
p
u
l
l
s
 
u
p
_

h
e
m
 
o
f
 
s
h
i
r
*
w
h
e
n

0
h
e
m
 
i
s
 
i
n
 
n
o
r
m
a
l
!

1
/
4
0

w
a
i
s
t

o
t
i
t
i
o
n
.



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i

'
_

.

N
i
n
e

W
e
e
k
s

4
t
h
 
N
i
n
e

W
e
e
k
s

.

C
a
l
l
i
E
N
T
S

.
.
.
.
,

P
a
e
 
1
1

,

1
s
t
'
 
N
i
n
e

W
e
e
k
s

2
n
d
 
N
i
n
e
-
L
-
3
r
d

W
e
e
k
s

6
.
 
U
n
d
r
e
s
s
i
n
g
 
-
 
T
-
s
h
i
r
t
 
o
r

d
r
e
s
s

f
.
 
C
O
N
T
I
N
U
E
D

(
3
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s
 
s
h
i
r
t

t
h
a
t
 
i
s
 
c
o
r
r
e
c
t
 
s
i
z
e
.

.

.

.

7
.
 
U
n
d
r
e
s
s
i
n
g
 
-
 
B
u
t
t
o
n
u
p

s
h
i
r
t
,
 
o
r
 
d
r
e
s
s
 
a
n
d

j
a
c
k
e
t
.

.

O
b
j
e
c
t
i
v
e
 
-
 
c
h
i
l
d
 
w
i
l
l
 
r
e
m
o
v
e

s
h
i
r
t
,
 
o
r
 
d
r
e
s
s
,
 
o
r
 
j
a
c
k
e
t

(
w
i
t
h
 
b
u
t
t
o
n
s
 
a
n
d
)
 
o
r

z
i
p
p
e
r
)
 
w
i
t
h
o
u
t
 
a
s
s
i
s
t
a
n
c
e
.

.

-

-

.

i
.

-

a
.
 
A
l
l
o
w
s
 
s
o
m
e
o
n
e
 
e
l
s
e
 
t
o

t
a
k
e
 
o
f
f
 
s
h
i
r
t
 
o
r

j
a
c
k
e
t
.

,

,

.
b
.
 
T
a
k
e
s
 
o
f
f
 
s
h
i
r
t
 
f
r
o
m

o
n
e
 
a
z
.

.
/

(
1
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s

s
h
i
r
t
 
f
r
o
m
 
l
e
f
t

w
r
i
s
t
.

,

,

.

.

/

.

/

(
2
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s
 
s
h
i
r
t

f
r
o
m
 
l
e
f
t
 
'
,
.
:
1
1
.
:
,
(
D
I
A
!

.
-
-

.
.

(
3
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s
 
s
h
i
r
t

c
o
t
h
p
l
e
t
e
l
y
 
f
r
o
m
 
l
e
f
t

a
r
m
.

a
r
m

.

.

-

.
.

.

1
-
-

,
,
.

1
;
1
c
.
 
T
a
k
e
s
 
o
f
f
 
s
h
i
r
t
 
f
r
o
m

b
o
t
h
 
a
r
m
s
.

.
,

.

/
/

.

.

.

.



P
c
t
i
v
i
t
y
 
C
h
e
c

i
s
t

P
a
g
e
 
1
2

1
s
t
 
N
i
n
e

2
n
d
 
N
i
n
e

W
e
e
k
s

M
i
n
e

\
l
e
e
k
s

4
t
h
 
-
L
a
n
e

:
.
:
(
e
p
k
s

C
O
L
.
w
.
t
E
v
a
b

7
.
 
U
n
d
r
e
s
s
i
n
g
X
b
u
t
t
o
n
u
p

s
h
i
r
t
,
 
p
r
 
d
r
e
s
s
 
a
n
d

j
a
c
k
N
T
I
N
U
E
D

.1
0

T
a
k
e
s
 
o
f
t
 
s
h
i
r
t
 
w
i
t
h
o
u
t

a
s
s
i
s
t
a
n
c
e
.

r

:
(
I
)
 
C
h
i
l
d
 
p
u
l
l
s
F
l
a
p
e
l
s

o
f
 
s
h
i
r
t
 
a
p
a
r
t
,
 
s
o

i
t
 
f
a
l
l
s
 
f
r
o
m

-
s
h
o
u
l
d
e
r
.

-
-S

O

_
_

(
2
)
 
,
C
h
i
l
d
 
r
e
m
o
v
e
s

,
s
h
i
r
t
 
w
i
t
h
o
u
t

a
s
s
i
s
t
a
n
c
e
.

(
3
)
 
C
h
i
l
d
 
t
a
k
e
s
 
o
f
f

-
s
h
i
r
t
'
o
f
 
c
o
r
r
e
c
t

s
i
z
e
.

rs
?

.
s

I

e
.
 
U
n
b
o
t
t
o
n
s
 
o
r
 
u
z
z
i
p
s

s
h
i
r
t
 
o
r
 
j
a
c
k
e
t
 
a
n
d

t
a
k
e
s
 
i
t
 
o
f
f
.

(
U
n
b
u
t
t
o
n
i
n
g
 
i
n
v
o
l
v
e
s

s
a
m
e
 
b
e
h
a
v
i
o
r
s
 
a
s

b
u
t
t
o
n
i
n
g
,
 
o
n
l
y
 
i
n

r
e
v
e
r
s
e
,

U
s
e
 
b
u
t
t
o
n
i
n
g

p
r
o
g
r
a
m
.
)

(
U
n
z
i
p
p
i
n
g
 
i
n
v
o
l
v
e
s

r
e
v
e
r
s
e
 
o
f
 
z
i
p
p
i
n
g
.

U
s
e
 
z
i
p
_
p
i
n
g
_
p
r
o
g
r
a
m
.
)

/-



t
.

S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e

W
e
e
k
s

2
n
d
 
N
i
n
e

W
e
e
k
s

.

3
r
d
 
N
I
n
e

W
e
e
k
s

4
t
h
 
N
i
n
e
_

L
U
e
e
k
s

.

.

(
-

-

C
O
i
.
1
1
.
1
E
N
T
S

P
a
g
e
 
1
3

8
.
 
U
n
d
r
e
s
s
i
n
g
 
-
 
s
o
c
k
s
,

O
b
j
e
c
t
i
v
e
 
-
 
C
h
i
l
d
 
w
i
l
l
 
.

r
e
m
o
v
e
 
s
o
c
k
s
 
w
i
t
h
o
u
t

v
a
s
s
i
s
t
a
n
c
e
.

P
6
.

.

,

.
 
.

s
o

.
.

.

,

.

,

a
.
 
A
l
l
o
w
s
 
s
o
m
e
o
n
e
 
e
l
s
e
 
t
o

t
a
k
e
 
o
f
f
 
s
o
c
k
s
.

_
0
,

.

.

.

,

-
-
N
t
,

b
.
 
P
u
 
i
s
 
V
c
k
 
o
f
f
 
f
r
o
m
 
t
o
e

(
U
 
e
 
c
r
A
w
 
t
o
p
'
 
s
o
c
k
 
t
i
v
o

s
 
z
e
s
 
t
o
o
 
l
a
r
g
e
.
)

4
-
-

.
.

.

,

.

.
t
i
l
l
s
 
s
o
c
k
 
o
f
f
 
f
r
o
m

'
p
o
s
i
t
i
o
n
 
u
p
 
t
o
,
 
b
u
t

n
o
t
 
o
n
 
h
e
e
l
.

-

.
.

'

d
.
 
P
u
l
l
s
 
s
o
c
k
 
.
o
f
f
 
f
r
o
m

4

.

j
u
n
c
t
u
r
e
 
o
f
 
h
i
s
 
s
o
l
e

-

a
n
d
 
h
e
e
l
.

.
.

,

C
.

U
.

,

_

,

_

-

.

J

.

.

e
.
 
P
u
l
l
s
 
s
o
c
k
i
i
o
f
f
-
w
h
e
n

'
 
i
t
 
i
s
'
o
v
e
r
 
t
h
e
 
h
d
e
l

-
b
u
t
 
j
u
s
t
 
b
e
l
o
w
 
a
n
k
l
e
.

-

.

,

.

.

f
.
 
T
a
k
e
s
 
o
f
f
,
x
.
o
c
k
 
w
h
e
n

c
o
m
p
l
e
t
e
l
y
 
o
n
 
f
o
o
t
:

.
.

w

.

.

g
.
 
T
a
k
e
s
 
o
f
f
 
s
o
c
k
 
o
f

-
c
o
r
r
e
c
t
 
s
i
z
e
.

,

.

.

.

9
.
 
U
h
d
r
e
s
s
i
n
g
 
-
 
s
h
o
e
s
.

O
b
j
e
c
t
i
v
e
 
-
 
C
h
i
l
d
 
w
i
l
l

r
e
m
o
v
e
 
s
h
o
e
s
,
 
(
e
i
t
h
e
r

r
l
a
-
t

l
a
f
o
r

c
e
y
p
e
 
o
r

o
,
r
 
s
t
y
l
e
 
/
w
i
t
h
o
u
t
 
a
s
s
i
s
t
a
n
c
e
.

.

.

-

i J
u
.
-



.

.

S
e
l
f
-
:
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

1
s
t
 
i
i
i
n
e

W
e
e
k
s

. .

2
n
d
 
N
i
n
e

W
e
e
k
s

. .

3
r
d
 
N
i
n
e

s
e
e
k
s

4
t
h
 
N
i
n
e

7
-
l
e
e
k
s

C
O
2
1
E
N
T
S

,

-

.

P
a
g
e
 
1
4

.

9
.
 
U
n
d
r
e
s
s
i
n
g
 
-
 
s
h
o
e
s

C
O
N
T
I
N
U
E
D

'

.
.
1
: .

'
.

i
.

a
.
 
A
l
l
o
w
s
 
s
o
m
e
o
n
e
 
e
l
s
e
 
t
o

t
a
k
e
 
o
f
f
 
s
h
o
e
s
.

%
.

.
.
:

.
,

b
.
 
T
a
k
e
s
 
o
f
f
 
s
h
o
e
s
 
w
h
e
 
n

r
e
m
o
v
e
d
 
f
r
o
M
 
h
e
e
l
.
.

_
(
N
e
e
d
 
s
h
o
e
 
t
w
o
-
s
i
z
e
s

l
a
r
g
e
r
.
)

.
.

'

.

.

.

.

.
,

.

_
.

,
-

,
,

c
.
 
`
T
a
k
e
s
 
-
o
f
f
 
s
h
o
e
s
 
u
n
a
s
s
i
s
t
e
d
4

.

n
.

(
1
)
 
C
h
i
l
d
 
t
a
k
e
s
 
o
f
f

.

:
s
h
o
e
 
a
f
t
e
r
 
l
a
c
e
s

a
r
e
 
u
n
t
i
e
d
 
a
n
d

.

l
o
o
s
e
n
e
d
.

.

.

.

.

,

(
)
C
h
i
l
d
 
l
o
o
s
e
n
s
 
s
h
o
e

l
a
c
e
s
 
a
f
t
e
r
 
t
h
e
y

.

a
r
e
 
u
n
t
i
e
d
 
a
n
d

r
e
m
o
v
e
s
 
s
h
o
e
.

.

.

-

-

,

-
,
-
-
,

r

,

.

.

(
3
.
)
 
C
h
i
l
d
 
u
n
t
i
e
s
 
s
h
o
e

-
1

l
a
c
e
s
 
a
n
d
 
r
e
m
o
v
e
s

z
h
o
e
.

.

.
.

,
.
.
.

.

,
.
.
,

.
,
,

t
i
.

.

(
4
)
 
C
h
i
l
d
 
r
e
m
o
v
e
s
.
s
h
o
e
s

t
h
a
t
 
a
r
e
 
h
i
s
 
s
i
z
e
.

,

1
,
.
.

.

:1

0
.
 
C
h
a
i
n
i
n
g
 
a
l
l
 
u
n
d
r
e
s
s
i
n
g
 
s
k
i
l
l
s
.

-
O
b
j
e
c
t
i
v
e
 
-
:
 
C
h
i
l
d
 
r
e
s
p
o
n
d
s

t
o
 
,
c
T
s
m
m
t
s
d
 
-
"
G
e
t
 
u
n
d
r
e
s
s
e
d
"

,
.

j
1
1
:
:
 
b
y
 
;
r
e
m
o
v
i
n
g
 
j
a
c
k
e
t
,
.
 
s
h
i
r
t
,

1
-
-
,
 
p
a
n
t
s
v
 
d
r
e
s
s
,
 
t
-
s
h
i
r
t
,

s
o
c
k
s
 
a
n
d
 
s
h
o
e
s
 
w
i
t
h
o
u
t

a
s
s
i
s
t
a
n
c
e
.

,

.

.
-

.

3



S
e
l
f
-
h
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e

w
e
e
k
s

2
n
d
 
N
i
n
e

W
e
e
k
s

3
r
d
 
N
i
n
e

W
e
e
k
s

4
t
h
 
N
i
n
e

S
l
e
e
k
s

-

C
O
M
E
N
T
S

.
0

.

P
a
g
e
-
1
5

.
1
.
 
D
r
e
s
s
i
n
g
 
-
 
p
a
n
t
s

O
b
j
e
c
t
i
v
e
 
-
 
C
h
i
l
d
 
c
a
n
 
p
u
t

o
n
 
p
a
n
t
s
 
o
r
 
u
n
d
e
r
c
l
o
t
h
i
n
g
,

(
w
i
t
h
 
o
r
 
w
i
t
h
o
u
t
 
b
u
t
t
o
n
s
,

z
i
p
p
e
r
s
 
o
r
 
s
n
a
p
s
.
)

-

1
,
1

.

_
.
-
-
-
-

.

_
_
_
_
_
_
_

_

.

.
.
.
,

.
.
.
.
.
.

.
.
.
.
.
.
.

a
.
 
A
l
l
o
w
s
 
s
o
m
e
o
n
e
 
e
l
s
e
 
t
o

p
u
t
t
 
o
n
 
p
a
n
t
s
.

b
.
 
P
u
l
l
 
p
a
n
t
s
 
u
p
 
f
r
o
m
 
m
i
d
 
-

t
h
i
g
h
.

.

.

J

(
1
)
 
C
h
i
l
d
 
p
u
l
l
s
 
u
p
 
p
a
n
t
s

f
r
o
m
 
h
i
p
s
 
t
o
 
w
a
i
s
t
.

.

.
.

(
2
)
 
C
h
i
l
d
 
p
u
l
l
s
 
u
p
 
p
a
n
t
s

f
r
o
m
 
g
r
o
i
n
 
t
o
 
w
a
i
s
t
.

'

.

.

-
.

(
3
)
 
C
h
i
l
d
 
p
u
l
l
s
 
u
p
 
p
a
n
t
s

f
r
o
m
 
m
i
d
-
t
h
i
g
h
 
t
o
 
w
a
i
s
t
.
"-

4
6

.

r
.

1
.

.
c
.
 
P
u
l
l
s
 
u
p
 
p
a
h
t
s
 
f
r
o
m
 
k
n
e
e
s

t
o
 
w
a
i
s
t
.

3
,

,

d
.
 
P
u
l
l
s
 
u
p
 
p
a
n
t
s
 
f
r
o
m
 
c
a
l
V
e
s

t
o
 
w
a
i
s
t
.

I

-

.

.

-

.
'

e
.
 
I
f
 
o
n
e
 
f
o
o
t
 
i
s
 
p
u
t
 
t
h
r
o
u
g
h

p
a
n
t
s
 
l
e
g
,
 
p
u
t
s
 
o
t
h
e
r
 
f
o
o
t

t
h
r
o
u
g
h
 
a
n
d
 
p
u
l
l
s
 
p
a
n
t
s

u
p
.

.

-
.

.

f
.
 
P
u
t
s
 
o
n
 
p
a
n
t
s
 
w
h
e
n
 
h
a
n
d
e
d

'
t
o
 
h
i
m
 
i
n
 
c
o
r
r
e
c
t
1
o
s
i
t
i

n
.

.

r
.

r og
.
 
P
u
t
s
 
o
n
 
p
a
n
t
s
 
u
n
a
s
s
i
s
t
e
d



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

s
t
 
N
i
n
e

M
e
e
k
s

2
n
d
 
N
i
n
e

T
e
e
k
s .

3
r
1
 
N
i
n
e

W
e
e
k
s

.

4
t
h
 
N
i
n
e

W
e
e
k
s

,
.

.
'

.

.
0
-

_
C
O
E
i
l
i
U
I
T
S

,
P
a
g
e
 
1
6

-

.
2
.
 
D
r
e
s
s
i
n
g
 
-
 
T
-
s
h
i
r
t
 
o
r
 
d
r
e
s
s

O
b
j
e
c
t
i
v
e
 
-
 
c
h
i
l
d
 
c
a
n
 
p
u
t

o
n
 
T
-
s
h
i
r
t
 
o
r
 
d
r
e
s
s
(
w
i
t
h
o
u
t

b
u
t
t
o
n
s
 
o
r
 
.
z
i
p
p
e
r
)
 
w
i
t
h
o
u
t

a
s
s
i
s
t
a
n
c
e
.

-
,
r
 
r

.
,

.

a
.
 
A
l
l
o
w
s
 
s
o
m
e
o
r
i
t
 
e
l
s
e
 
t
o

p
u
t
 
o
n
 
s
h
i
r
t
.

.
.

.

b
.
 
I
f
 
h
e
a
d
 
a
n
d
 
a
r
m
s
 
a
r
e
 
p
u
t

t
h
r
o
u
g
h
 
'
s
h
i
r
t
,
 
p
u
l
l
s
 
i
t

d
o
w
n
.

.

_
.

,

c
.
 
I
f
 
h
e
a
d
 
i
s
 
p
u
t
 
t
h
r
o
u
g
h

s
h
i
r
t
;
 
p
u
t
s
 
a
r
m
s
 
t
h
r
o
u
g
h

a
n
d
 
u
l
l
s
 
i
t
 
d
o
w
n
.

,

4
.

.
d
,
 
P
u
t
s
 
o
n
 
s
h
i
r
t
 
w
h
e
n
 
h
a
n
d
e
d
r

.

t
o
 
h
i
m
 
i
n
 
c
o
r
r
e
c
t
 
p
o
s
i
t
i
o
n
.
.

.
,

.

e
.
 
P
u
t
s
 
o
n
 
s
h
i
r
t
 
u
n
a
s
s
i
s
t
e
d
.

i

1

.
.

.

.

3
:
 
D
r
e
s
s
i
n
g
 
-
 
b
u
t
t
o
n
 
s
h
i
r
t
,
 
d
r
e
s

o
r
 
j
a
c
k
e
t
.

.
.

_

O
b
j
e
c
t
i
v
e
 
-
 
C
h
i
l
d
 
c
a
n
 
p
u
t
 
o
n

s
h
i
r
t
,
 
d
r
e
s
s
,
 
o
r
 
j
a
c
k
e
t
 
(
w
i
t
h

b
u
t
t
o
n
s
 
a
n
d
/
o
r
-
z
i
p
p
e
r
.
)

a
.
 
A
l
l
o
w
s
 
s
o
m
e
o
n
e
 
e
l
s
e
 
t
o
 
p
u
t

o
n
 
s
h
i
r
t
 
o
r
 
j
a
c
k
e
t
.

1

.
,

b
.
 
C
a
n
 
p
u
t
 
s
h
i
r
t
 
o
r
 
j
a
c
k
e
t
 
o
n

I
-
.

o
n
e
 
a
r
m
 
a
n
d
.
 
p
u
l
l
 
l
a
p
e
l
s

1
-
-

t
o
g
e
t
h
e
r
,
 
i
f
 
t
r
a
i
n
e
r
 
p
u
t
s

t
r
i

i
t
 
o
n
 
o
t
h
e
r
 
a
r
m
.

1

-
r

,
.

,
,

.

,

.

.



.
.

S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e

W
e
e
k
s

2
n
d
 
N
i
n
e

W
e
e
k
S

-

3
r
i
 
m
i
n
e

W
a
c
k
s

i

4
t
h
 
.
l
i
n
e

W
e
e
k
s
-

'
.

C
O
L
L
U
E
N
T
S

.

.
p
a
g
e
 
1
7

L
3
.
 
b
.
 
C
O
N
T
I
N
U
E
D

.

(
1
)
 
C
h
i
l
d
 
p
u
t
s
 
l
a
p
e
l
s
 
o
f

s
h
i
r
t
 
t
o
g
e
t
h
e
r
 
a
f
t
e

s
h
i
r
t
 
i
s
 
o
n
.

.

,

.

(
2
)
 
C
h
i
l
d
 
p
u
t
s
 
l
e
f
t
 
a
r
m

.
,

i
n
t
o
 
d
i
s
t
a
l
 
h
a
l
f
 
o
f

.
,

l
e
f
t
 
s
l
e
e
v
e
 
o
f
 
s
h
i
r
t
,

p
u
l
l
s
 
s
l
e
e
v
e
s
 
o
n
t
o

l
e
f
t
 
a
r
m
 
a
n
d
 
p
u
l
l
s

l
a
p
e
l
s
 
t
o
g
e
t
h
e
r
.

t

.

it

(
3
)
 
C
h
i
l
d
 
,
p
u
t
s
 
l
e
f
t
 
a
r
m

i
n
t
o
 
l
e
f
t
 
s
l
e
e
v
e
 
o
f

s
h
i
r
t
.

i

A

D
(
4
)
 
C
h
i
l
d
 
g
r
a
s
p
s
 
s
h
i
r
t

I
.

c
o
l
l
a
r
 
w
i
t
h
 
r
i
g
h
t

h
a
n
d
 
(
t
o
 
m
a
k
e
 
i
t

e
a
s
i
e
r
 
f
o
r
 
l
e
f
t

h
a
n
d
 
t
o
 
l
a
c
a
t
e
 
t
h
e

o
p
e
n
i
n
g
 
t
o
 
t
h
e
 
l
e
f
t

s
l
e
e
v
e
.

a
`
&

.

.
. t

,

I

/
v

.
c
.
 
C
a
n
 
p
u
t
 
'
s
h
i
r
t
 
o
r
 
j
a
c
k
e
t

o
n
 
b
o
t
h
 
a
r
m
s
 
a
n
d
 
p
u
l
l

l
a
p
e
l
s
 
t
o
g
e
t
h
e
r
.

.

.

4
:
-

,
.

-
,

(
1
)
 
C
h
i
l
d
 
p
u
t
s
 
o
n
 
r
i
g
h
t

s
l
e
e
v
e
 
o
f
 
s
h
i
r
t
 
f
r
o
m

r
i
-
h
t
 
e
l
b
o
w
.
.

.

1

.

(
2
)
 
C
h
i
l
d
 
p
u
t
s
 
r
i
g
h
t
 
s
l
e
e

ha ha
o
f
 
s
h
i
r
t
 
f
r
o
m
 
r
i
g
h
t

Q
1

w
r
i
s
t
.

.
.
_
.
.
.
.
.

I

e
_
/
-



S
e
l
f
 
-
I
X
'
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e
 
2
n
d
 
N
i
n
e

P
a
g
e
 
1
8

W
e
e
k
s

W
e
e
k
s

1
3
.
c
.
 
C
O
N
T
I
N
U
E
D

(
3
)
 
C
h
i
l
d
 
,
p
u
t
s
 
o
n
 
s
h
i
i
t

t
h
a
t
 
i
s
 
c
o
r
r
e
c
t
 
s
i
z
e
.

3
r
d
 
r
i
n
e

W
e
e
k
s

4
t
h
 
N
i
n
e

W
e
e
k
s

C
O
I
M
I
E
T
I
T
S

d
.
 
C
a
n
 
p
u
t
 
o
n
-
s
h
i
r
t
 
o
r
 
j
a
c
k
e
t
'

w
h
e
n
 
p
r
o
p
e
r
l
y
 
p
o
s
i
t
i
o
n
e
d

(
a
l
t
e
r
n
a
t
e
 
m
e
t
h
o
d
,
 
o
f

f
e
a
c
h
i
n
g
.
)
.

(
1
)
 
C
h
i
l
d
 
p
u
l
l
s
 
l
a
p
e
l
s
 
o
f

s
h
i
r
t
 
t
o
g
e
t
h
e
r
 
a
f
t
e
r

s
h
i
r
t
 
i
s
 
o
n
.

m
 
C
h
i
l
d
 
p
u
t
s
 
a
r
m
s
 
a
l
l

t
h
e
 
w
a
y
 
i
n
t
o
 
s
l
e
e
v
e
s

o
f
 
h
i
s
 
s
h
i
r
t
,
 
a
s
 
h
e

b
r
i
n
g
s
.
h
i
s
 
a
r
m
s
 
d
o
w
n
.
'

b
e
h
i
n
d
 
h
i
s
 
b
a
c
l
i
.

(
3
)
 
C
h
i
l
d
 
b
r
i
n
g
s
 
s
h
i
r
t
'

u
p
 
o
v
e
r
 
h
i
s
 
h
e
a
d

'
w
i
t
h
 
a
r
m
s
 
i
n
 
b
o
t
h

-
.

s
l
e
e
v
e
s
,
 
a
n
d
 
p
u
t
s

a
r
m
s
 
a
l
l
 
.
h
e
 
w
a
y
 
i
n
t
o

s
l
e
e
v
e
s
 
a
s
 
h
e
 
b
e
i
n
g
s

,
a
r
m
s
 
d
o
w
n
 
b
e
h
i
n
d
 
h
i
s

b
a
c
k
.

(
4
)
 
C
h
i
l
d
 
p
l
a
c
e
S
 
h
a
n
d
s

i
n
t
o
 
b
o
t
h
 
s
l
e
e
v
e
s

o
f
 
s
h
i
r
t
 
a
s
 
i
t
 
r
e
s
t
s

o
n
 
t
a
b
l
e
,
 
l
i
f
t
s
 
h
i
s

a
r
m
s
 
u
p
w
a
r
d
 
a
n
d
 
b
r
i
n
g
s

s
h
i
r
t
 
u
p
 
o
v
e
r
 
h
i
s
 
h
e
a
d
.

C
5
)
 
C
h
i
l
d
 
p
u
t
s
 
o
n
 
s
h
i
r
t

-
t
h
a
t
 
i
s
 
c
o
r
r
e
c
t
 
s
i
z
e
.

c



1

S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

1
s
t
 
N
i
n
e

t
l
e
e
k
s

2
n
d
 
N
i
n
e

!
'
l
e
e
k
s

3
r
d
 
N
i
n
e

U
s
e
k
s

4
t
h
 
N
i
n
e

W
e
e
k
'
s

e
0
i
i
i
I
E
N
T
S

-

P
a
g
e
 
1
9

'

3
.
 
C
O
N
T
I
N
U
E
D

e
.
 
C
h
i
l
d
 
c
a
n
 
p
u
t
.
 
o
n

s
h
i
r
t

o
r
 
j
a
c
k
e
t
 
w
h
e
n
 
g
i
v
e
n

t
o
 
h
i
m
 
i
n
 
a
n
y
 
p

i
t
i
o
n
.

.

.

f
.
 
C
a
n
 
z
i
p
 
o
r
 
b
u

o
n
 
s
h
i
r
t

o
r
 
j
a
c
k
e
t
 
a
f
t
e
r
 
h
e
 
p
u
t
s

i
t
 
o
n
.

.

(
1
)
C
h
i
l
d
 
h
a
s
 
d
e
v
e
l
o
p
e
d

u
l
l
i
n
g
 
r
e
s
p
o
n
s
e
.

(
s
e
-
 
1
.
i
&
'
s
 
i
n
s
i
d
e

b
u
t
t
o
n
h
o
l
e
r
 
c
h
i
l
d

p
u
l
l
s
 
i
t
 
t
h
r
o
u
g
h

h
o
l
e
 
a
n
d
 
c
o
n
s
u
m
e
s
 
i
t
.
)

.

'

a

.
1 D

(
2
)
 
C
h
i
l
d
 
p
u
l
l
s
 
b
u
t
t
o
n

a
 
s
m
a
l
l
 
p
o
r
t
i
o
n
 
o
f

w
a
y
 
t
h
r
o
u
g
h
,
b
u
t
t
o
n
h
o
l
e
.

c

,

.

.
.
.

(
3
)
 
C
h
i
l
d
 
p
u
l
l
s
 
b
u
t
t
o
n

-
k
.

f
o
u
r
t
h
 
o
f
.
w
a
y
 
t
h
r
o
u
g
h

h
o
l
e
.

l
e

,
.

.

-

.
.

(
4
)
 
C
h
i
l
d
 
p
u
l
l
s
,
 
b
u
t
t
o
n

h
a
l
f
 
w
a
y
 
t
h
r
o
u
g
h
 
h
o
l
e
.

,

(
5
)
 
C
h
i
l
d
 
p
u
l
l
s
 
b
u
t
t
o
n
 
t
h
r
e
e

w
a
y
 
t
h
r
o
u
g
h
 
h
o
l
e
.

e
 
,
/
j

f
o
u
r
t
h
s

,

(
6
)
 
C
h
i
l

i
n
s
e
r
t
s
 
b
u
t
t
o
n

i
n
t
o
 
b
u
t
t
o
n
h
o
l
e
 
a
n
d

1
-
-
.

p
u
l
l

i
t
 
t
h
r
o
u
g
h
.

)
-
- w

(
p
r
o
 
p
t
i
n
g
)

.

.
-

,

,

i
-

%
-

k
e

s.



S
e
l
f
-
H
e
l
p
 
A
c
t
i
v
i
t
y
 
C
h
e
c
k
l
i
s
t

P
a
g
e
 
2
0

l
s
'
t
 
N
i
n
e

W
e
e
k
s

2
n
d
 
W
i
n
o

W
e
e
k
s

3
r
a
 
N
i
n
e

'
l
e
e
k
s

4
t
h
 
N
i
n
e

W
e
e
k
s

1
3
.
 
f
.
 
C
O
N
T
I
N
U
E
D

(
7
)
 
C
h
i
l
d
 
i
n
s
e
r
t
s
 
b
u
t
t
o
n

i
n
t
o
 
b
u
t
t
o
n
h
o
l
e
 
a
n
d

p
u
l
l
s
 
i
t
 
t
h
r
o
u
g
h
.

(
8
)
 
C
h
i
l
d
 
b
u
t
t
o
n
s
 
a
l
l
 
b
u
t
t
o
n
s
.

,
o
n
 
s
h
i
r
t
 
i
n
 
o
n
e

c
o
n
t
i
n
u
o
u
s
 
s
e
q
u
e
n
c
e
.

'4

(
9
)
 
C
h
i
l
d
,
b
u
t
t
o
n
s
 
s
h
i
r
t
s

w
i
t
h
 
s
m
a
l
l
e
r
 
b
u
t
t
o
n
s

s
e
w
n
 
o
n
 
m
o
r
e
 
t
i
g
h
t
l
y
.

1
4
.
 
D
r
e
s
s
i
n
g
-
 
s
o
c
k
s

I
.

O
b
j
e
c
t
i
v
e
 
-
 
c
h
i
l
d
 
C
a
n
 
p
u
t

C
Z
'

o
n
 
s
o
c
k
s
,
p
r
o
p
e
r
i
y
 
w
i
t
h
o
u
t

=
.
f
a
s
s
i
s
t
a
n
e
.

4
.

A
l
l
o
w
s
 
s
c
p
e
o
n
e
 
e
l
s
e
 
t
o

p
u
t
 
o
n
 
s
o
c
k
.

b
.
 
C
a
n
 
p
u
l
l
 
u
p
 
s
o
c
k
s
 
a
f
t
e
r
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E. D7.:VELOPIIMITAL VISUAL PL'P.CEPTIOD OBJECTIVES

Defore beginning Visual Perceoption training, child must have
successfully yet objectives 1-6, Level,A of Behavioral Objectives.

In addition to ensure adecluate imitation skills, child should ,

have,met'otjectives- 1-3, Level A, of iiotor Imitation objectives.

Level A -for this sec-alenee includes the readiness, skills listed
above.

,Level B - Small GrouD Skills.

Goal - To increase child's visual perception of his environment
through smalA group activities.

1. Discrimination of objects in their setting. (function)
(1) Child will demonstrate, by manipulating either real or

models,the function of various objects. (How
and Thy they are used)
Example: 'Given a replica of a gas station, child will

demonstrate through play activities the function
of.vehicles and gasoline pumps.

Given a mock setting of a home, child will s'

demonstrate function of beds, chairs, cabinets,
and uirdows.

2. Discrimination of objects in setting. (appropriateness)
(2) Child will demonstrate by manipulating either real or

replica,miplels,the appropriateness of objects in various
settings.1 (Ohen and ,.qhere they are used.)
Exam5le:' Child Trith a replica model of a farm community

place animals in barn or in fenced-in areas,
and.vehicles in pror5er setting.

Child when taken on a walk' in neighborhood will
walk when light is green, will stop to look for
traffic and walk in crosswalk.

3. Sorting objects according to sizeand shape.
--,('3) Child will sort objects of various sizes according'to

'similarity in length, width, height or diameter.
Child will sort objects of various shapes of

any size or onlor according to similarity of
shape alone.

1]:;amplet Given sets of empty food cartons, child, will sort
then into sets of containers of equal width.
Given a setseLef geometric solids, child will sort .

into sets of same shape.
7

4. Sorting objects according to Color.
(I;) Cnild will .sort Colored objects of various sizes and shapes

into sets of same color.
Example: Child is given an assbrtment of replica objects

(firetruck, chicken, school bus, taxi, stop sign).
Ee sorts all objects of one color into one set and
continues to form other sets of colors.

17 4t
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4. CONTIIIUED
B;>ample: Child is riven geometric shapes of various colors,

sizes Old shapes. 'He sorts them according to
color attribute alone.

5. Sorting o5jects according to pattern.
(5) Child cell sort patterned objects of various sizes and

shapes according to likeness. in pattern.
Example: Child is given a set of fabric swatches. He

sorts them into patterns (polka-dots, plaid,
checkered, or print).

Visual matching of pairs (objects.)
(6) Given sets of'objects of mixed identical pairs, child

will sort the objects into correct pairs.
T.maranle: Child is, given a set of toy vehicles. Child. I

will sort theta into cars, trucks, buses, bicycles,
and taxis.
fChild is given a set, of large' block letters
ixed together in a pile oh table. Child will

sort them into identical pairs, 2,A's, 2 C's, etc.

7. Visual matching of parts to wholes (objects.)
-(7) Given a set of objects which have a concrete relatiOnship-:

toleach other in nairs, child will put .parts together to
form complete Object.
Example: Child is givenra set of disassembled househol3

items (screws and nuts, jars, lids, nuts 'and
bolts). Child chooses appro e pairs and puts
them together.

0. Visual matching of parts to whole (abstract.)
(0) Given a set of abstract objects, such as geometric shapes,

or puzzles, child will match parts to forrLcomplete
abstract object.

,
C

11
Example: Child is given various geometric shapes cut in

half. He chooses the appropriate narts and unites
them to form complete object.
Child is given',a picture puzzke. (Begin with

. four to five pieCp puzzles.? ;le correctly' places
the parts together to complete theltuzzle.

0. VISual matchLng of'objec,4 arid, picture.
(9) Given a set of objects with accompanying pictures of objects

child pl&,.es object on tops, of correct picture.
Example: Child is - given set ofNfood objects and containers

to which foods are packaged. lie correctly matches
t);e concrete to the abstract.'

10. llatchina objt:.; to outline.
(10) .Given a set of objects and sheet of paper with outlines

of objects, child places object on correct outline.

1-'3
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.1 ()MIMED
Example: Given a set of geometric solids, and a shctwith

outlines of solids in red ink, child places objects
on correct outlines.

f

0

11. Visual matching and visual memory (physical response)
(11) Laving received a set of instructions concerning physical

responses.to certain pictures, child upon seeing picture
in story book, responds with appropriate gesture, or
expression.
Example:! Child is told upon seeing 'a picture ofa sleeping

baby, he should put finger to mouth; upon
seeing monkey, he is to rse art; upon seeing
the letter I, he is to point to himself. Teacher
reads story outloud, showing pictures. Child
'responds with correct gesture each time designated
pictures are presented.

4

12. Visilal memory of object function. (-=

(12) Child is given sets of objects from differing mixed
categories. of usage,child sorts Xem according to function.
Example: Child is given Objects i vehicle, silverware,

food,- and tool categories. He sorts,fork and
spoons together, foods together, etc.

413. Visual memory (Tact ile)
L.

(13) Given sets of objects from varying material categories,
child groups object of same material together in sets.
Example: Child is given mixed sets of objects made of

rubber, metal, wood, plastic, and glass. He
, appropriately *aces all,objects made' of same

. material into appropriate.set.
\

14.-Visual sequencing of objects.
(14) Given a set of objects in a sequence,1which he has'

studied visually, child will identify the object which
has been moved while he looked away.
Example: Teacher pla es set of block discs on table

one-half inch from each other in left to
tight progression. Child studies them and looks
away. Teacher moves first-disc one inch away

' from second. Child identifies change in pattern
correctly.
Teacher plates different colored discs -'in sequence

with distance ratio of one-quarter inch. She
moves last one aliay, child identifies change.

Le.3Jel C - Visual Skills for Large Group-Interaction.
a

Goal - To improve visual motor skills in large_grotp situations.4
1. Sorting objects according to,graduations in size.

(1) Child will sort objects' in left -to- right' or top to bottom
progression according to increase or decrease in size.

. Example: Given a set df coins child will sort them in
progre6sion from smallest to largest. (Dime,
penny, nickel, quarter, 'half-dollar.)

137.
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2. SortiAg objects according to shade variations.
(2) Given a set of objects of different shades of the same'

color,.child will sequence them'in a left-to-right
progression.
Example: Child is given set of squares made of six to

twelve_ varying shades of red. Child puts lightest
shade on left and completes progression to darkest
shade. (Sets should be of varying materials,
fabrics, paper, wood, linoleum. Objects can be
any'size or shape.)

3. Identifying marked size variations.
(3) Given a set of the same objects with marked differences

in ,property of size, child will identify objects at opposite
end of continuum. (Longest, shortest; widest, narrowest;
tallest,, shortest; largest, smallest)
Example: ,Child is given a set of from six to twelve pieces

oitriangular'paper set. Child chooses smallest
and largest triangles in the set correctly.

4. Identifyifig marked shade variations.
(4) Given a set of the same objects with marked contrast in.

coldr, child will identify objects at opposite ends of
shade continuum. (lightest and darkest.)
Example: Given a set of Varying sizes nd shapes, child

will identify lightest and darkest fabric.

5. Visual memory of settings (abstract.)
(5) Gtiven pictures of objects child has manipulated in replica

settings and pictures of settings, child will match
picture of object to picture of habitat or location.
Example: GiVen sets of farm and zoo animals, and picture

1 of farm and zoo, child will place each animal in
appropriate habitat.

Given a set of household objects and pictures
of various household locations, child will.p14ce
househbld objects on appropriate picture of location.
(sink in kitdhen, night table in bedroom.)

6. Visual sequencing memory (object or symbol removed).
(6) Given a set Of objects in a,sequence, which he has studied

visually, 'child will identify-the objedt which has,been
moved while he glanced away. (objects should be used
first, then abstract symbols) .

Example: Given a set of alternating yellow and green discs,
child studies pattern. Mile child glances away,

, teacher removes one greendisc. Child identifies
correctly the missing object. (Begin with only
three objects, to ensure success.)

Given a set of symbo,:s(letters or numerals,
child will follow'sequence as above).

138
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7. Visual sequencing memory (object or symbol added)
(7) Given a set of objects in a sequence, which he has studied,

visually, child will id6ntify the object which has been
added while he glanced away.
(Same as above, except addition of,object instead of deletion)

8. Visual memory (symbol)
(8) Given a set of symbols he is familiar with, child will

identify symbol in set or sequence which does not relate
to others in the sequence. (First use set, then go to
sequence.)

N, Example: Child is given set of letter B in left to right

. I
progression. One letter is added to middle of
progression. Child identifies inappropriate letter.
Geometric shapes of circlesflarge and small are

arranged large - small, large-small, large-small.
Child looks back at sequence and correctly identifies
inappropriate symbol.
Number symbols three and eight are arranged in

pattern of three-three-three, eight-eight-eight,
three-three.' Child turns head while teacher adds
letter b., Child looks back at sequence and correctly
identifies inappropriate' symbol.

9. Visual motor memory (Proximal)
(9)Given a pattern of symbols on a sheet of paper at his desk,

after studying thein and having them removed, child correctly
draws reproduction of sequence. Use objects and pattern in
the beginning with auditory prompt while student is studying
,them.)

Example: Child is shown pattern of red squares drawn on
sheet of paper at his desk. Teacher verbally
identifies them, and removes pattern sheet. Child
adequately reproduces pattern. (Fine motor skills
are not required, but drawing must closely resemble
objects).
Child iS given sheet of paper with letter m

drawn in sets of two in a pattern. After removal
of set, child .correctly reproduces pattern.
(Last stage requiring good fine motor coordination.)

10. Visual motor memory (Distal)
(10) Given a pattern of symbols on a magnetic board placed on

the bottom of the chalkboard, child after studying the
sequence and having it removed, draws correct reproduction
of sequence.
Example: Teacher places set of magnetic letters and

magnetic chalkboard at a distance of three feet
from the student, Student studies pattern with
teacher giving auditory proripts. Teacher removes
chalkboard and child accurately reproduces pattern,.,
(Do not use more than ten objects and increase
4distanbe from desk with same number progression.)
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11. Visual memory (abstract with motor involvement.)
(11) Given a set of action sequence cards, child will correctly

place cards in a sequence that tells a story. (Sets range
from three cards to twelve cards.)

'

Example: Child is given two action cards, one of child
brushing hair, one of.child looking in mirror
With hair all in place. Teacher relates story,
and hands cards to. child. Child places them in
correct sequence.

Child is given set df,action cards with morning
routine (from getting out of bed, to getting on
school bus). Child places all cards in correct
sequence in left to right progression.

I

4

1 ,1 0
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F. DEVELOPi4ENTAL RECEPTIVE LANGUAGE OBJECTIVES

Level A - headiness for Learning

Goal - To learn skills necyssary for teaching setting.

1. Spontaneous attention to source of sound. Person or object.
(1) Child responds to auditory sensoky'stimulus by attending

to source,of stimulus.-
Example: Mien teacher nakes continuous bound (blowing

ye° whistle), child turns head to source of sound.
Ilhen teacher bangs ruler, child turns head to

source of sound.

2. Locates _source of sound stimulus (proxiMal)'.
(2) Child locates source of auditory stimulus when source

imefiately near (Focus on one stimulus)
Example: rlhen teacher bangs-blocks behind child, he turns

around and looks at teacher or blocks.

3. Spontaneous eye contact to source of sound. (proximal)
-(3) Child locates and establishes eye contact to source of

auditory stimulus when presented proximally.
Example: Mien teacher rings bell under the table the child

. locates source and establishes eye contact to
source.

4. Sustained attention to source of auditory stimulus.
('!) Child sustains attention to source of auditory stimulus

for, five seconds or longer. (after initial stimulus =
res.00nse.) -

Ex ip ).e:- Then_ teacher makes sound using colbr-keyed
Itx ophone, child maintains eye contact to xylophone.

5. Spontaneous eye contact to person presenting stimulus (either
vocal or manual sound). .

(5) Child responds to person presenting stimulus (either
vocalization or manual sound) by attending to that person.

.Exampie;' When teaCher makes sound, child looks.toward
teacher.

6..Sustained eye contact to person presenting stinulus (vocal)
. (6).Child responds to person presenting vocal stimulus by

locating source and attending to source for five seconds
or longer.
Example: Teacher makes sound, child continues to attend

to teacher after'initial response.

7. Cooperates with simple requests.
(7) Child responds motoribally to single verbal command.

(Same as behavioral A-5)

It is understood th t child has been shaped to respond
to following cOmman Sit down, Stand Lip, Look at ne,
Come here, Stop, Hand me, Give me, Show me, Put on, Take
off.
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Level B - Small Group Skills

Goal - To successfully participate in small group activities.

1,.--Auditory'discrimination using visual _hatching.
(1) Presented-with-aaolrid from a set of objects in front of

him that match the teacher, child will pick up some object
and make sound.
Example: Child and teacher have matching set of objects

(rhythm sticks, shaker, bell and )locks). Teacher
hits rhythm sticks together. Childpicks up his
rhythm sticks and hits them together.

2. Auditory discrimination with concealed sound source.
(2) Gitren matching pet of objects, with teacher's objects

conceale0, child will identify source of sound by picking
up object and making sound.'
Exa,aple: Child and teacher have matching set of objects

(same as above). -Teacher places board between
her objects and child's set. Teacher hits blocks
together. Child picks'up his blocks and hits
them together. .

3. Auditory memory with concealed sound source.
(3) Upon hearing a sound stimulus presented behinil a visual

Screen, after the screen is removed, child will cbrrectly
select object that produced sound. 0.

Example: Teacher has bell and shaker box behind board.
She rings bell, removes board, child selects bell
as source of sound.

4. Auditory sequencing with visual stimuli.
(4) Upon hearing an auditory sequence of manual sbUnds, child

will reproduce pattern.
Example: 'Teacher raps ruler in sequence, tap, tap,tap.

Child repeats pattern cor ectly.
Teachet raps object in s uence, tap, tap,pause,

tap, tap, pause. Child-repe is pattern correctly

5. AuditOry sequencing without-visual stimuli
(5) Upon hearing a sequence of manual soun s, with Sound

Source behind screen, child will repro ice pattern.
Example: Same as. above, ,but using scree,'

***6. Auditory discrimination of tonal quality (without visual clue).
C",-) ,Child will demonstrate distinctions in v6lume, and pitch,

through. reproduction of specifid quality.\ !

Example:Teacher hits sticks with varying-degrees of force.
Child reproduces intenstty of sound using his own
sticks.
Teacher hits xylophone at different intervals. Child
reproduces pitch of sound using his own none on
other side,of screen.

ti

* *'Begin EXpressive Language Level B here.

145

134.

r



el

7. Auditory discrimination of vocal sounds (using visual
representation).
(7) Upon hearing vocal stimuli, child will select corrett

visual representation of sound. (To teach this skill pair
sound and visual representation).
Example: Teacher makes m sound, child chooses correct

picthr representing mouth position of sound.
Teache, akes t sound, child chooses card with

"letter"t.

8. Auditory discrimination of nouns using the actual object.
(8) Upon hearing the name of the objectthe child will respond

by pointing to the object.
Example: Teacher says "ball,' child points to ball.

Teacher says "plate; child gives teacher plate.

Nouns to include: names, body parts, clothing, food,
animals, household items, transportation,
toys, school, shapes.

9. Visual discrimination matching object to picture.
(9) Upon seeing the object and hearing its name the childswill

point to the picture of the object.
Example: Teacher holds up a block and says ."block7 child

points to picture of block.
Teacher holds up cup and says "cup,," Child points

to picture of cup.

10. Auditory discriminationof nouns using pictures.
(10) Upon hearing the name of An object the child will rbspond

by pointing to a picture of the object: *
Example: Teacher says "box," child points to correct

picture.
Teacher says "fork," child gives teacher correct

picture.

.

'11. Auditory discrimination of action verbs using derpnstration.
(11) Upon watching the teacher demonstrate the verb and hearing

it names, child will imitate action,
Example: Teacher says "kick," and simultaneously demon-1

strates action, child imitates teacher.

12. Auditory discrimination of verbs without demonatration.
. (12) :talon hearing. the teacher name a verb,,t* child will

demonstrate it.
ExamplA: Teacher says "kick,",child.kicks.

Examples of verbs:
to the...
Put the

Open the.door(or close the floor) .
Throw the .Put the'- ir, the

, Take the
Bring me tfie.. Take of your...

. Show me your. Put down
ok at . Lie down. Get the 0

on the
the
the to

. Lo

Gb

out of
Give

the
ff

the ,

. Go to the and bring me the .

Sit over there. Use your spoon. Hold your .

Drink your _L__. bend over, brush your...,. catch,1
-4-

46draw; dress, drink , dry, eat, imp, pull, push,
roll, run, say, tie(your shoe), turn around, undress,
walk, wash your..., write, through,: 135.
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13. Visual. discrimination of verbs using pictures.
(13) Upon hearing the teacher name a verb, the child will

point to the correct picture.
Example: Teacher says "kick; child points to picture

of.some one kicking.

14. Visual discrimination of verb phrase, consisting orverb plus
object, using pictures.
(14) Upon hearing the teacher, use a verb/object phrase, the

child will point to the correct picture.
Example: Teacher says "kick ball,-nthild points to

picture of someone kicking a ball.
.

Teacher/bays "eat supper," child points to
someone eating supper.

15. Auditory discrimination of adjectives.
(15) Upon receiving auditory stimulus of adjectives, child

responds by pointing to adjective. .\
Example: Teacher says "..red," child points to red.

Adjectives to include: color, size, number, condition,
feelings, shape, texture.

i. Auditory discrimination of prepositions.
(16) Upon receiving apditory stimulus of prepositions, child

responds by placing,or pointing to the appropriate
preposition.
Example:' Teacher says "on," child places an object on

his body.
Teacher says "Show me in," child points to

picture of object in something.

Prepositions to include:. in, on; under, beside(next to),
in front of, in back of, over, between.

17. Auditory discrimination of a noun phrase, consistinghof
adjective `plus noun: -

(17) Upon hearing a noun phrase, the child will point to, or
hand the 'teacher the appropriate picture.
Example: Teacher says "two fish," child points to correct

picture.
Teacher says."large ball,." child hands,te,acher

correct picture.

18. Auditory discrimination of a noun phrase consisting of
preposition plus noun.
(18) Upon hearing a noun phrase, the child will.point to the '

apropr'iate picture, or place and object in the appropriate
place. .

Example: Teacher says "on the box," child points to
appropriate picture.
Teacher says "under the cup," child places an

. object under the, cup.

19, Auditory discrimination of pronouns.
(19) Upon. hearing the pronoun the child will point.to

appropriate picture.

_14
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19:CONTINUE6'
.

Example: Teacher says "her," child oin o appropri
picture (boy).

41, ---------\
Teacher says or "my," and child points to

pictipre of elf. .

Teacher says "you," child points to pictureof
parents or teacher.

PrcnOuns to include: He, she, it, I/me, my/mine,
you.

20. Auditory discrimination of noun phra plus vprb.phrase.
(20) Upon hearing a noue.*-2.hrase plus verb ph,r ase, the child points

to-correct picture.
Example: Teacher says "boy is eating," .child points to

picture.
Teacher says "dog is running," child points to

picture.

21.Auditory discrimination of plurals. .

.(21) Upon hearing the plyral form of the word, the child will
point to the pluraliTicture.
.Example: Teacher says "cats," child points to correct

picture.
Teacher says "dresses,"'child points to correct

picture.

Teach plurals: S cats
virls

IZ S

148 1.4
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G. DEVELOPillENTAL EXPRESSIVE LANGUAGE OBJECTIVES

Level A - Readiness for Learning-.

The Skill Sequence for Expressive Language at this level is
Level A, Receptive Language and Level A of Imitation,Objectives
through A-5, preCeded 41, achievement of Behavioral Objectives
Al -5. Upon completion of Imitative A-5 and Receptive Developmental
Objective. B-5, begin Level3, Expressive Language.

*Level r. Small Group Activities.

Goal' - To successfully utilize expressive language .in smell
group activities. ..

1. Verbal imitation of sounds:
(1) Upon hearing the teacher'produce a sound the child will

imitate what the teacher said.
Example: Teachesays "m," child says "m."

Teach sounds in developmental order.

2. Verbal imitation of syllables.
(2) Upon hearing the teacher produce a so dj_the child will

imitate teacher's production,
Example: Teacher says "bi," child imitates "bi,"

Teacher says "it," child says "it."
Teacher says "kw," child says (repeats) "kApl"

1. Verbal imitation of social speech.
-(3) Upon hearing the teacher greet the student, the child

repeatsthe teacher's greeting. .

Example: When child enters room teacher says "hi," child
repeats the greeting.
Teacher says "bye," when child leaves, child

says "bye."

Also teach: please, thank-you, you're, welcome, excuse me.

41*

4. Verbal imitation of nouns (using pictures). *0
(4) Upon hearing the teacher produce a word, (nouns) the- child

repeat word. (To teach this skill,_pair. word with
picture representation).
Example: Teacher holds a piCture of bill and says "ball,"

child repRats ball.

5. Verbal naming of nouns (using pictures). -,,

(5) Upon seeing a picture, the child will name the picture.
Example: Teacher holds up picture of dress and says "What

is this?" child says "dress."
Teacher holds up picture of child and say's "Who is

this?" child says his name.

*Each of these skills has been- taught as a receptims;Aill first.
Criteria for skill becoming expressive is three consecutive
sessions at 85 accurady; 1114
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6. Verbal imitation-of verbs (using pictures).
(6) Upon hearing the teacher produce a word (verb), the child

will repeat the word. (To teach this; pair picture with
word).
Example: Teacher holdi up picture of someone kicking,

says,"_kicking," child sayq,'"kicking."

7. Verbal naming of verbs (using pictUres).
(7) Upon seeing a picture, the child.tells what action is

taking place.
Example: Teacher holds up picture of a dog running and

says,"What is the dog doing?" Child says,"running."
Teacher holds up &picture of someone eating,

Child says,"eating," (no auditory cue used).

8. Verbal imitation of verb phrase, (consisting of verb plus
noun).
(8) Upon hearing teacher produce a-Phrase and holding up a

picture of action, child ';ill repeat the phrase.'
Example: Teacher holds up picture and says,"hitting ball,"

child saYs;"hitting ball."

9. Verbal usage of verb phrase, (consisting of verb plus noun).
(9) Upon seeing a picture the child tells whataction is

happening. *

Example: Teacher holds up a picture of 'someone eating
candy and says,"What'is,he doing?" Child says,
"eating candy."

**10. Venal imitation of"is"plus verbing.
(10) Upon seeing a picture and hearing the teacher say, "is,"

plus "verbing,". child will repeat what teacher said.
Example: Teacher holds up picture, says "it running"

child says, "is ruining."

"11. Veraal usage of ,"is working."
(11) Upon presentation of\a picture, child says, "is working."

Example: Teacher ho s up picture, asks "Mat is the,boy
doing?" , c ld says, "is running."

**12. Verbal usage of ,"is verbing, "in verb phrase.
(12) Upon seeing a picture the'child will use the extended verb

phrase.
Example: Teacher holds up picture, asks "What is he doing?",

child says, "is drinkirig milk."

13. Verbal imitation of adjectives.
(13) Upon hearing an adjective produced by the teacher, the child

will repeat what teacher said. Pair word with picture.
Example: Teacher holds up picture of red; says "red,"

child says, "red."
Teacher holds up picture of ,sad, says "sad,"

41/
child says, "sad."

J. **Teach , am verbing, following'steps 10, 11, 12.
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14. Verbal of adjectives.
(14)'Upon seeing a picture the child tells what is shown.

Example: Teacher holds up a picture ,illustrating,gdjective
"dirty,"'child says', "dirty."
Teacher holds up a pict4re iIluntrating adjective

"big," child says, "big."'

15. Verbal imitation of prepositions.
'(15) Upon hearing a preposition produced by the teacher, the

child will repeat what the'teacher said.
Example: Teacher places a block ,in, a cup, as she places

the block , she says, "in." Child repeats "in."
Teacher shows a picture of a cat "on" a table,/

says "on" child says, "on."

16. Verbal stating of prepositions.
(16) Upon seeing a picture or watching the teacher place an

object, the child tells where the object is.
Example: As teacher places a penny "under" the chair; the

child says, "under."
Teacher shows a picture, asks the child "Where

is the cat?" The child says, "beside."
'Teacher shows a picture, asks, "Is the cat over

or in the house?" The child says, "over."

17. Verbal imitation of a noun phrase, (consisting of either
adjective or preposition plus noun).
(17) Teacher produces, a-phrase and holds up corresponding

picture, child repeats what the teacher said.
Example; Tdacher says "red dress" and holds up corresponding

picture, child says, "red dress."
Teacher says, "on the roof" with corresponding

pictures, child says, "On the roof" or "on roof."

18. Verbal stating of noun phrase.
,(18) Upon; a picture the child will use a noun phrase to describe

the Picture.
le: Teacher holds up a picture and says, "[hat

says, "open"door:"

Teacher holds. up picture, asks, "there
Child says, "in the basket."

is illatro Child

is the dog?"

19. Verbal imitation of pronouns.
(19) 'Upon seeing the appropriate picture. and hearing the teacher

produpe the appropriate pronoun, the child will repeat
what the teachei said.
Example: Teacher holds picture of a boy and says, "hey

child says, "he."
Teacher holds picture of an object and says, "it,"

child says, "it."

I-
154
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20. Verbal naming of pronouns.
(10) Upon seeigg a picture the child will label

the appropriate pronoun.
Example: Teacher holds picture of a girl,

he or she?", child says, "she,"
Teacher holds picture of child,

-this?" , child says, "me."

(name) it with

asks, "Is this

says, "Ilho is

21. Verbal imitation of basic phrases, (consisting of noun plus
verb).
(21) Upon hearing the teacher produce a phras9 and seeing the

appropriate picture, the child will repeat what the teacher
said.
ENample: Teacher holds up picture, says, "dog is running;

child repeats, "dog is running."
Teacher holds up picture, says, "boy is sleeping,"

child says; "boy is sleeping."

22. Verbal statement consisting of noun plus Verb.
(22) Upon seeing a picture, the child produces. a two word (noun

and verb) phrase about the picture.
Example: Teacher holds up picture and says; "Uhat is

happening?' , says, "Amerce is cooking."

23. verbal imitation of simple patterned sentences.
(23) Upon hearing the teacher produce a-patterned sentence,the

child will reproduce whatthe teacher said.
Zxample: The teacher says, "Iwant milk," child says, "I

want milk."
Teacher says, "Ilike candy," child says, "I

like candy."

Other useful phrases: 'I want
Give me
the

I like . I hava
This is a . Mere's

1/4

(To teach this skill, use pictures for the items being patterned).

24. Verbal usage of simple patterned sentences.
(24) :Upon hearing the, model once-. and seeing apicture, the child

will use the patterned sentence.
xample: Teacher shows picture of ice cream, child says,

"I like ice cream."

By this time, the child should be required to use appropriate
speech to obtain what he wants and to effect others in constructive
ways.

25. Verbal imitation of simple sentences.
(25) Upon seeing a picture ,or real situation, the teacher will

use a simple three element sentence to describe it, child
will repeat teacher's statement.
Example: Teacker says'!sent " and child repeats.

n+ prep +.n (the dog is in the housp)
-mod + n + v (the gray cat is sleeping'
n + v + ( the Lax isEgginri a hole)

144. 1 )5



26. Verbalization of simple sentences.
(26) :Upon seeing a picture or real situation, the child will use

a simple three element sentence to describe it.
Example: n,+ prep + n (the bird is on the table)

mod + n + v (the black dog is eating)
,n + v + n (the do pulling the wagon)

27'. Verbalization of four element.simple'sentences.
(27) :Upon seeing a picture or situation, the child will use .

a four element simple sentence to describe it.
Exampl mod + mod .+ n + v (three big cats are eating)

n + N + prep + n
;t< mod +n+v+ n

n +v+n+ v

. By this point in the languaip program,, t4,child should be
generating his own grawatklany correct sentences to expiess
his'needs and describe present situations.

28. Answers NeStions (using picture stimulation).
(28) DTpon'presentation of question, the child will give an

-appropriate answer.
Example: Teacher holds up picture and asks child,

";That is_this?" child answers."Is this a or
?" Child gives correct answerchoice of two

answers. -

"Is this a , ?" child answers either yes or no.

29. Verbal imitation of conjunction.
(29). Upon presentation of two'pictures the teacher will model

a sentence using "end," the child will repeat what the
teacher said.
Example: Teacher says, "I have a car and a dress," child

repeats.
Teacher sayg, "The boy and girl are eating lunch,"

child repeats.
730. Verbal. use of conjunction.

(30) Upon seeing two visual stimuli (either picture or real
situation -) the child will use a complete sentence with
the conjunction . "and" in it, to describe the stimulus;
Example; Teacher holds up two pictures and asks child

"What do you see?" child says, "I see a dog and
a cat."

'Teacher holds -up two - pictures andasks child,
"What is the boy doing?" child answers, "The boy
is digging and raking.'

,31. Verbal use of functional relationships.
(31) By the use of two word utterances the child will express

relationships.
Example: 1. Existence - There dog

2. Receence (demand, desire)
Hore milk

3. No existence - No Milk diAlilk is gone-

145:



31. (31) 3. CONTINUED
a. Cessation (As he puts down glass of milk',
'b. Disappearance Milk in glass is all gone)
c. Rejection (Pushes milk aside)

Non- existence- (Sees no milk)
e. Denial (As he sees orange juice)
f. Prohibition (Points adult drinking milk)

as he sips)

32. Verbal usp of
(32) The child

Examples:

Negation
will use
Stage 1.

Stage 3

Stage 4

Stage 5

4 ,

negati4 to express appropri te situation.
a. negc.- Subject No Daddy ge5 =

b. neg No milk
c. neg NP No want that
Negative embedded in sentence where
auxillary would normally occur. Example:
I no play.
No structural change, but 'adds don't,
Can't.
a. Auxiliary emerges and is. placed

correctly in relation to not. Example:
I ,can net play.

b. Do is everging
c. No contractions.
a. Do used more. .Examplet I do.not eat bugs.

b. Contractions used, ampler isrelt,Can't.
c. Like adults except for tense and

number.

33. Verbal use of gender.
(33) Upon questioning child, respencts with correct answer regarding

g,Indcr.
Example: When asked if he is a boy or a girl, he answers

appropriately.

34. Relates experiences from the recent past.
(34) When chili is in presence of familiar adult,. relates

.

ekperionc.;s of school day, o4 field trip during day.
Xxample: Child tells mother' about his day in school when

she comes to pick him up.

35. Use of Plurals.
(35) When presented with more than one stimuli, the child uses

the 'correct plural form.
Example: Stage 1. Teacher says plural form of wordalong

with visual representation (picture) ,

child repeats.
Stage 2. Teacher presents either singular or

plural form (with picture) and child,
gives other form.

'Stage 3. Teacher presents picture,child gives
correct form of word.

Stage 4. Child uses correct form of plural
in grammatically correct sentences.

4
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36. Child asks questions.
(36) When recluesting things, child will use correct question

forms.
Example: 1. Tag Qiestionq eXamfg.e: child says

out okay?"
2. Yes/No Questai.onS.

a. rising ilitonation .at
emEmple: 'Cobalt.

b. elaborate sentence structure
rising intonation

c. auxiliary system emerges
d. no inversion of subject and

I can go out?
e. inversion of subject and auxiliary,

Can I go out?
3.. Questions.

Stage 1. a., fixed inflexable forms
1) What's that? -
2) !That men-doing?
3) Where men going?

b. not really asking for more
information

Stage 2. a. "What" for object.
b. "What doing" fc# actin
c. "iThere" for iodation and direction
d. Tacks on WTI questions in front

of sentence.
Stage 3. WH stands for apiece of the sentence

ie, What bOak name?
Stage 4. a. auxiliaries are emerging

b. no inversion of subject and

"I want to 4o

end of the sentences,

continue

auxiliary, example:

example:

s's

auxiliary
Stage 5. a. inversion of subject

b. do - develops
without inversion, with inversion
number and tense, develop last

c-

and auxiliary

37. Answer functional questions.
(37), When asked a functional question, child

answer.
Example: Teacher sayS, "What do'you do

. . Child says, "Go.tb bed.v
411,

38. Relates past to present.
(38) The child will verbally relate a-past experience to the

present situation.
Example: Child is watching a baseball game and tells his

father about.the baseball game he played in school.

will give appropriate

when you are sleepy?"

39. Asks for explahatiOns, motives fof action.
(3,9) When give a command, the child asks for explanatiorl..

Example: Teacher says, "Johnny, hang your coat up."' Child
wants to know "Why ?"

Child observes men digging ,up street and asks
his mother why they are digging the street.
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40. Verbalizes causal,or logical' relationships.
(40) Child will verbalize the consequences of an action.

Example: The child will tell this mother, "If I don't take
.off my 'wet clothes, I might catch a cold."

The'child will tell his younger brother, "If
you don't stay out of the street, you'll have to
go,in the house."
The child will say, "If I clean up all my toys,

mom will let me watch television."

Level C = Individual Skills for Large Group Interaction.

Goal - To successfully increase individual language develppment
in Large Group' Situations.

1. Recall of group rules and procedures.
(1).Child is'able to demonstrAte or-verbally recall rules to

gov n his individual behavior.
Exam le: .Before child joins others in listening area,/

;teacher asks child how hey= is to behave.

2. Recall of consequences to inappropriate behavior.
(2) Child is able to State theredults of inappropriate

behavior.
Example: BefOre child goes to play area, teacher asks child,

"What will happen if you don't stapin'the play
arear: Child states that he will be sent back to
his seat.

3. Verbally recognize feelings in others.
(3) Upon questioning or spontaneously, Child will identify .

feelings i other's.
Example; Child sees another child come into the room

Obviously upset; and he tells the teacher about
the upset. student.

At this point the child has acquired the basic skills for ,genczating

lenguEbe aga.PPriat.c rust situations.: Tt-03$ of grammar. vocabulary,
And language usage continue to devel4 and expand.

The -child should continue to use language to reinforce others
behav,hor al\-?reli as-affect his own reinforcement for using
appropriate language.

Before levels C or D can be expected to occur, the child must
have developed a faiily advanced ability to relate to others.

^

5

148.



Level D - Group Skills.

Goal - To contribute in,group situations:

All language skills necessary to function in a group have already,
been established. The child should be reinforced for appropriate
language usage. When the child makes an error in grammar or
vocabulary, heshould be presented with the correct model
language should. be fun and enjoyable not a chore.

5
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*-\ APPENDIX A

DEFINITION OF AUTISTIC CHILDREN

(The following working definintion of autistic children, developed
by-the National Society for Autistic Children (ITSAC), was approved
by the NSAC Profession A sory Board, January 14, 19773 It is
taken from the" National Newsletter.)

GENERAL DEFINITION: The term "autistic children" as used by the
National Society for Autistic Children (NSAC) shall include persons,
regardless of age, with severe disorders of communication and
behavior whose disability became manifest during tie early
developmental stages of childhood. "Autistic Children" includes,
but is not limited to those, afflicted with infantile autism
(Kanner!s Syndrome), profound aphasia, childhood psychosis, or
any other conditiOn characterized by severe deficits in language
ability and behavior and by the fack.of ability-to relate
appropr,iately to others. The autistic child appears to suffer
primarily from a pervasive impairment of his cognitive and/or
perceptual functions, the consequences of which are manifested by
limited ability to understand, communicate, learn, and participate
In social relationships.

SPECIFIC CHARACTERISTICS: Such children are typically multi-
handicapped in their-abilities to receive and communicate
information, resulting in behavior inappropriate to physical and
social demands of their environment. As in aphasia, the,dominant
communication disorder or learning disability appears to result
from the inability to use -end to understand language appropriately.
The difficulty is often accompanied by impairment in motor, visual,
and auditory perception. The behavior of an autistic child is
typically improved by the application of APPROPRIATE educational
proceAres.fl,A combination of some or aZp.kof the followeig
behaviors characterize the autistic child. These behaviors vary
from -child to child and time to time in severity and manner.

1.. Severely impaired speech or lack of speech.

2. Impaired or complete lack of relatedness and sociia. naccessi-
to children, parents, and adults.

3. Extreme distress for no discernible reason due to minor changes
in environment.

40-

4. Lack of intellectual development or retardation in certain areas,
sometimes accompanied by normal or superior abilities in
other ereas.

5. Repetitive-and peculiar use, of toys and objeCts in an.
inappropriate manner,,and/or similar repetitive and peculiar
body motions, such as'inceseent rocking.

1GO



t

6. Unusual reaction to perceptual stimuli, such as eeeming not
to hear 'certain upds and over-reacting to others such as
holding hands over ars or."1coking thro gh" objects, poor
eye contact, or una le to perform certain gross 1.1d/or
fine motor activities (walking with a Pet iar gait,
limpnessj.n fingers, inability to hold a penCil.appropriatelv).

7. Onset of disorder at birth-or apparent normal early development
followed by deterioration in functioning.

8. Hyperactivity or passivity. 4,

,

9. Apparent insensitivity to-Ta"--22=.7=

* It is anticipated that this working definition of autism will
be changed and made more specific with new research knowledge.

.16 7

136.



:

A
P
P
E
N
D
I
 
C
 
B

r

B
e
h
a
v
i
6
r
N
o
 
i
f
i
d
A
i
o
n
 
I
n
t
e
r
v
e
n
t
i
o
n
 
"
l
o
d
e
l

15
7.



`
L

. _
I

1

t
I

I
1

t
t

i
a

i
I

t

i
t

r
1

........... ___
L

__
-

-r...._,____..........t -..,... - _........
_1-._____

...:r

4-
,



- - <-
1

l"
r.r I I

i , I

.....
I AN.

, 1

1

it,
;,,

-\
,

>1

I.

fi
t

4

/

.. \
1 i

t , )

I



1

..,





_ApPEI1DIk C

Toilet-Training Procedure

Thetoilet.training procedure described here is basically
the same program used by Drs. Azrin and Foxx for braining the
institutionalized retarded. We have adapted their program for.
use in the classroom and have successfully used it to toilet
train two students in the Autistic Program.,

Before the child can be'toilet trained he must be physically
capable of controlling his bladder. If he usually remains dry
for an hour or more before wetting, he is probably ready for
toilet training. Most children have reached this maturational
level by the time they are enrolled in a, public school. lIf the
student seems to dribble constantly, it might be wise to have, ,

him examined by a physician. -The examination should reveal any
physical problem which might prevent successful toilet training.

Materials needed for toilet training are a variety of
edible reinforcers and beverageS, paper towels f'or wiping up'
accidents, plastic bags for sending home wetclothes.,'forms for
recording data, and several changes of clothing. The child
being trained should wear training pants rather than diapers.
Preferably he should wear pants that have elastic around the
waist, instead of snapt, so that the child can learn to remove
them by himself easily. 4

Toilet behavior is a chain v, ch can be broken down into
several components, which are as follows; t
1. Child Signs or sayd 'bathroom"
2, child walks to the bathroom
3: Child pulls down his pants
4. Child sits on toilet
5. Child eliminates
6. Child wipes himself, if necessary
7, Child stands up
8: Child flushes toilet
9. Child pulls his pants up

10. Child returns to his seat

We have a separate procedure for teaching each of these components
!_behaviors. In order to speedup the toilet training program all

nine skills are taught simultaneously, by running through the
procedure for each component every time the child goes to the
bathroom.' The one exception to this is that a child is not
reedy to begin bladder training (step5.) until he is able to-sit
on the toilet (step 4.) for at least five or ten minutes without.
being physically held. Many children will already be cap40.e
of sitting on the toilet for this length of time. .However, if
the child you are training is not capable of sitting, steps 5
and 6 can'aIk lift out while you concentrate on lengthening the
sitting response. The following outlines will show how we/teach
each toileting skill. After each skill is learned we begin
fading out the primary reinforcement..

*Operating light switch and washing hands are also included in
the complete sequence. Vowever, for sake of brevity are not
included in this sequence. 1 73 153.



Target behavior - child signs or says "bathroom" (step 1.) .

,a. Simultaneously sign and says "bathroom" (The sign for bath-

(
room is made by holding your hand with palm facing the
student, with your fingers extended and pointing upward.
The thmh should be turned in toward the palm of your hand.
Wave your hand Sideways several times).

; -

b. If the child does not imitate, prompt him to give the correct
sign.

c. Immediately prfiise,the child,saying "Good saying bathroom"
and give him at primary ieinforcer. Fade out the primary
reinforcement when the response is learned.

Target behavior --Child walks to the bathroom (step 2.)

a. Lead the 'Child to the bathroom door.
b. Say "Go to the bathroom."
c. If necessary, physically prompt child to walk into the bathroom.
d. Give him verbal praise by saying "Good going to the bathroom".

followed by primary reinforcement.
e. When child walks into the bathroom without the phygical prompt,

start the procedure a feW feet away from the bathroom door
at the beginning of the next trial. Continue the procedure
gradually increasing the distance from the bathroom until
the child is able to start from his chair. If the child
wanders off course, start again, from a position a little
closer to the bathroom.

Target behavior - child pulls down his pants (step 3.) *

a. Pull the child's pants doWn almoO to his ankles.
b. Physically prompt child to grasp the waistband of hfigarrts.
c. Say "PantS down"
d. If necessary, physically protpt child to pull his pant6 the

rest of the way down,
e. Reward him by saying "Good pants down" followed by primary

reinforcement.
f, Gradually fade the physical prompts. When the child pan respo d

without physical prompting begin with his pants a little
r- higher up on his body for the next trial. Continue this

'" procedure until the child can pull his pants down from'the
waist without physical prompting. #

*Warnfngl - this procedure should be carried out in the bathroom
only.

17.r
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Target behavior - child sits on toilet (step 4.)

a: Have ADA sit down, on the toilet prompting if necessary.
. Fade this prompt using less pressure each time.
b. Reinforce the child immediately by saying "Good sitting on ,

the toilet" followed by a primary reinforcer.
C. 1) Wait,a few seconds, if.the, child remains seated reward him

again for sitting on the toilet.
2) If child did not remain seated,physically hold him on the

toilet using the um-amount of pressure necessary ,
and then- reinf ce him for_remaining seated. Fade out
the-physic old, as the child learns to remain seated
by himself until-he is rewarded.

d. Gradually lengthen the time the child must sit before receiving
the next reward, If he stands up before the time .period
is up, revert to a shorter interval where tho student

,0 was successful for a couple of trials, then'begin increasing
length of time.

e. On each successive trial move stand farther away from the 4

child until he is able to remain seated on the toilet .

;Zd'

without your physical pr ence in the bathroom.
f: Continue until the'child able to remain on the toilet for

a minimum of five or ten minutes...

Target behavior - child eliminates in toilet (step 5.)

This part of the toilet training program can be broken
down into several procedures: 7
a. Increased fluid ihtake - In order to increase the number of

learning opportunities, it 0.s necessary to increase the child's
fluid intake during the toilet ,training program. An easy
way to do this is to substitute beverages for the usual
snack type reinforcers that are used in the'classroom.
To keep -ehe child consuming as muck' liquid as possible vary
the kind of beverage offered throughout the day. He will
not become satiated as easily using this method. It is
helpful if the parents give the child something to drink
about thirty minutes before he arrives at school so that
toilet training can begin.early in the school day. .

"b. Rewarding child for eliminating in the toilet - To insure a
reasonable number of successes the child should be taken to
the bathroom at frequent intervals (approximately every
twenty or thirty minutes) in the beginning of t program.
As the child becomes trainedyethe number of trips to the bath"-
room can be gradually decre4ted. The' trainer rema' s with.'
the child while he is in the bathroom. As soon as the child
begins to eliminate, praise him by saying "Good using the
toilet" then give him a primary reinforcer. If the student
has been sitting for five to seven minutes and has still
not eliminated take him off the toilet and try again later.
Otherwise the bathroom may become aversive to him.
When the child has started this part of the toilet training
program fade the rewards given for sitting on the toilet in
step 4., so that the child must eliminate in, the toilet
before being rewarded.

y. 1'75
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c. Aversive consequences for toileting accidents - If the child
has eliminated inappropriately he must first clean up him-
self and the area he has soiled, then go through the positive
practice routine which is described later in this sequence.
During cleaning and positive practice,praise and rewards
are 'not given beQauie.this might result in reinforcing the
child for having-San accident. Verbal 'interaction and physical
contact should be kept to a minimum since these pay also
be reinforcing to-the child. Avoid giving multiple commands
to the student, especially at this time. Give the instruction
once and wait a few seconds. If the student does pot,respond
as requested,repeat your instruction. Thenuse .a physical
prompt to get him started. Since the student will probably
'not find cleaning up and positive practice rewarding,it
may be necessary to physically prompt him through the entire
rou 'ne, the first few times.,

It 's best to avoid frowning or showing any of the osier
,usual motional reactions when the child has an accident,
4pcau this may b 'reinforcing to some autistic children.
Interact with the-Child in calm but firm manner using a
neutral tone of voice.

The water tile,child uses to clean himself up with should
be cold. Farm water may make the clean up procedure too
rewarding for the child.
1) Clean up Routine_'

4 a) As soon as it is discovered that the child has wet,
place his hand over the crotch of his pants and
say "You're wet.You have to clean up."

b) Have the child go to the bathroom take off his pants
and-sit on the toilet using the minimum amount of
prompting that is necessary.

c) Give him a weec1dth, saying "Clean youself up."
Prompt the stildent.to wash his genital area throughtly.

d) Put clean dry pants on over the child's feet then
have him stand and pull his pants up.

e) if the'child hap had a bowel movement and his pants
are badly 6oiled, say "Clean up your pants" and
prompt him tq wash them out briefly in the toilet

p

4 .
or sink.

f) Return the st aent to the ,area of the classroom where
he was four to be wet. Give him a wet clota. and
say "Clean p your chair" prompting him to do so,
if necessa Use the same procedure to ,have e-the
child clea up anything else he has soileardn the
area. At he beginning of toilet training, the
clean up routine should be kept fairly brief to
avoid giving the child too much negative reinforcement
before he fully understands what is expectad of
him. This is also true if the accident nay have
been unavoilable. For example, if the child has
di rrhea he should clean himself up brief:sy without
octerily prolonging the negative consequences.

Following the clean up procedure-the child should
through ,positive practice as described below,'

tasrting Prom the area of the classroom here he
was found to be wet.

-



2) Positive Practice
I

-,

a) Say '"Now we are going to practices going to the_bath-
mem.

b) Following the usual procedure hav he child o to
the bathrooms, lower his pants and sit on th toilet.

c) After thechild has been sitting for a few se onds
have him railpet- his pants and return to wh e he
was found wet. .

d)- Repeat steps b and c'approximately ten times. As
with the clean up procedarplpositive practice may
be shortened at the' beginning of the traUping
program or if the accident was pnavoidab4k.

d. Dry Pants Checks - In order to toilet train the child rapidly
we also reward him for having dry pants. After the child
has been remaining dry consistently for a week or two we
begin reinforcing elimination on the toilet on a intermittent
basis. Reinforcemept foi elimination is gradually given leSs
and less often until only the pants checks are maintaining
the toileting behavior. Initially' pants checks are made
at least every fifteen minutes. As 'the child becomes
toilet trained, the interval between the-checks can be
gradually increased. If the child has had .an accident an
has gone through the clean up 'routine and positive practic
a pants check is a good way to start:him back on positive
reinforbement. A pants check after the child has gone to
the bathroom is also a good idea since he has a good'
ch nce for success at this time. The Procedure for the
pa is check is--shown below.

Procedure for Dry Pants Checks
1) Say 'Johnny are, yoli;dry?'
2) If necessary, physically prompt-the child to feel the

crotch of his pants. ,

3) if the child is dry, say "Good. being dry" and 'give him a
primary,reinforcer.

4) If the child is we proceed with. clean up and positive
practiCe as descr ed previously.

Target behavior - child wipes h self (step 4.)

This behavior is difficult to tech to a male child if toilet
training is carried out only in the 00(31 since opportunities
for wiping occur at a low frequency. 'rre -procedure should not
be practiced except yhen wiping wouldinormally be appropriate.
Qtherwise the child mi ht become both sore and uncooperative.
Since there are few opp rtunities to practic wiping, it is
even more important tp practice the procedure e same way
every time.

Wiping Procedure
a. Say "Johnny wipe ourself:"
b. Tear. off the toil t paper.
c. Wipe the child.
d. Hand the toilet p r to the, child and physically prOmpt

411
him to°drop i the toilet, Fade the prompt on successive-
triais,. When t e child responds correctly Without a proMpt
proceed to step e.

162.177'



e. Use the. same procedure, 1.1t require the child to wipe himserf (c.)
a well as throw, away the toilet paper. Physically prompt
the student to do this at first, then begin fading the
prompt until it is.no longer needed.

When step e. is accomplished have the student do ste s b.,
c., and d. himself. Fade the physical prompt unti the
child can perform the entire sequence" with verbal ue only.

Target behavior - child stands up (step 7.)

This behavior is easily taught by giving the verbal cue
"Stand up" followed by a light physical prompt. .rrhen the child
stands up reinforce'him saying "Good standing up'." The prompt
shouldbe faded as rapidly as possible.

The child should be-cued to stand at soon as he is finished
on the toilet. For most students being allowed toLget off the
'toilet i rewarding. Therefore, allowing the child to stand
immediatel after elimination reinforces the child for eliminating //
promptly at being seated on the

Target behavior - child flushes toilet (step 8.),,

This behavior is taught by giving averbal cue "Flush"
followed by a physibal prompt. Reinforce the correct response
by saying "Good flushing." The child should be prompted to flush
the toilet immediately after standing 9specially if the child
smears feceS.' Do not allow the child to flush the 'toilet unless
he has eliminated. The sound of the toilet flushing is reinforcing
to some children, so flushing,the toilet is used-as ankadditional- /
reinforcer for eliminating in the toilet.

Target behavior - child pulls his pants up (step 9.)'

a. Pull the child's pants up almost to his waist.,
b. Physically prompt the child to grasp the waistband of hiS

Pants.
c. Say ''Pants up.3
d. Prompt the child to pull hissipants the rest of t he way u,
e. Reinforce the)child, by saying "Good Pants up."
f. Fadethe physical prompt on successive trails *until it, i

no longer needed.
g. Start the child with his pants a little low er on the ne

trial.
h. Continue until the child can' pull his pants up from h'

ankles without prompting.

Target behavior - chil\tsi-Nne,to his seat (step 10.) /

Use the same procedure that was used to teach the hild to
walk to the bathroom.
a. Have the child walk the last few feet to his chair.
b. Fade prompts.

/ .

c. Start the child. , a little farther .)pack from' his chair.
d.. Repeat steps p. and c. until the child can walk from the

bathroom to his chair without prompting.

.178
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So far the child has been taught to gO through the ioileting
, Sequence when he isgiven verba'. cues. The lohg range goal

however, is to teach the child to go through the entire sequence
without the trainer being present. Therefore, all of the cues
and prompts must gradually be faded out.

his is, accomplished by using the minimum, cue necessary to
itiate the desired behavior each time. For example,if we

wanted the child to sit on the toilet we might_first wait for
a) brief interval (about four 'seconds) before giving a cue, to
see if the child will self,initOte the response. If+ the child

., does not begin to sit on the toilet a visual cue should be given;
such as looking at or pointing to the toilet. If this does not
work use'a verbal cue followed by a physical prompt, if
necessary.

Generally it is much easier to fade visual cues than- verbal
% clgps. Therefore, pair visual cues witl. verbal instruction so

', these cues wit]. be understood by the ,.child. Some of the
visual ,cues. that mighty used are as follows 4

Behavior

Walks to bathroot

Pulls down pants

'Sits on toilet

Wipes iiiinself

. Stands uo

Flushes toilet

Palls panty up

Returns to seat

,1

Visual Cue

A.. point dt look in the direction,
of th bathroom

1. trainer grasps the waistband
of this own pants

-**4. 2. trainer points to. or looks at
child's pant's

1. trainer'looks at or points
to toilet and makes down-
ward motion pith hiy hands

2. trainer looks t or points
to toilet

1. look at or poi t toiret -r
paper

and make1. look at studen
upwardmotio
eyes or hand

1. look at or poi
on toilet

1.'ttainer grasps
band of his o

-2. trainer looks a
to child's pa

1. 199k or point i
of the child'

As s oon as possible 'fade outlthe verbal cues so t
initiates the desired behavior on visual cue .lone.
beginning to ,fade the verbal cue a light physical p
also be heeded drSat-this should be faded.:whenit is
necessary. 'meter the child can respond on visual cu
can be faded by simply using a less obvious cue each
example, we might fade from poiatifig to the toilet t
at the 'toilet.

).

_4

1
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It is not necessary to wait until the entire toileting sequenceis learned before beginning to fade the prompts on the stepsthat the child has already mastered. In fact, prompts should befaded as soon as possible, so that the .ebild will not becomedependent on thelni
We also give primary reinforcers on an,increasingly intermittentbasis as each step is learned, until the child is respondingto verbal praise alone. Then«verbal praise is given moreintermittently until only the dry pants checks are:maintainingthe entire toileting sequence.

.

Toilet training will of dourse generalize more quickly, to 'tthe home if the parents are able tog follow through with the program.!nany parents, however, work, are ifivolved in other activities,have too many other children to take care of, or 'for some otherreason are-unable to follow the program consistently. In thiscase it might be best to train the child at school first. Thenit should-not be too difficult for the parents to generalize,the training, to the home over a weekend. They may also be 'morewilling to .try after they have seen that the child can remaindry at school. If the parents were to attempt to follow\throughwith the toileting program at a time whenthey are ndable todo so consistently, it would conceivably make training the childmore difficult both in the home.and in the school. 1110Until the child has learned to eliminate in the toilet astaff member must be available full time to work on toilettraining. In this program,staff member was released by arrangingfor volunteers to substitute for the toilet trainer in the classeswhile he followed the Child through the daily.schedule and workedon toilet training. When the toilet trainer was not' specificallyworking on toilet training, he served as an,aide in the child'sacademic classes. Sote other arrangement, possibly utilizingvolunteers or aides as toilet trailers might be more suitablein other classrooms. .rIn some cases it might also be. feasible tohave one person toilet train two children at the same time.Data collection "'i's simplified if only one person is, responsiblefor toilet training the child. The toilet trainer records theand results of each pants check'and number of trips to the'bathroom. Toileting accidents are also noted. If more than oneperson is toilet training some provision must also be made forrecording the step that the child started on for toilet approach,or raising and lowering his .,,ants. The prompts and cueg usedmust also be recorded. To simplify data collection,the floorcould be marked with a'piece of tape to show where the child hadstarted on his last toilet approach-attempt. To show where thechild had started on. raising dr lowering his pants the datasheet could include a drawing of a person and the starting poinindicted by an arrow.
2iiiigre are several differences between the Foxx-Azrin progr mas described in the book "Toilet Training the Retarded" andY"the rocedure that has been described her6in.xx and Azrin used electrical devices for signaling when thechil had wet hispant6 or urinated inehe toilet. TheSe devices.are somewhat expensive; however, and a e not really necessaryif only one 'child is being trained at a time. ' /Their program calls for showing

disapproval verbally and byfacial expresdion whenever the child has an accidbnt. The-

165.
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institutionalized retard_d child, however, in terms of reinforcement
history and the behaviors that have been expected of him, differs
from the autistic child *h9 is living at home. If the toilet
trainer were to show disapproval for accidents with these autistic
students, there is a good chance that he might end up. reinforcing
the same behaviors thgt he-was trying. to eliminate.

This program's schedule for toileting, pants inspections,
and giving.fluids is not as strict as Foxx and Azins, because
the child's academic routine was to be interrupted as little as
,possible for-the toilet training procedure.

This toilet training program was used consistently only curing
the, five and-one half hours that, the child was in school each
day. Foxx arIA:Azrin'on the other hand are able to toilet train
twenty four hours a day, seven days a week. Their results were
obtained more rapidly, taring the twenty four hour program4 On
the average Fozz and Aziin wed -able to train a child to toilet
himself independeq,in four "Tays. Using the previously statsa,
program, it will. approximately five days to train a student,
to- use the toilet when taken ?by a staff'member if there is no
follow through in the horrid:- This is still quite an improvement
over previous performance, however. Both staff and parents
wil.,l appreciate the fact that the child is'now`toilet trained.
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APPENDIX D

Curriculum Cards

The following are examples of curriculum cards to be developed
by teaViers in the classroom. The cards. relate to specific areas
of curriculum. If the cards-are-ngmbered sequentially in relation
to the developmental sequence for the sk' re , teacher planning
and plans for substitutes are simplified. Ple e note that
materials` and procedures are included-.

6
Skill Area - Visual

Level - ..Discrimination

Task --Discriminating a
variety of forms, shapes
and colors of substances!.

Objective -Child will expl9re a variety of foods in different
forms, shapes and colors.

Student Task - Watch and Listen, Imitate, Perform alone.

Equipment - 1, Fresh fruit, cans of slice or crushed frui
pictures of fruit, can of juice.

2. Sggar beets,, 'sugar cane, brown sugar, powdered
sugar, and granulated sugar.

3. Fruits and vegetables, canned, juiCes, etc.4
44. For two or three days, have fruits and vegetables

the same color, straWberries, tomatoes, red
lijuice I

,1 ,carrots, oranges, apricot juice,
Teachet'demoristration - Assemble fruit on table r cut. the fresh

pineapple in front of the children. Show them all ,

variations of pinedppler.telljng them the names. After-
children are familiar with various forms of the fruit,
ask them to-make a'ohoice between sliced or crushed
pineapple. Do the 'same with apple slices, applesauce,
apple butter and apple juice. Again they ,can be asked
which they prefer4 (Can use frozen vegetables, make
oranqe.iuice at the table, etc.)

Student task - Child shall explore the fruits and vegetables by'
tasting them, smelling them and selectipg which form of
the fruit he would like to have. Non-verbal children
can point to choiCe or to cans. Most forms of a fruit

man becombinedmith crackers, for snack. .Reward child
with his choice and verbally.

voo

O
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APPEND= 6

CUrriculum Cards
;

catimma *

Skill Area - Receptive Language

Level - Auditory discrimination

Task - 'Classifying sounds
according object'
producing the
sound.

Objective - Mien he is given an object that makes a sound,-the
child will find another that makes-the same sound.

.Student task - Uatch and listen-r,iMitate, perform alone.

Equipme nt - 1. Several opaque containers that can°be'opened and
..closed securely.

2. Materials such as,,salt, rice, beans, pennies,
rocks, or small naild4'.

Teacher demonStraidon - Assemble all materials. Tell the child
"we,.are-going to find two cans thgt make the same sound.

I First pick up various cans and shake them,-showing
child how to make the cans make sounds. As you are
doing this hold one can in each hand, asking, "Do these
two cans makethe same sound?" Verbalize "This can
makes a louder noise-than this one.0 "These two sound
alikr Rut the,ltwo cans together that make the same,
soup and shake them together again so the child can
hear that they are alike,

Stwdent task - To model teacher's behavior, after she has
rearranged the cans, jlakthat the two she used are not
in the same place. after child is able-to use the
'same two cans, new cans should be introduced oneat
a.tirtte. Comparisons should! be encouraged with verbal
prOmpts and physical prompts; Reward all successful
attpepts with verbal praise and cereal.,

A
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APPENDI E

Student Progress Report

THE GATEWAY SCHOOL
4000 Silver Star Road

NINE WEEKS REPORT

Performance

Name: Reading:

Teacher: Math:

Progress Report 01-2-3-4 4 Writing:

Date.:

Social- Emotional Development:

AeademieAchievement:

Teacher:

A

Reading:

a

Writing:

Perception-Gross Motor:

a. Self-Help Skills:

4

4

P

A.

Math:
.

Language Development:

Pre-NAocaticral,'Foods, Art, Music:

18,1

. 469.

0
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APPENDIX E

Student Progress Report

. THE GAT.T7AY,SCHOOL
4000 Silver Star Road

NIUE WEERS.REPORT

dame: Reading:

Teacher: * 0 math:

Performance

Progress Report 1U-2-3-4 Writing:

Date:

Social-Emotional Development:

Academic Achievement:

Teacher:

S

Visual Perception

Reeral-tive Language

\
Gross Mbtor:

Fine notor:

Self-Help:
4".

Language Development:
A

Pre-vocAtional, Foods, Art, nuqic:

8.1 :i
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. Teacher made

. Beals - high to lo

. Whistles

4

APPENDIX G*

MATERIALS LIST

AUDITOR-SKILL AREA

sound makers

. Shakers with macaroni

. Shaker with pennies

I'

CyMbals 3.

Xylophone -

Buzz Board

. Telegraph 'Rey

. Peabody. Kit ReCords:.,
-Basic,soundd

. D.L.11.; familiar sounds

I

Aq.P.: sound training tapes

. Sounds I can hear:
at the zoo
household sounds
t"ranspo"rtation
neighborhood
at school

. Auditory discrimination
/ in depth: cards and dittos

. Peabody Picture Cards:..
objects
foods

.Teacher made pictures:
objects
people

4t.

I

. Action. pictures

_Name pictures

r`Agt. ,Beginning sounds

. A113,habet match ups

to

.

Rhynang sounds .

Constant Items:
Tape Recorder
Head phone_ sets and
pati-lack box.
Record Player s_

. Tapdd'sounds
V Animal objects

Animal pictures

189
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VISUAL SKILL AREA

; Teacher-made materials
Utilizing book Work Jobs

. _Play chips

. PuZzles

. Color and shape bingo.

. Pre-:writing'design cards
and colored blocks

InVicta attribute blocks-

:,Nuts and boltS board

Fit-a-shape and
Fit-a-blob

agnetic board

uence cards

, Reca 1 visual matching

. Kit-o felt-face and
face arts

. Symbol tr cking textbook
with sel -erasing ink

. Colored ball in colored-cups

. Fely-meely

Object matching icture cards

; Number 1 and 2 sh pes and
Color learning textbook
for visual memory

. Opposite cards

. Bucket of fun

. cOlor stacking discs

,

. Food for food discrimination
It

. Color cards - Teacher made
16-

Playing cards: by, suits,
color and number

. Cartoons_for sequencing,
Teacher made

. Upper cape letter cutouts

. Community Settings Kits

:Counting discs

. -Geometric shapes'

. Lotto Sets

. Geometric or freeform puzzles"

.Formboard

ActionPicture Sequence Cards
3

. Yea. shapes

. Magnetic shapes

. Object Sorters:
boxes
egg cartons, etc.

175.
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. Eorm box

Play chips

. Stacking discs

. Stacking Blocks

. 'Screw board

. Fit a blob

FINE MOTOR. SKILL AREA

. Peabody Cards:
Picture of objects.

. Zipper and Snap boaid

. Plastic objects

--'. Chalk
k

One inch cubes (for stacking
and building) ,

Peg in hole
,.. i r . Playschool puzzles - el.mpte

. Fit a Shape
. Manila paper 40

-.,a
A -

. Invica attribute blocks
. Xylonhone,"..

.
..

. Scissors , -
'. Crayons -- assorted sizes

and pieces .

. Shape templates

. Rulers

. Lacing boards
Diffevent shapes

. Fundamentals of Math9matics:
,Lines and planes

. Stapler

Pounding bench

. Timer

. Play dough

. Beads for stringing;
Different. shapes and
card cues

. 'DtM puzzles
shapes
Animals,
People

1'

191,

17 6

T



SELF -HELP SKILL AREA

. Fi're posters

GROSS MOTOR SKILL AREA

. Safety posters

. Traffic signs

. Films - on health and
safety

Traffic posters

. Crayons

. TeadheF made materials

. p,aper towel

. Toothbrush and paste

. Hairt comb and

Health poster

. Clothing

. Shoes and socks

Zipper board

. Snapping board

Lacing board

Button board

Peabody Picture Cards

. GOod health pester sheets

brush

Peabody Body Par s

..' Soap and water

Plastic fruit

,

. Balance beari

. Hula4hoops

. Assorted ropes

. Directional_ posters

. Wooden steps
-

. Ladders

Balls v aSsorted'sies-and,
textures

. Bowling pins

. Signal cards

. Stomping board

. Bean bags and target

Materials fdr obstacle courser
4 sawhorse, tinel, inner

tubes, steps, and boxes

. ,TuMbling mats

Footprint patterns
L

. Variety of .physical fitnea's;,
records or tape recordings
with and without
instrudtions

. Jumbo Kindergarten blocks

. Hardwood Unit' Blocks

.
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1

0 - ADDITIONAL MATERIALS

The following is a list of educational kits that we found
helpful in working with our students. These programs have
been selected with an eye to the following criteria:

.

. Provides structured approach to content arep.

. Involves.meaningful use of manipulatives

. Calls for teacher-rdirected lessons with on-the-spot observation
of studenit_performance

. Provides Method for evaluating performance

. Hilton Bradley Early Childhood Enrichment Series'

. Peabody Language Kit

Distar.Oral Language Kit

. Emerging Language

C
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